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CHAPTER I 
ORIGIN OF THE PROBLEM 
In our present civilization the word "change" probably character-
izes more things than any other word in the English language. Means of 
communication have shown the most obvious and rapid changes in recent 
years, although industrial technology has followed this speed of trans-
formation close~. But not all things change equal~ fast. Social 
change is much slower, particular~ in some parts of the world. Prob-
ab~ the element in modern society which is slowest to change is educa-
tion. 
The writer feels that this changing civilization has greatlY in~ 
fluenced the pre-school child, and that initial education has not chang-
ed sufficientlY to meet the demand. The first grader of today comes to 
school with a much broader background than the first grader of twenty 
years ago. 
PossiblY one of the most outstanding causes of change has been 
television. Television has acquainted the child with both domestic and 
wild animals and has shown him their habitats, characteristics and eat-
ing habits. Walt Disney has unfolded for the child many of the secrets 
of nature. Through repetition of television commercials the child has 
learned to read words. He recognizes letters and can associate a name 
' with them. Numbers have come to be more meaningful. Television has 
increased the child's speaking vocabular,y to include such words as 
sputnick, computer, and news commentator. Television has given the 
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contemporary child a course in fundamental geography. He knows what 
the country looks like in the snowy wastes of the Arctic, the scorched 
deserts of Africa, and the teeming jungles of the Amazon. Television 
has provided the child from the lower socio-economic group with oppor-
tunities that would never have been his in travel, cultural opportunit-
ies and educational background. 
Twenty years ago it was impossible to find for the first grader 
a book of fiction or information that was written in his controlled read. 
ing vocabulary. Today there is an abundance of such literature on the 
market. Any interested parent can purchase such books not only at book. 
stores but even at grocery stores or shopping centers. Through attract-
ive books or phonograph records, the contemporary child can become ac-
quainted with the nursery rhymes and fairy tales that should comprise 
his literature background. 
At this time there is more concern about the printed symbol than 
ever before. 
By the time a child enters first grade he has made a good start 
on his education. He has probably learned more in the early 
years than he will ever learn in six years again. From a help-
less infant, he has grown into an independent person who under-
stands close to 25,000 words in the English language.l 
Most parents are deeply concerned about the child's initial foundation 
in reading and, consequently, make great efforts to lay a wholesome 
foundation upon which a formal education can 0e built. They read to 
their children, they purchase educational toys which are on the market 
in abundance and they provide many travel opportunities. People the 
world over are improving themselves to live a better existence. 
lw. D. Boutwell, "What's Happening in Education", PTA Hagazine, 
(Summer 1963), P. )4. 
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During the past thirteen years th8 writer has taught the first 
grade. Each September, as is customar,y, readiness tests ware adminis-
tered to the students. The writer noticed during these thirteen y.ara 
that class medians have ateadi~ mounted. This finding seem1 to SUP-
port the belief that readiness tests are in need of revision. 
Such knowledge stirred the writer to develop a readiness 
test. One form of the Contemporarx §ch9ol Readiness Tett was construc-
ted. This initial form of the test contained over 300 items and fif-
teen sub-tests. 
Most readiness tests on the market test only readiness for read-
ing. Although reading is probab~ the most important subject in the 
curriculum tor the first grader the writer is of the opinion that in-
formation on the child's readiness for other subjects in the curricu-
lum will be of great value to the teacher. 
Almost ever,y educational magazine has published articles on the 
different facets of listening. Much research has been done in the 
field during the past fifteen years; yet there is on~ one test written 
specifically to test listening comprehension, The Contemsorary Scho2+ 
Readiness Te1t contains a sub-test that measures listening comprehension. 
l~st schools in the United States are now teaching modern math-
ematics or are in the process of adopting the new approach. It seems 
only proper that a readiness test should evaluate children's background 
for the basic modern mathematics concepts. 
Many readiness tests include a test in motor control. A score 
is usually obtained through the child's ability to reproduce symbols. 
It would seem that the greatest insight into the child's motor control 
would be achieved by having the child reproduce letters and words as 
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he will in the school situ-.tion. 
Possibly the most unique atspect of the Thesis Test is the re-.d-
ing test. The test measures a child's atbility to leatrn to reatd by 
-.ctuatlly te-.ching the child to reatd. The child is t-.ught to read a five-
word story which appears on a poster. He is also taught to recognise 
the five words in isolation. Following the teaching period and a spa-
cified lapse of time the child's retention is checked. 
Chandler comments in • recent article: 
In this fast-moving, nucle.r space age it is well to remem-
ber that the battle between m.n and his environment is as old 
as life itself. This age-old battle has never been won atnd 
never been lost. Instead dyn-.mic equilibrium has come through 
ad-.ptation. Without adaptation there could be no survival. 
In our present dilemma, if we are to maintain the equilibrium 
between man and his rapidly changing environment, we can do so 
only by the process of adaptation. Not to adapt is to wither 
and die, to adapt is to live and grow.2 
If the contemporary child has these wonderful opportunities for 
learning and if he comes to school with an enriched background then 
educators must provide the proper education to achieve such an aim. 
Coupled with this testing techniques must be improved to meet the needs 
of today's children. Educators must heed the challenge of President 
Johnson. In his message to the Congress on January 4, 1965, he stated: 
We must demand that our schools increase not on~ the quantity 
but the quality of America's education. For we recognize that 
nuclear age problems cannot be solved with horse and buggy learn-
ing. The three R's of our school system must be supported by 
the three T1s: 
Teachers who are superior, technigues of instruction that are 
modern, and thinking about education which places it first in 
all our plans and hopes.3 
One of the first steps toward this adaption would be a revision 
2caroline A. Chandler, "The Importance of the Early Years," Child-
~ Education, XXXIX, (September, 1962), pp. 22-44. 
3u.s. President, 1964- (Johnson). Elementary and Secondary 
Education Act of 1965,, July 28,1964. 
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of the techniques used to evaluate a child's readiness for school. 
Purpose of the Study 
Apparent to all school personnel today is the inability of many 
pupils in the elementary and high schools--and even in the college--to 
master graded subject material. The recognition of such a problem 
is reflected in the many remedial programs now being used, particularly 
in reading. Emphasis is now being placed on prevention instead of 
correction; and, consequently, such attention is being directed to 
the primary grades to locate the difficulty. 
Recognition of need for a contemporary measure of school readiness 
has prompted the development of this study. The test with its new 
fo~at, contemporary terms, and more inclusive approach has been designed 
to meet the needs of the mid-twentieth century kindergarten and first 
grade child. To construct a test similar in design and purpose to 
those already available would be merely a duplication of effort. It 
is the purpose of this study to demonstrate the effectiveness of the 
ContemPorary School Rea4iness Test as a measure of school readiness at 
this period of educational history. 
In the development of such a test, the accepted criteria for 
tests of pre-school children have been recognized. Such a list was 
developed by Stutsman in his treatment of the problem in Mental ~~asure­
ment of Pre-School Children.4 Since readiness tests are similar in 
design and purpose to mental tests, Stutsman's criteria should serve 
as an adequate guide to the development of readiness tests: 
4 R. Stutsman, Mental l~asurement of Pre-School Children. (New 












Tht7 tt7st material should have an inht7rent interest for 
the child. 
A large variety of activities and abilities should be 
tested with low inter-correlations between the tt7sts. 
There should be variations in difficulty of the test 
items to such an extent that tht7 dullest child can pass 
the easiest one and tht7 brightest child will fail the 
most difficult. 
Simplicity of material is an asset. 
Tests should be easy to administer. 
The method of scoring should be objective, eliminating 
subjective judgment as far as possible. 
The test items should show a marked differentiation 
between the groups with different capacities. 
The score received on the tests should show a high 
correlation with a criterion test given some time 
after administration of the aptitude test. 
The selection of cases should be as near a sampling of 
the whole cownunity as possibla. 
The final test must be easy to score.5 
The writer has applied these criteria to the construction of the test 
which forms the subject of this study. 
Unique Contributions of the 
Contemporary School Readiness Test 
The Contemporary School Readiness Test is in many ways distinctly 
different from other available readiness tests. 'fhis test has served 
to combine the most desirable features of all such tests and to eliminate, 
insofar as possible, the undesirable features. Besides offering tests 
of skills that are in all readiness tests, it offers tests in areas 
that have never before been included in a readiness test. In the follow-
5Ibid. 
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ing ways this test may be said to contribute to a more functional measure 
of school readiness: 
1. The prime purpose of the Contemporary School Readiness Test is 
to discriminate quickly and accurately those pupils who may present 
evidence of a lack of aptitude for initial formal education and to deter-
mine those children that are accelerated beyond the period of readiness. 
2. The Contemporary School Readiness Test is written for present-
day children and has tests in areas that have never before been included 
in a readiness test. During the past fifteen years little has been done 
to change the conventional readiness tests on the market. When revisions 
of existing tests have been made, only slight changes were noticeable. 
This is an updated measure of readiness for school. 
3. The Contemporary School Readiness Test is the first general 
readiness test constructed since the Metropolitan Readiness Test in 1948. 
4. This is a group test designed to be given to a group of ten to 
fifteen children at a time. With the assistance of a teacher-helper the 
test can be a&ninistered to a complete class of children. 
5. The construction of the Contemporary School Readiness 'r_§!.!i 
followed the most widely accepted practices of test construction in the 
selection of items. The tests underwent four revisions over the four 
year peri.od in which they were standardized. The difficulty and dis-
crimination of each individual item was detennined four times. Items 
are arranged in the test in the order of increasing difficulty. 
6. Since the Contemporary School Readiness Test:. tests many 
factors heretofore not included in a readiness test, it i.s thought to be 
, a more adequate measure of the child's cornplete readiness for school than 
existing mea5ures not updated to modern needs. 
8 
7. Since the attention span of the young child is r&latively short, 
th& time nec&ssary fox· the administration of each test is kept at a 
minirrru.m. 
8. Directions for aruninistering the test are relatively s~nple 
and brief so that it may be administered by any cla5sroom teacher. The 
tests are easily scored. All of the tests in the battery can be admL~­
istered to the class as a whole. Only one test calls for individual 
check by the administrator. 
9. The test has the advantage of having two equated forms. 
10. An updated format makes the test attractive. 
CHAPTER II 
HISTORICAL BACKGROUND 
"Readiness for reading" is a phrase familiar to anyone interested 
in the teaching of reading. Success in learning at any level depends 
upon the readiness that the student brings to the learning. Few articles 
concerning the place of readiness in areas other than reading appear in 
educational periodicals and books, but in reviewing the literature in 
the field of reading, one finds many concerned with readiness. 
In the early decades of American reading instruction, children 
were sent to school at two or three years of age. They were immediately 
taught the alphabet and to read by memorization and the use of the 
spelling method. 
As state support of public education gained greater favor, most 
states passed a law to the effect that public school support would be 
provided for children at six years of age. As a result of this the age 
to begin reading was fixed at six years. 
During the l920 1s educators became greatly concerned about the 
large number of failures in first grade. Investigations were made and 
the conclusion reached that not all children are ready to learn to 
read at the age of six years. Hore research was conducted to deter-
mine the factors that contribute to readi.ness for undertaking reading. 
In 1926 the International Kindergarten Union in cooperation with 
the United States Bureau of Education conducted investigations on "Pupil 
Readiness for Reading Instruction upon Entrance to First Grade. 11 The 
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first article on th'Ls ,subjeet was IJ'u.blished in the magazine Childhood 
Education in January~ 1927. Two of these articles used the term "reading 
readiness 11 • It is bdlieved that this was the first time the phrase was 
used in reading vocabulary. In Gray's sUIIllllaries published in 1928, he 
re~)orted for the first time three studies on reading readinsss. A few 
masters' theses and a trickling of articles appeared on the subject be-
fore the close of the decade. The first doctoral dissertation on readi-
ness was reported in 1927. From that time on the number of master and 
doctoral studies increased, reaching a peak in the years 1937 to 1940. 
The recent bulletin Research in Reading Readiness6 lists seventy-one 
titles of published and unpublished research that have been conducted 
within the past sixteen years. 
Perhaps one of the earliest attempts to find measures for test-
ing school readiness other than intelligence tests was that developed 
by Smith in a study of "}~tching Ability as a Factor in First Grade 
Reading 11 .7 In this study children were asked to match upper and lower 
case letters to determine their readiness to read. Since that time (1928) 
many other similar tests have been constructed to test other factors. 
The first readiness test was published in 1926 by Francis M. 
Berry and was called the Baltimore Readipg Readiness Test.8 Since 
that time a number of similar tests have been developed but not published. 
6noris v. Gunderson, Research in R~ading Readiness (Washington: 
United States Government Printing Office, 19et), pp. 35-38. 
7Nila B. Smith, "Vmtching Ability as a Factor in First Grade 
Reading," Journal of Educational Psychology, XIX, (November, 1928), p.560-
563. 
8Jarnes R. Hobson, "Reducing First Grade Fail'lres, n Element<,:r~ 
School Journal, XXXVII, (September, 1936), p. JO. 
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In addition there are a~rd:Uable at the present time many tests published 
for such purpose. Hcst of these tests were constructed and standardized 
during the 1930's and 1940's and have had few major changes since then. 
The Natura of Readiness for Learning 
Readiness for learning has various connotations. It is usually 
referred to in a reading context as readiness alone and is concerned 
with those factors assumed to be prerequisites for achieving success in 
beginning reading. Some believe that readiness deals with the chrono-
logical age necessary for the child to learn with ease. Others believe 
that readiness is dependent upon social or emotional maturity. However, 
as Russell states, "The modern concept of readiness is that it is bas9d 
on a combination of physical, mental, social, and psychological factors. ••9 
Readiness is the stage in a child's development when he can learn easily, 
effectiv9ly, and without emotional disturbance. It cannot be a definite 
point in development, however, because growth is a steady, continuous 
process, always ongoing. Burton maintains: 
Rather it is a condition or state, indicating that a child i.s ready 
to read, study arithmetic, ready to interpret time sequence in 
history, ready to attempt creative composition, ready to participate 
in group activity.lO 
Readiness for these and other types of learning appear at widely differ-
ant periods. A child may be ready for certain types of laarni.ng exper-
iences in infancy and not be ready for others until the period of adoles-
cenca. The emergence of readiness for any type of learning in any 
9navid H. Russell, Children Learn To Read (New York: Ginn and 
Company, 1961), p. 168. 
10william H. Burton, Reading In Child Development. (New York: 
Bobbs-Herri.ll Co., 1956), p. 167. 
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individual is affected by a number of factors. Bond and Wagner list 
ten activities wrdch are important in reading readiness. These include 
picture interpretation, left-to-right orientation, experiential backgrounds, 
extent of vocabulary, quality of oral English, ability to attend, to sense 
a sequence of ideas, to follow directions, to handle equipment, and the 
desire to read.ll 
Durrell has discussed several concepts of reading readiness, 
some of which he considers false and, if put into practice, responsible 
for a number of reading failures. One of these false concepts he terms 
the "mysterious appearance concept" so that readiness activities are not 
an essential part of instruction.l2 Another concept considered false by 
Durrell is that emotional and personality adjustment is the basis of 
reading success. The theory that mental age of six or more is necessary 
to learn to read is also challenged by Durrell. He points out that cor-
relations between mental age and learning to read in the first grade 
range from 0 to +.60. He feels that such a relationship is too low to 
be indicative of success. He feels that other factors are more important 
to success in reading than intelligence test scores.l3 
Robinson maintains that both.visual and auditory discrimination 
can be increased by specific instruction. She also holds that the desire 
to read can be "quickened through reading aloud stories and factual 
materials which interest young children.u14 
11Guy L. Bond and Eva Bond Wagner, Teaching the Child To Read 
(New York: Macmillan Co.,l961), p. 107. 
12Donald D. Durrell, Improving Reading Instruction (Yonkers, N.Y.: 
World Book Co,, 1956), pp. 46-48. 
13Ibid. 
14Helen 11. Robinson, "Development of Reading Skills," Elementary 
School Journak, LVIII, (February,1958), pp. 268-2?4. 
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Smith, su:mmarjzing the research in reading readiness in 19.50, 
stated that the expertential backgrounds of children represents a signifi-
cant factor in learning to read. She found that research emphasized the 
advantages of 9pportunities for children to make some use of the elem-
ents of the reading process as a preparation for initial reading in 
books.15 
The Importance of Readiness for Learning 
For centuries schools have been attempting to arrange the most 
effective educational program for children. Formerly programs were 
based on adult judgments, on mature interests and needs, even though 
designed for inmature learners, Almost invariably school experiences 
were woven around the logical organization and s,rstematic presentation 
of subject matter, On~ with the advent of research did the schools 
seriously consider the nature of the learner and attempt to align their 
programs with the child's capacities, interests, and needs. 
One of the fore~ost factors in adjusting school experiences to 
the learner is readiness, Before children undertake any learning 
activity, the teacher must find out whether or not they are ready to 
carry on the activity successfully; and, if they are not, he must help 
them to secure the necessary background experiences. 
A number of studies have been conducted for the purpose of 
determining the value of readiness programs. Edmiston and Peyton 
reported a study which indicated that readiness is a valuable part of 
l5Nila B. Smith, "Readiness for Reading," Elementaa English, 
XXVII, (February, 1950), pp, 91-106, 
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the reading program.l6 In a study conducted by Steinbach the writer 
concluded that the rea(l.iness program proved to be beneficial in pr&-
paring children for reading instruction.l? Although most educators 
agree regarding the importance of readiness for reading, McCracken feels 
that too much stress has been placed on readiness. He believes that 
the extension of prereading activities farther into the school year would 
be unwise. As he stated 11 the trend in readiness places the blame on 
the children11 .18 
Some children may be ready to read when they enter school and will 
not need to spend any time in readiness activities, while others may need 
as much as eight weeks of readiness instruction. 
Factors Influencing School Readiness 
The first step in the construction of the Contemporary School 
Readiness Test was to detennine the factors which influence readiness 
for school. Although there is a dearth of material on the factors 
needed for mastery of first grade material there is an abundance on the 
factors necessary for reading success. 
Authors do not agree on the factors that contribute to readiness 
for beginning school. Smith maintains that they are intelligence, 
physical fitness, cultural background of the home, home and commun-
ity experience, social experiences, emotional development, language 
1~. W. Edmiston and Bessie Peyton, "Improving First Grade Achieve-
ment by Readiness Instruction, 11 School and Societl,LXXI, (April 15,1950), 
pp. 230-232. 
17Sister 11ary Nila., o.s.F •• 11Foundations of a Successful Reading 
Program, 11 Education, LXXIII, (May, 1953), pp. 543-545. 
18Glenn HcCracken, "Have We Over-Emphasized the Rf!ladiness Factor7 11 
Elementary Englisb, XXIX, (May, 1952), pp. 271~276. 
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ability, attendance a:: kindergarten and informal reading experiences.l9 
Harris lists the age factor, the sex factor, intellectual factors, 
physical fitness, experience, language factors, emotional and social 
maturity and interest in books as the factors involved in readiness.20 
Durrell asserts that "Certain background abilities have been clearly 
established as essential to reading success. Other background abilities 
appear important, and they are included in the readiness program despite 
the lack of research.•2l He goes on to stat& that two background abil-
ities known to be important to beginning reading are visual and auditory 
discrimination of word elements. 
The lists of factors necessary for beginning school are more 
alik& than they are diff&rent. The writer will treat the factors under 
the headings of int&lligence, physical fitness, social and emotional 
adustment and background experience. Since the writer feels that listen-
ing comprehension is a major factor in beginning learning success and 
since it has not hitherto been treated as a factor it will be treated 
separately. 
Intelligence Factor.-General intelligence is considered by many 
authorities as the most important single factor in readiness for school. 
The results of g&neral intelligence tests for children are expressed in 
terms of mental age (~~) and intelligence qQotient (IQ). The mental age 
l9Nila B. Smith, Reading In§tructio!l..f<?.r Today's ChUdr~n (New 
Jersey: Prentice-Hall, Inc.,l963), pp. 455-458. 
20Albert J. Harris, How To Increase Readin,.lt Abi.lity (New York: 
David NcKay Company, 1961), pp. 25-42. 
21nonald D. Durrell, Improving Reading lnst:niction, (NGM York: 
World Book Co., 1956) pp. 41-42. 
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helps the teacher t·) ev<"l_:.ta te the child's level of gro.,.rth, and the in-
tel.l.igence quotient l'.H?lps the teacher to understand his rate of deve-
lopment. 
In speaking of the intelligence quotient, there is agreement that 
in general the lower the IQ the ~ore slowly the child will learn, the 
more help he will need, and the more likely he is to experience diffi-
culty. Conversely, the higher the IQ the more easi~ and successfully 
the child should learn to read, and the higher the level of achievement 
he should be able to attain. It has been stated by Hildreth that most 
investigations show a substantial correlation between the child's in-
telligence test ratings, general achievement, and reading achievement at 
the end of a year or two of schooling.22 Gates also has pointed out 
that the correlation between success in reading and the intelligence 
quotient is fairly high.23 
Concerning mental age, authors have different views about the 
degree to which mental maturity is related to progress in reading. 
Harrison concluded from experimental data available that the single 
factor which most accurately insures readiness to read is a rnental age 
of six and one-half years.24 Some writers have set a definite minlinum 
mental age necessary for success in first-grade reading. lilental age 
is a significant factor, but there are too many other factors besides 
intelligence involved to set a minimum mental age at which all children 
22Gertrude H. Hildreth, R,!ga.di11.ess fo.L..§Q.hool Beginners (New York: 
World Book Co., 1950), p. 66. 
23Arthur I. Gates, The Im'Qrovement o:f llt7iilding (New York: The Hac-
millan Co., 1947), P• 15J. 
24Hartha L. Harrison, Readin_g_Read:iness (Boston: Houghton l~'.d.fflin 
Co.,l936), pp. 5-6. 
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will be able to begin learning to read and make satisfactory progress. 
According to Gates, t..he mental age necessary for beginning reading will. 
vary with the materials used, the efficiency of teaching, the amount of 
individual instruction, and ,frequency and treatment of special difficul-
ties, such as visual defects,25 Durrell stated that while a mental age 
of six or more may be a useful guide for general adjustment to first-
grade work, it is somewhat irrelevant in regard to predicting success 
in primar,y reading.26 
While there is a substantial relationship between mental age and 
learning to read, Harris believes that present evidence doesnot justi-
fy the establishment of an absolute dividing line at any one mental age, 
such as six years or six and one-half years,27 In the absence of deci-
sive evidence, Harris is of the opinion that the following conclusions 
concerning the relationship of mental ability to success in beginning 
reading seem justified: 
1. There is a substantial relationship between mental age and 
the ease of learning to read. Mast children who fail in read-
ing in the first grade have mental ages below six years. The 
more rnature children nat only learn more easily but also retain 
what they learn better than the less mature children. 
2. Host children who have normal IQ 1s and l-1A 1s above six years, 
and are free from special handicaps, can be successfully taught 
to read in the first grade. 
3. It is not possible to set a definite minimum mental age for 
25Arthur I. Gates, "The Necessary Hental Age for Beginning Read-
ing," ElementarY School Journal, XXXVII, (Hareh,l93?), pp. 49?-508. 
26nonald D. Durrell, Improving Reading Instructi.on (Ne-w York: 
World Book Co., 1956), p. 48. 
27Albert. J. Harris, How to Increase Reading AJ:&lity (New York: 
Longmans, Green and Co., 1956), p. 29. 
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learning to r<=.w-.1 bc-;;cause too many other fa._;tors are involved.28 
Verbal aptiC'lde, according to Bond and Wagner, is a major com-
ponent of intelligence and the chief characteristic of intelligence 
related to reading development.29 "Reading is talking," maintains 
Hester.30 She asserts that reading is a mode of communication in whi.ch 
the writer speaks through the use of symbols. · For this reason, fac-
ility in the use of oral language is closely related to success in read-
ing. Hildreth points out that a child's ability to comprehend conver-
sation and use oral language on approximately a six-year old's level is 
a fundamental readiness trait. She states that research studies have 
disclosed a high degree of agreement between a child's general mental 
maturity and his maturation in language.31 
Physical Fitnes!·-- Children who are in good physical condition 
with normal energy and alertness that accompany good health are more 
ready to read, according to Hildreth, than children who have low general 
status of health.32 Proper development in general health, speech, hear-
ing, and vision are very important. In some school systems every child 
entering the first grade is given a comprehensive examination by a 
physican. Poor vision and poor hearing are listed by somG atlthors as 
the physical defects which most frequently interfere with beginning 
26Albert J. Harris, How to Increas~ R~~ding Ability (New York: 
Longmans, Green and Co., 1956), p. 29. 
· 29Guy L. Bond and Eva B. Wagner, C.h;i.J:-!1 Growth in Reading (Chicago: 
~ons and Carnahan, 1955), p. 140. 
30Kathleen B. Hester, Teac~ing Eve~ Child ,!Q Raad (New York: 
Harper and Brothers, 1955), p. 48. 
31Gertrude H. Hildreth, Readiness for School Beginners (Nsw York: 
World Book Co., 1950), P• 15. 
32DJid.. p. 17. 
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reading. Karlin attempted to ascertain 1vhether certain measures of 
physical growth re1At0d significantly to success in beginning reading 
in the first grade. In relating his find,ings, he stated that the re-
lationship between skeletal develop:nent and reading readiness achieve-
ment test scores is d11tfinite, but it is too small to overcome the in-
fluence of chance when predictions of the dependent variable are attempt~ 
ed.33 Bond and Wagner state that the role of speech defects as a cause 
of difficulty in learning to read is somewhat uncertain.34 
A child's ability to perceive visual similarities and differences 
is very important for progress in reading. Harris has said that even 
if the eyes are normal, the child may have immature visual perception. 
He notes that many young children pay attention only to the main charac-
teristics of visual stimuli--size, shape, color--and ignore the details. 
When asked to match letters or words these ch~dren make many errors, 
not because of faulty vision, but because they d:J not notice difference.;:; 
which are obvious to older children.35 
Auditory perception, as well as visual perception, is an important 
factor in differences in reading growth. In some children, according to 
Harris, the inability to distinguish between words which sound somewhat 
alike is due to faulty hear5'..,~· In others, hearing acuity may be normal, 
but the child has not learned to perceive the differences in the sounds 
33Robert Karlin, "Physical Growth and Success in Understanding 
Beginning Reading," Journal of Fducational H.esearc[h LI(November, 1957) 1 
pp. 191-201. 
J4ouy L. Bond and E-va B. Wagner, ~~aching the Child to Read 
(New York: Macmillan Co., 1961), p. 193. 
35Albert J. Harris, How to Increase Reading Abili!:z (New York: 
Longmans, Green and Co., 19.56), pp. 33-34. 
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of words.J6 If a child does not hear the differences petween two Hords, 
he will have difficulty distinguishing between their printed symbols. 
Differences between reading growth o! boys and girls have been 
pointed out by many authors. Girls tend to mature earlier than bqys in 
many aspects of grov~h; and the reading process of girls, on the average, 
is more rapid than is the reading growth of boys. Bond and Wagner have 
said that differences in learning ability show up rather early in the 
first grade and that boys are much more apt to get into serious diffi~lty 
than are girls.37 Boys tend, even in pre-school years, to spend more 
time on large-muscle activities, according to Harris, whereas activities 
of girls in weaving, sewing or doll play may be advantageous in develop-
ing good close vision and fine manual skills.38 Durrell expresses the 
thought that many types of quiet play in which girls spend more time than 
boys may have a bearing on the auditory and visual perception of words.39 
Social and Emotional Ad.1u;?tment. --Three aspects of emotional and 
social maturity which are significant in readiness for school are listed 
by Harris as: (1) emotional stability, (2) the ability and desire to help 
oneself, or self-reliance, and (3) the ability to participate actively 
and cooperatively in group activities,40 Hildreth holds that the be-
ginner will need to take an interest in classrooom projects and activi-
J6Ibid., p. 34. 
37~ Bond and Eva Bond Wagner, Child Growth in Reading (Chicago: 
Lyons and Carnahan, 1955), p. 140. 
38Albert J. Harris, How to Increase Reading Ab~lity (New York: 
David McKay Company, 1961), p. 27. 
39Donald D. Durrell, Improving Reading Instruction (New York: 
' World Book Co., 1956), p. 143. 
40Harris, loc. cit. p. 40. 
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ties, pay attention to the teacher's instructions, take turns, and work 
well with others in the group in order to benefit from instruction in 
the first grade. The child who is more mature approaches his activities 
with self-confidence, and seems happy at school.4l 
Satisfactory personal and social adjustments make it possible to 
develop favorable attributes toward the school situation and in turn 
toward the reading situation, according to Tinker.42 He s~ys that while 
favorable attitudes foster success in learning, unfavorable attitudes 
may result in failure to learn to read. Monroe asserts that when 
attitudes are right for learning, when material to be learned is within 
the child's ability, and when learning is successful~ accomplished, 
there is a natural desire to continue learning.43 Two important sources 
for developing favorable attitudes have been named by Monroe: 
Favorable attitudes toward learning to read spring from 
two sources: (1) happy pre-school experiences with books in a 
home wnere children are accepted and loved as they are, a 
home which has fostered normal growth of personality by guidance 
rather than pressure, and (2) happy school experiences with 
books in a classroom where re~ationships with teacher and class-
mates and with appropriately selected materials encourage con~ 
tinued favorable attitudes.44 
Background of Experisnce.--Gates makes the statement that cnil~ren 
come to school with a great variety of previous experiences and a great 
4loertrude H. Hildreth, Read~ness for Schoo* Beginners (New York: 
World Book Co., 1950), p. 15. 
42Miles A- Tinker, TeachiQ~ E*ementaty Reading (New York: Appleton-
Century Crofts, Inc., 1952), pp. 36-37 
43Harion Honroe, Grow:lJlg :Wtsa Reading (Chicago: Scott Foresman 
and Co., 1951), p. 22. 
44~ •• p. 22. 
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rans• of information. The wider and richer a child's experiences and 
the greater his range of information, the better he is equipped to learn 
to read,45 In discussing experiences as a basis for meaning, Betts 
says that printed symbols have significance for the learner to the degree 
that they stand for things within his experiences, From his previous 
experiences, the pupil extracts information and attitudes that are essen-
tial to success in the reading situation~46 
McKee stresses the importance of background for successfUl par-
ticipation in reading activities: 
There can be no r•ading without meaning. And there can be no 
meaning unless the reader has ac~lated a wealth of concepts 
and experiences with which to interpret the symbols he sees in 
writing or print.47 
The ~portance of the home in developing background experience 
is indicated by Harris: "The general cultural level of a child's home 
is the most important determiner of the adequacy of his backgrpund of 
knowledge that will aid him in school, n48 
~~te;ing Cgmprehepsion.--Since listening is considered the newest 
of the language arts and since research in the field has been conducted 
for the most part within the past few years, this skill will be treated 
here as a separate factor in readiness for school. 
Wilt found that elementary school children are expected to listen 
45Arthur I. Gates, The Imptovement of ReadiQi J;nstruct:Lpn (New 
York: The Macmillan Co., 1947), p. 147. 
46Emmett A. Betts, FqsndatiQAi pf Re~di;g Instruction (New York: 
American Book Co., 1954), p. 201. 
47Paul McKee, The Teich4Qg ot Rtading ~ the Element~ Schpo* 
(Chicago: Houghton Mifflin Co., 1948), p, 74. 
48Albert J. Harris, fipw to Inotease Read3dlg A:P;llit:y (New York: 
David McKay Company, Inc.,l96l), p. )0. 
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an average of two and one half hours daily, or 57.5 per cent of their 
class tima.49 This fact alone would justify some attention to the art 
of listening. 
In the primary g~ades, listening is probably the most effective 
tool for gaining information. Children commonly learn more and remember 
better through listening experiences than they do through reading exper-
iences. The average listener actually retains not much more than 
twenty five to fifty per cent of the main ideas of the talk he hears. 
Listening contributes to the development of both speeqh and hearing 
vocabularies. This is obvious in the case of small children who 
universally learn to talk through listentng to the speech of those ~-
round them, 
Spache believes that training in listening should be begun in 
the kindergarten and early primary grades as an integral part of the 
readiness and early reading program. He fUrther states that certain 
of these primary listening skills have been found to bear a significant 
relationship to early reading success.50 In some of the early experi-
menta in listening, the ability to listen to a story and supply a logical 
ending was found the best single predictor of success in early reading. 
With the birth and growth of the concept of readiness, as its 
total importance comes more clearly into focus, and as its dimensions 
become more apparent, initial school training has come to rest on a 
firmer base. As this base or knowledge concerning readiness becomes 
firmer still with continue4 research, so will the initial teaching 
continue to be strengthened. 
49Marian E. Wilt, "A Study of Teacher Awareness of Listening as 
a Factor in Elementary Educat~on," J9urne;J.. of Ed.ucationa;J. Research, XLIII, 
(April, 1950), pp. 626-636. 
5°oeorge D. Spache, Toward Better Rea~ins (Chicago: Gerra~ 
Publishing Co., 1963), p. 183. 
CHAPTER In 
TESTING FOR READINESS 
In Chapter II the !actors which influence readiness !or school 
were discussed. It will be the purpose of this chapter to show how 
such factors are tested 1n the instruments presently available for 
measuring readiness. 
Different types of instruments are now available for testing a 
child's readiness for school. Perhaps the most widely used in th~ past 
was the intelligence test which classified those with high intelligence 
scores as being reaqy for reading and those with low scores as being 
too iMmature for the reading processes. That such an assumpt~on is 
not without 1118rit Jnay be shown by the high correlations usually found 
between scores on intelligence tests and those on teats ot reading achieve-
ment. Many teal that soma phases of reading readiness are not measured 
by such testa, although they are still considered important as a factor 
in the readiness testing program. 
With the advent ot readiness tests which attempt to measure 
factors not adequately determined by intelligence tests, there arose 
the controverw.y concerning the relative merits of the group and the 
individual readiness test. Soma have agreed with Betts that individual 
tests are better than group testa.l But, since most ot the readiness 
lEmmett A. Betts, f.revenjj,ign and Correction of' Rfagi{}g Diti'icylt-
, ~{New York: American Book Co., 1936), p, 85. 
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tests or pri.Inary mente.l ability tests are group tests, and considering 
the fact that large classes of pupils do not permit individual adminis .. 
tration of tests, group tests are the most 1·lidely used and the most 
practical for today 1 s teacher, The combination of both a readiness 
group test and an intelligence test is probably a better diagnostic too~, 
l1any factors--for example, interest in reading or the ability to 
comprehend--do not lend themselves to objective-type testing, For such 
factors rating scales Of various types have been developed, Such scales 
are often criticized as highly subjective. Opinions Of kindergarten and 
primary teachers are sometimes used to guide classification of children's 
aptitude for school achievement. 
In this chapter the use of intelligence tests, readiness tests, 
and other methods of testing readiness for school will be discussed, 
Intelligence Tests for Pre-School Children 
Originally the only measure which was available for testing school 
aptitude was the intelligence test, After the development of the rea~­
iness test, the intelligence test was retained as an important phase of 
the readiness testing program. However, in general, the intelligence 
test will not give the teacher specific suggestions or methods of working 
with the individual which a readiness test offers~ Nevertheless, the 
score on a mental test may be one of a number of indications of probable 
success or failure. 
Intelligence is related to successful achievement in all types 
of learning. In a program o! developing readiness for school it is 
helpful to know the mental ability of the child so that teaching adjust~ 
ments may be made effectively. 
Evidence is at hand which shows that some very intelligent child~ 
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ren fail to learn to read. Many of these children cannot comprehend. 
while other~ are handicapped by meager experience. Pupils of •imilar 
mental ages and IQ 1s often differ wide~ in success in first grade read-
ing. Such evidence would indicate that intelligence tests alone should 
not be used as the sole criterion !or the prediction of reading suecess. 
Gates found that mental age •provides a comparative~ poor prediction of 
reading progress. It appears that mental age predicts reading progre~s 
less well than several inqividual sub~tests in a good reading readinese 
'battery.2 
Some of the factors found to be the most highly predictive of 
reading success are the ability to discriminate between letter and word 
forms, auditory discrimination. motor control and background knowledge, 
Readiness Tests 
Readiness tests are standardized instruments designed to assess 
the child's ability to profit from formal instruction in reading. They 
fulfill their purpose insofar as they predict success in learning to read. 
That is, the score made on the test itself must be indicative of what can 
be expected in achievement in reading and the other subject matter to be 
covered during the first year or two of formal instruction. 
Readiness tests are, as a rule, administered as group tests. 
Some tests are primarily group tests, but may contain one or more sub-
tests which must be given individual~. In general, readiness tests 
contain items which attempt to measure maturity, information, com-
prehension of spoken language, ability to perceive similarities and dif-
2Arthur I. Gates, "~perimental Evaluation of Rea4ing Readiness 
Tests, • Elementaa SchooJ. Jguroal, miX, (l'"J.arch. 19;39), pp. 494-.508. 
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ferences in symbols, letters, words or sentences, ability to follow 
directions, and the ability to draw simple figures, 
Readiness tests vary as to the types of skills tested. In 
general, norms are based on total scores which determine percentiles 
predicted school success or pupil plaQement in categories such as 
superior, above average, average, or poor. Since the chief objective 
of readiness tests is prediction of success in learning to read, it is 
hoped that the test will separate the ready from the non~ready and 
that when first grade pupils are thus identified the school will adjust 
the curriculum accordingly. 
Karlin conducted a study to re-examine the desirability of the 
practice of using existing reading readiness tests almost exclusively 
to measure the extent of readiness. Analysis of the data revealed a 
very small relationship between the scores on the readiness test and 
the achievement test that was given at the end of the year. Karlin 
stated that it was "virtually impossible to predict from a reading 
readiness test score how well any child in the sample will do on the 
reading test."3 Karlin concluded that the findings of the study clearly 
indicated the need for more research on the factors that contribute to 
readiness. 
Henig conducted a study to determine the "cooperative forecasting 
value" of a reading readiness test and of teachers' estimates of their 
pupils' probability of success in learning to read, He concluded that 
the readiness test forecast quite successfully the outcome of children'• 
experience with a formal reading program. He also found that the 
)Robert Karlin, "The Prediction of Reading Success and Reading 
Readiness Tests,'' ~ementa£l Engl~§h, XXXIV, (May, 1957), pp. 320-322. 
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teachers' judgment had just as high a degree of predictive value as the 
tests,4 
Allen and her associates conducted a study in which the results 
indicated that reading achievement appeared to be more closely related 
to knowledge of letter names and sounds than to other readiness abilit-
ies.5 The results of a study by Stewart indicate that there is a very 
significant relationship between individually and group-admin~stered 
reading readiness tests and that success in reading was achieved when 
instruction was del~d until readiness instruments indicated readiness 
for reading,6 
In general, the experimental data indicate that the relationship 
between scores on readiness tests and success ~ beginning reading is 
not high. Bremer tested over 2,000 first graders w~th a reading read~ 
iness test and later with a test of reading achievement, He reports 
only a slight relationship ~tween the scores on the two tests.? Lee 
and others, testing 164 first grade children, found a correlation of 
.49 between scores on the I,ee-Cle.rk Readiness Te§t and the Lee-C;!.ark 
Primary R!ading Ta§t and a correlation of .54 between the former and the 
411ax s. Henig, "Predictive Value of a Reading-Readiness Test and 
of Teachers' Forecasts," i*amentary School Journal, L, (September,l949), 
pp. 41-46. 
5Ruth J. Allen, Sarah R. Gilfax and John F. Herr:i,ok, "The Relation-
ship of Readiness Factors to First Grade Reading Achievement,• Unpublished 
M. Ed. thesis, Boston University, 1959. 
6Trunella w. Stewart, "Reading Readiness and Its Effect on Reading 
Achievement," Unpublished M, Ed. thesis, Illinois State Normal University, 
1959. 
?Neville Bremer, "Do Readiness Tests Predict Success in Beginning 
, Reading?" Elemen~arv Scbo9l J9urpal, LIX, (May, 1958), pp. 222-224, 
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Gates Silent lteading;,_'+.,~§.i. In the same study a group of teachers predicted 
the reading achievement of the pupils in their respective classes. The 
predictions and actual achievement ranged from .10 to .88. About half 
the teachers were as effective in predicting pupil achievement as was the 
readiness test.B 
In a study by Deputy, first grade children were pre-tested 
with an intelligence test and various measures of reading readiness. 
The correlations between these tests and later reading achievement were 
as follows: Pintner-Cunningham Primary l1ental Te!Ui:, general correlation, 
.70; visual readiness, .52; word recognition, .49; visual-auditory as-
sociation, .)9: and comprehension and recall, .)7,9 
Long-term prediction of reading achievement based on readiness 
tests administered in first grade is also hazardous. Moreau reports 
a correlation of .46 between readiness scores made in first grade and 
reading achievement in sixth grade.lO Baker reports data for over 
200 children in grades four, five and six who read below grade norm, 
many of them showing severe retardation.ll Readiness scores achieved on 
tests aruninistered during first grade showed that an extremely high per-
centage of these reading failures had exceeded the national norm on the 
readiness test. Baker hypothesized that these findings stem !rom two 
BJ. M. Lee and W. W" Clark, "J:1easuring Heading Readiness, n Element-
ary School Journal, XXXIV, (l!J.ay, 19.34), pp. 656-666. 
9E. c. Deputy, Predicting First Grade Achievement, Columbia Univer-
sity Contributions to Education, No. 426, (New York: Bureau of Publications 
Teachers College, Columbia University, 1930). 
lOHargaret Horeau, "Long Term Prediction of Reading Success," 
California Journal of E4ucational Research, (September, 1950), pp. 173-
176. 
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factors: standardized readiness test rate children too hign; and the 
elementary classrooms from which these pupils came were characterized by 
drab, inferior instruction.ll 
Other Heasures of Readiness 
Within recent years systematic observation of pupils by the 
teacher has become an important means of determining their behavior re-
actions, their phYsical, mental, and emotional characteristics, their 
assets and weaknesses. The teacher observes individuals in a variety of 
situations, in individt~al work and play and in group situations. She 
keeps a record of information on each pupil which she uses as an observ-
ational guide. Suitable lists or guides for observing the readiness 
factors of children may be obtained from a variety of sources including 
textbooks on the teaching of reading and teaching guides accompaning 
basal reading series. Suitable lists may also be obtained commercially 
in the form of record blanks, rating scales, and inventories, with ample 
space for recording information about individual pupils. 
Thus, experimental data suggest that readiness tests, intelligence 
tests, and teacher evaluations appear to be about equal~ effective in 
predicting success in beginning reading. A combination of all three 
measures provides the best measure of readiness. This does not imp~ 
that readiness tests have little value to teachers. It does suggest 
that educators should not project into these tests a degree of predictive 
infallibility which they do not possess. It appears that some readiness 
tests "over-rate" children in regard to their readiness to deal with read .. 
ing. It is possible that some of the tasks on the tests are more closely 
llEmi~ V. Baker, "Reading Readiness is Still Important," 
Elementary English, XXXII, (January, 1955), pp. 17-23. 
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related to the child's previous experiences than to what he will actually 
encounter in subject matter in grade one. Hence, it can be concluded that 
there is need for more research in the area of readiness tests. 
After reviewing some of the studies on the predictability of 
readiness measures and pointing out the inaccuracy of the present mea-
sures, Spache's statement is fitting: 
In the future, we hope to see inc~easing study of ways and means 
of assessing more of the important readiness factors. Then, 
as our diagnostic skill increases, there will be more attempts 
to devise training materials of proven values that will meet the 
needs disclosed by the diagnosis.l2 
It is the hypothesis of the present writer that measurements 
of readiness should not be condemned on the basis of the few negative 
evaluations of their usefulness. Rather, the negative findings should 
challenge the reading expert to improve the measurement device. Since 
it is generally conceded that the child's actual readiness is closelY 
related to reading success, the writer does not feel that it is futile 
to attempt to perfect the measurement tool that will appraise this readi-
ness. She concedes that the tool offered as a result of extensive study 
in this area may be a step toward the desired accurate measure. With 
Spache, the writer believes that reliable guides to readiness can be 
offered in a group test easily administered by the primary teacher. 
It is expected that the readiness measure offered in this study will 
form an effective supplement to the teacher's personal evaluation of 
the child entering first grade. 
12George D. Spache, Toward Better Reading (Illinois: Gerrard 
Publishing Co., 1963), pp. 18-19. 
CHAPTER IV 
THE CONSTRUCTION OF THE CONT~WORARY 
SCHOOL READINESS TEST 
With the increased interest and effort which is being directed 
toward improvement of our American schools, attention is being turned 
toward kindergarten and first grade instruction as the times in which 
more might be don• in regard to improvement of educational d'velopment, 
Hillman maintains that kindergarten programs must be organized to ~et 
the needs of the "sophisticated, TV indoctrinated five-year-old of today.nl 
Kelley asserts that many five-year-olds enter kindergarten with a "built-
in readiness" and that "kindergarten no longer n~eds to serve as a major 
socializing agency.•2 
Studies by Mayne,3 McNeil4, Pines5, Simmons6, Durkin? and others 
1Rosemary Hillman, "In Defense of the Five-Year-Old," Saturijay 
Review, XXXXVI, (November, 1963), 77ff. 
2M. L. Kelley, "When Are Children 'Ready' to Read?" Saturday 
Review, XXXXVI , (July, 1963) , 58ft. 
3tucille Mayne, 0An Individual Study of the Reading Acceleration 
of Two Kindergarten Children," :tg.ementazy El}glisij, XXXX, (April,l96J), 
pp. 406-408. 
4J. D. McNeil and E. R. Keisler, "Value of the Oral Response in 
Beginning Reading: An Experimental Study Using Programmed Instruction," 
ijritish Journal of Educationa* P§ycho.ogy, XXXIII , (June, 1963), pp. 162-168. 
5Maya Pines, 11 How Three-Year-Olds Teach Themselves to Read--and 
Love It," Harpers, CCXXVI, (May, 1963), PP• 58-64. 
I 
6v, C, Simmons, "Why Waste Our Five-Year-Olds?" Har-eers, CCXXIII, 
(April, 1961), pp. 71-73. 
7 Dolores D.lrkin, "Children Who Learned to Read at Home, 11 Ills. 
llemmntary Sghool J9urns.,LXII, (October, 1961), pp. 14~18. 
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have shown that some pre-school children can and do learn to read before 
entering the first grade. Rather than try to fit children into a school 
pattern that was developed decades ago, an education must be provided that 
is both challenging and exciting to the contemporary first grader. A 
readiness test that gives insight into a child's background knowledge 
and reveals his strengths and weaknesses in areas of the c~ricqlum 
will be a help toward improving the initial step in education. 
First grade test books from many companies and in all areas of 
the curriculum were studies befo~ construction of the test, All items 
in the test check knowledge included in the primary curriculum. The 
Science, Health and Social Studies Test checks knowledge in the specitied 
areas that will be covered in the primar,y text books. The Number Test 
checks the background necessary for successful mastery of modern mathema-
tics. The Handwriting Test checks the child's ability in manuscript 
which will be the form of writing used in grade one. The Auditor, 
Discrimination Test checks his ability to distinguish rhyming words 
since auditory discrimination is a necessary skill for the mastery of 
phonics. The Reading Test will give the teacher some insight into the 
speed of presentation that should be used in teaching the first pre~ 
primar of the reading series. The Listening Comprehension Test score 
will give the teacher information on the child's ability to listen and 
retain. This knowledge will be important in teaching all subjects 
of the curriculum. 
Format of a test is of major importance. It is hoped that an 
attractive cover will possibly eliminate some of the tension that often 
accompanies test taking. All of the art work in the initial form of the 
test was done by the writer. A commercial artist was employed for the 
final forms. 
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A scoring frame was devised for checking the tests. Host of the 
pages in the test can be checked with the frame and a complete test can 
be checked in a matter of minutes. 
A diagnostic test is one that checks m~ areas o£ a specific 
subject or skill and which provides sub-scores as well as a total. The 
child's readiness for school. It has a batter.y of nine tests which 
check the ~hild's readiness in all areas of the curriculum. 
The writer aimed to construct a test that wou~d be long enough 
to give reliable results and short enough to be adapted to the relative~ 
short attention span of pre-school children. 
Aimed at embodying the above characteristics of a good readiness 
test and of providing a ~asure that would predict first g~ade success, 
the QgptsmPorarY ScbQPl R!adipass Tmst was constructed and revised four 
times during the four years that the stuqy was carried out. 
CaAPTER V 
STANDARDIZATION OF THE 
CONTEMPORARY SCHOOL READINESS TEST 
Since Chapter V will deal with the standard!zation of the test 
the writer will begin b,y clarifYing ~portant proced~es used in test 
eonst:ruction. 
Its+na~ysia Data •. Their Comwtal'iQJl• Int~mpretatcioa. aJ¥1 Utt 
lft ~ett Cgnstrustign.-~When items are selected tor a test, several eonsia• 
orations muat be taken into account. The first question is one of dif· 
ticulty level. If an item is passed by 95 per cent of the group or 
better, it is obviously an easy ite!Jl. which does not discriminate very 
well except, perhaps, at the very bott0111 of the seale of the trait being 
meawred. Such an item lllight do as a warm-up at the very beginning of 
the test to help the examinee to overcome some of hia apprehension 
ud test fright. But very maey such easy tasks would be a waste of 
testing time that would accomplish no purpose. Similarly, a task so 
di!fieult that only five per cent or less were able to succeed would 
di1criminate, if at all, only between superior and outstandins students, 
The distribution of item difficulty should ideallJr conform somewhat to 
tl\e normal curve, most itePJ.s being about middle level and a ;few at each 
extreme. 
In item analysis, the second problem that arises is the discrimina. 
tion value of each item. By this is meant the degree to which the 
•ingle item separates the superior from the inferior individual~ in the 
traits mea~red. In actual pr~ctice discrimination indices close to 
100 will virtually never be obtained, According to Pavis, "ltems with 
discrimination indices above 20 will ordinari~ be found to have suffic~ 
ient discriminating power for use in most achievement and aptitude tests 11 ,l 
Davis devised a convenient chart from which difficulty and dis~ 
crimination indices for individual items may be read in one operation~2 
The writer used the following formula for each item to obtain item 
analysis scores, 
2 
P= N- NR 
The answers received from this statistical process were in turn entered 
into the table devised by Davis and difficulty and discrimination scores 
obtained,J 
Test Va.iditz.--Validity refers to the degree to which a test 
measures what it is intended to measure, 
Reliabi.itz,--By reliability is meant the extent to which the 
test measures consistently and accurately whatever it dqes measure, A 
test is reliable when it is consistent, that is, when its scores remain 
stable from one testing to another, Parallel forms as a method is 
generally agreed to be the best method of obtaining reliability, 
Predictabil~tx of a te§t.--One of the ~in features of a Readi-
ness Test is to predict the child's success in first grade work, To 
obtain such information raw scores received on the readiness test given 
at the beginning of the school year were correlated with raw scores 
1Frederick B. Davis, Item AnaJ.xsif D&ta 01assachusetts: Graduate 
School of Education, Harvard University, 1949), p, • 
2 
Ibid., p. 6. 
J~., Item Analysis Table. 
37 
received by the same children on an achievement test given at the end of 
the first grade. 
Standardization Norms.--Educators are interested in the re1•tive 
status of individuals--that is, in the way in which a specific pupil 
compares with a given group with respect to certain behavior. Such 
measures can be expressed in several ways, the most common of which are 
percentile ranks, standard scores, and grade equivalents, The Contem-
poraty School Readiness Test has made use of the percentile rank, 
The Construction of the Preliminary Test 
After the writer had studied in detail the factors that affect 
school readiness, reviewed the literature in the area, examined first 
grade text books in all areas of the curriculum and analyzed the existing 
tests and check lists available for measuring these abilities she pro-
ceeded with the construction of the test, Work on the initial form of 
the test was begun in the summer of 1961. In order to insure a suffici-
ent number of items with satisfactory predictive value for the final tests, 
one form of the test contained 15 sub-tests as follows: Visual Dis-
crimination, Visual Memory, Visual Reproduction, Auditory Discrimination 
(rhyme), Auditory Discrimination (beginning sounds), Auditory Acuity, 
Motor Control and Speed, Following Directions, Science and Health In-
formation and Vocabulary, Literature, Language, Col0rs of the Spectrum, 
Numbers, Listening Comprehension and Reading. 
Administration of the Preliminary Test 
The tests were administered during the second week in September, 
, 1961 to 302 beginning first grade pupils in the states of Montana an4 
Washington. The tests were given in eight classrooms scattered through-
out two states in order to give a representative cross-section of the 
J8 
entire first grade population, For the administration of the tests a 
manual of directions was provided for each teacher. Samples were used 
at the beginning of each test in order to orient the child to the type of 
item to be used, Approximately half of the children tested had previous-
ly attended kindergarten, and the other half were beginning school for 
the first time. The median raw score on the test that was given to 302 
first graders was 159, while the range of the raw scores was from 201 to 
62. The same children were given the Californ~a Test 9f Mental M&tutity 
in January and the MetrQpolitan Acbievement Test in liay of tpe same year. 
Table l in the Appendix gives the results of the testing. The writer 
had hoped to use the scores of the IQ test and the achievement test to 
obtain correlations, thus obtaining a validity and predictability score. 
After the item analysis was completed, results indicated need for major 
changes in the test so the former plans were not completed, Table 2 
in the Appendix indicates the discrimination and difficulty scores for 
each item in the test as obtained for the statistical computation of the 
item analysis. 
Construction of the Revised Two Forms of the Test 
Following the administration of the tests in September, 1961, 
the correction of the tests and the computation of the item analysis in 
October, 1961, the writer proceeded with the revision. Emphasis in the 
revision was placed on constructing two equated forms of the test. A 
careful study of each item, together with its difficulty index and its 
discrimination index, revealed those items which best served the purpose 
for which the tests were intended. The items were then paired for dif-
I 
ficulty in terms of the per cent p~ssing each item as a result of the 
item analysis. Five entire sub-tests which did not contribute materially 
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to knowledge of children's readiness for school or that were difficult 
for the classroom teacher to administer were eliminated. A subjective 
readiness check list was appended as an additional informational aid 
to the teacher. Some of the pictures were revised for reasons of clarity, 
Each of the revised forms contained ll2 items. The titles of the sub-
tests were as follows: Visual Discrimination, Visual Hemory, Auditory 
Discrimination, Listening Comprehension, Reading, Science, and Health, 
Literature, Language, Numbers and Handwriting. Two supplementary tests--
Coloring Test and Writing My Name Test--were added to provide further 
background information concerning the child's ability; knowledge and skill. 
Administration of the Revised Two Forms of the Test 
The revised Form A and Form B of the test were administered 
during the second we9k of September, 1963, to more than 300 first graders 
in the Great Falls, Montana area. The children attended eight different 
schools, The writer felt that the ftrsthand experience of administering 
the 604 tests would offer opportunity to detect possible needs for cor-
rection in the test or in the test manual, Each of the classroom teach-
ers was asked to be present during the testing period. The writer has a 
conference with each of the teachers asking their suggestions on how the 
test could be improved. The total raw scores received by the 302 child~ 
ren are listed in Table 3 in the Appendix, Correlation of the scores 
received on Form A with scores received on Form B indicated a reliability 
score of +.886 or .89. The writer used the rotation technique in admin-
istration of the tests. The results are as follows: 
TABLE 1 













Test Date Test Given Test Given. 
9/5/63 Form B Form A 
9/6/63 Form B Form A 
9/7/63 Form A Form B 
9/9/63 Form A Form B 
9/10/63 Form A Form B 
9/11/63 Form A Form B 
9/12/63 Forrn B Form A 
9/13/63 Form B Form A 
Construction of the Second Revision of the 
Contemporary School Readiness Test 










The writer attempted further improvement of the test on the basis 
of the knowledge gained from the second administration. Calculation of 
the item analysis was repeated for each item. Table 4 in the Appendix 
shows the results. As a result of this computation, the items were 
again paired for difficulty in terms of the per cent passing each item. 
The items were arranged in order of difficulty within each sub-test. 
Each form of the third revision of the test contained 100 items and eight 
sub-tests as follows: Test 1: Science, Health and Social Studies, Test 2: 
Numbers, Test 3: Literature, Test 4: Handwriting, Test 5: Reading, Test 6: 
Visual Discrimination, Test 7: A~ditory Discrimination and Test 8: Listen-
ing Comprehension. The two supplementary teas, Writing ¥zy Name Test 
and Tho Coloring Test were not included in the total raw score. The 
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Readiness Check List "as maintained. A copy of the checklist may 'be 
found in Appendix B. 
Administration of the Second Revision of the 
Contemporary School Readiness Test 
Five-six~, and seven-year-olds were given the second revisio~, 
Form A and Form B of the Contempo:;:ary School Readiness Test in January 
of 1964. A sampling of 100 children was used. Although the children 
attended the same school, they were enrolled in four different classes. 
The writer again personally administered all o:t' the tests. Each child 
was given both Form A and Form B of the test, the rotation technique again 








SUl1iHARY OF ROTATION TECHNI~UE 
JANUARY • 1964 
Test Date Test Given Test Given No. of Pupils 
l/13/64 Form A Form B 41 
l/14/64 Form B Form A 21 
l/15/64 Form B Form A 21 
l/16/61.1- Form A Form B 17 
100 pupils 
The scores received on Form A of the test were correlated with the 
scores received on Form B to obtain a reliability score. The oalcula-
tion revealed a reliability of .96. This information appears in Table 
5 in the Appendix. Following the administration of the test, an item 
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analysis was made for the third time, as shown in the Appendix, Table 6. 
Adm:b1.istration of the Criterion Test 
The l1etro£olitan Achievement Test was used as the criterion 
measure. In April, 1964, seven months after the administration of the 
Contem2orary School Readiness Test, the classroom teachers administered 
the Hetro£olitap Achievement Test to 100 of the 302 children who took 
the readiness tests in September. The scores received on Form A of the 
Readiness Test were correlated with the scores received on the Achievement 
Test, yeilding a validity coefficient of +.89. The sub-test scores 
received were correlated with the total raw scores to obtain internal 
validity. The scores were as follows: 
Test 1: Visual Discrimination +.46 
Test 2: Auditory Discrimination +.63 
Test 3: Listening Comprehension +.67 
Test 4: Reading +.60 
Test 5: Reading Score +.93 
Test 6: Science, Health and 
Social Studies +.81 
Test 7: Literature +.28 
Test 8: Numbers +.70 
Test 9: Handwriting +.70 
Total Readiness Score +.89 
The above information appears in Table 7 of the Appendix. 
Construction of the Third Revision of the 
Contemporary School Readiness Test 
In an effort to further improve the test, an item analysis was 
again computed the results of which appear in Table 6 in the Appendix, 
4) 
The items were again paired in terms of difficulty and only items with 
discrimination indices above 20 and difficulty scores between 10 and 90 
retained for the test. Copies of both Form A and Form B of this test 
are in Appendix B, pages 95 and 122. Since the aims of the study were 
being realized the writer employed an artist for the third revision. 
As a result of the low validity score received on the Literature Test 
it was dropped from the battery. Since considerable criticism of the 
Readiness Check List was received from the Various teachers who gave 
the test or observed the administration of it, too, was dropped from the 
test. The third revision of the test included a battery of nine tests 
as follows: 
Test 1: Writing Ny Name Test 
Test 2: Colors of the Spectrum 
Test 3: Science, Health and Social 
Studies 
Test 4: Numbers 
Test 5: Handwriting 
Test 6: Reading 
Test 7: Visual Discrimination 
Test 8: Auditory Discrimination 
Test 9: Listening Comprehension 
Both Form A and Form B of the test contained 100 points 
Administration of the Third Revision of the 
Contemporary School Readiness Test 
At the beginning of January, 1965 the third revision of the 
test was administered to 100 five-, six-, and seven-year-olds. These 
I 
children attended four different classes in three schools. The writer 
again administered all of the tests. Each child was given both Form A 
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and Form B of the test.. Tbe rotation technique was again used. The 
raw scores received on Form A of the test \vere correlated with Form B. 
A reliability coefficient of +.97 was secured. 
Administration of the Criterion Test 
In Hay, 1965 the Hetropolitan Achievement Test was given to 65 
of the 100 children who took the Contemporary School Readiness Test in 
January. The scores on the two tests were correlated to obtain validity 
coefficients as follows: 
Total Score +.90 
Reading +.83 
Numbers +.60 
Construction of the Final Form A and Form B 
Of the Contemporary School Readiness Test 
The items in the two forms of the test were again shifted to be 
gradated in difficulty in any of the sub-tests in which it was possible. 
The discrimination and difficulty scores for the final form of the 
Contemporary School Readiness Tel£ appear in Table 9 in the Appendix. 
A cop,y of the final form of the test, both Form A and Form B and the 
manuals, are also in Appendix B. The final form of the test contains 
the following sub-tests: 
Sub-Tests Possible Score 
1: Writing Hy Name Test 2 
2: Colors of the Spectrum 2 
3: Science Health and 
Social Studies 15 
4: Numbers 21 
5: Handwriting 8 
6: Reading 15 
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7: Visual Discrimination 
8: Auditory Discrimination 







Administration of the Final Forms of the 
Contemporary School Readiness Test 
The final form of the Contemporary School Ssadiness Test was 
administered to 265 beginning first graders during the second week of 
September, 1965~ The primary reason for the administration of the 
tests was to compute the percentile scores and the letter ratings to 
accompany the test manual. The tests were given by nine classroom 
teachers in the states of Washington, liJ:ontana and Idaho. Some of the 
schools used Form A of the test while the others used Form B. Table 10 
in the Appendix gives a summary of the test results. At first glance 
at this table it would seem that FormA of the test is the easier of the 
two forms. It must be pointed out, however, that the children who came 
from schools in the high socio-economic bracket took Form A while children 
attending an Indian school and an orphanage took form B, a fact which may 
clarify the distribution of scores. More care could have given to choos-
ing the schools for the specific form. Since reliability of the test 
is +.97, percentile scores are not affected. Table 11 in the Appendix 
reveals the results of the computation for the percentiles. Table 12 
gives the letter ratings that were obtained by interpreting the percentile 
scores with reference to the normal curve. Table 13 gives an over-all 
picture of the major results of the complete study. 
' 
CHAPTER VI 
SUNHARY AND CONCLUSIONS 
As indicated in chapter one and throughout the thesis the pur-
pose of this stu~ has been to construct and standardize a first grade 
general readiness test and to evaluate its diagnostic and predictive 
value. The aims could be summarized as follows: 
1. To construct two equated forms of a general readiness 
test checking knowledge ip as many different areas of the 
curriculum as possible. 
2. To compute the item analysis of each item retaining items 
with a discrimination score above twenty and place items 
in order of difficulty retaining items with a difficulty 
scores from ten to ninety. 
3. To determine which sub-tests were the most predictive of 
first grade success. 
4. To obtain the validity and reliability of the test. 
5. To determine the test's perdictive ability. 
6. To set up percentile norms and letter ratings for inter-
pretation of the test results. 
The study was conducted in the states of Washington, Montana 
and Idaho in the Pacific Northwest. Over 2,300 tests were given over 
the period of the study. The schools tested represented a wide variety 
I 
of socio-economic backgrounds and different races. Children attending 
a college campus school, children in an Indian school, children from an 
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orpanage as well as cl:ri.ldren both in the rural and urban areas were 
tested during the cou.':'se of the study. 
Research in the area of readiness and readiness tests indicate 
a continued interest in the problem. Numerous investigations and 
increased published materials are indicative of the interest in the 
problem. 
Most schools use a readiness test either at the end of kinder-
garten or at the beginning of first grade. 
Numerous studies have proyed that the validity and predictability 
of readiness tests is highly questionable. 
The writer found that over the years a number of skills, know-
ledge and abilities believed to be necessary for success in first grade 
have developed. These skills, knowledge and abilities have been tested 
in the readiness tests. The low validity scores indicate a need for 
departure from this practice. It seems that if the skills, knowledge 
and abilities tested in a readiness test were taken from material more 
close~ related to the subjects of the prima~J school curriculum the 
tests might be more predictive. 
Coefficients of validity of readiness tests now published are 
low. The Netropolitan Readiness Test, claims a validity score of + • .534 
and +.616. The Lee-Clark Reading Readiness Test states a validity 
score of +.67, the American School Readiness Test gives a validity score 
of + • .53 and some tests offer no evidence of validating procedures. 
The validity scores of +.87 and +.90 received by correlating the scores 
received by the same children on the Hetropolitan Achievement Test given 
at the end of the school year would indicate that the writer's assumption 
that a readiness test should test knowledge to be taught in first grade 
and in all areas of the curriculum seems to be legitimate and in need 
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The coefficient of reliability found by correlation of the scores 
received by the same children on both Form A and Form B of the test was 
+.97. 
The child's ability to identify nursery rhymes and fairy tales 
was not very indicative of the child's success in mastering first grade 
material. (correlation +.27) Sub-test scores that proved to be the most 
prediotative were Science, Health and Social Studies,(correlation +.81) 
Numbers, (correlation +.70) and Handwriting (correlation +.70). Best 
prediction is obtained when the test results are considered in their 
totality, the total reading score is +.93 and the total readiness score 
+.89. 
Eventually, it is anticipated that three sets of norms can be 
set up for the test as follows: a set of norms for the children taking 
the test at the end of kindergarten, a set of norms for children that 
have attended kindergarten and that are taking the test at the beginning 
of first grade and a set of norms for the children taking the test at 
the beginning of first grade that have not attended kindergarten. The 
writer feels that at least 1,000 children in each category should be 
tested to formulate adequate norms. 
APPENDIX A 
AGE 
No. Yrs. Mo. 
1. 6 10 
2. 6 3 
3· 6 10 
4. 6 11 
5. 6 1 
6. 6 8 
7. 6 0 
8. 6 2 
9. 5 12 
10. 6 ll 
11. 6 5 
12. 6 8 
13. 6 11 
1.4. 6 9 
15. 6 4 
16~ 6 2 
17. 6 9 
18. 7 8 
19. 6 11 
20. 6 4 
21. 6 3 
22. 6 ..-::::> 
23~ 6 7 
24. 6 2 
25. 6 3 
'l'A.I:ii..J!; l 
SCORES RECEIVED BY PUPILS ON 
THE CONTEMPORARY SCHOOL READINESS TEST, SEPTEMBER, 1961, 
'.IHE CALIFORNIA TEST OF MENTAL MATURITY, JANUARY, 1962, 
AND THE METROPOLITAN ACHIEVEMENT TEST, MAY, 1962. 
(304. cases) 
CONTEMPORARY SCHOOL READINESS TEST 
I II III IV v VI VII VIII IX X XI XII XIII XIV XV XVI XVI I XVI II TOTAL 
23 12 10 45 12 10 11 33 10 15 25 17 12 12 8 49 31 18 201 
24 11 9 44 12 10 10 32 8 18 26 17 12 12 8 49 31 18 200 
24 11 11 46 11 11 12 34 5 19 24 16 12 12 8. 48 29 19 200 
22 11 8 41 12 12 11 35 5 18 23 18 12 12 8 5o 32 18 199 
24 12 12 48 11 10 11 32 12 16 28 17 9 11 8 45 29 16 198 
23 12 12 47 11 11 12 34 3 16 19 16 12 12 8 48 31 19 198 
24 12 11 47 12 7 12 31 7 16 23 17 12 10 8 47 33 16 197 
23 11 11 45 11 11 12 34 5 19 24 16 12· 12 8 48 28 17 196 
24 11 11 46 11 12 12 35 3 14 17 17 12 12 8 49 33 16 196 
20 11 11 42 12 9 12 33 5 16 21 18 12 12 8 50 31 19 196 
20 12 8 40 10 9 11 30 12 18 30 14 12 12 8 46 33 16 195 
20 12 10 42 12 ll 11 34 4 16 20 17 12 11 8 48 30 20 194 
21 10 11 42 12 11 11 34 4 18 22 16 12 12 8 48 33 14 193 
21 11 8 40 11 10 12 33 10 15 25 16 12 8 8 44 33. 18 193 
24 5 7 36 10 12 10 32 :J-2 16 28 17 12 
,, 
........ 8 48 31 17 192 
24 11 9 44 12 11 11 34 0 16 16 18 11 12 8 49 33 16 192 
23 12 11 46 11 7 12 30 5 15 20 16 12 9 8 45 33 18 192 
23 10 7 40 12 12 7 31 4 18 22 17 12 12 8 49 31 18 191 
21 11 11 44 12 6 11 29 5 19 24 15 12 12 8 47 31 16 191 
22 12 11 45 10 5 12 27 7 18 25 15 12 11 8 46 33 13 189 
23 11 11 45 10 5 10 25 6 17 23 17 10 10 8 45 32 19 189 
18 12 9 39 12 11 11 34 6 18 24 11 11 11 8 41 32 19 189 
23 7 8 38 11 5 11 27 11 18 29 16 12 12 8 48 30 17 189 I 
27 ? 11 42 9 8 12 29 10 16 26 17 11 8 8 44 33. 14 188 
21 lO 8 39 11 7 11 29 12 16 28 16 12 12 8 48 29 15 188 
·. 
! I.Q •. 1ACHIEV 
110 ! T' I
135 I 9E· 
131 95 
137 I 96 
130 95 






















No. Yrs. Mo. I II III IV V VI VII VIII II X XI XII XIII XIV XV XVI XVII XVIII TOTAL I.Q. ACH. 
26. 6 2 24 . 10 8 42 12 J2 6 30 5 16 21 15 12 8 8 43 26 15 187 131 95 
27. 6· 1 21 7 7 35 12 7 10 29 11 16 27 16 12 10 8 46 30 20 187 136 93 
28. 5 11 23 10 5 38 11 12 12 35 5 14 19 17 12 12 . 8 49 29 17 187 166 98 
29. 6 6 23 10 9 42 10 11 8 29 6 16 22 16 9 12 8 45 31 17 186 105 96 
30. 6 7 22 11 12 45 7 5 11 23 11 18 29 15 12 8 8 43 29 16 185 141 97 
3L 6 8 23 9 12 44 11 7 11 29 6 18 24 16 11 10 8· 45 25 18 185 118 85 
32. 6 11 22 11 11 44 17 10 12 33 3 17 20 15 12 12 8 47 30 11 185 109 70 
33. 6 7 2412 11 47 11 5 11 27. 16 16 22· 17 12 8 8 37 34 18 185 105 89 
34. 6 3 23 11 8 32 11 9 12 32 11 14 25 17 12 10 8 47 32 16 184 126 68 
35. 6 8 21 10 9 40 10 9 11 30 9 19 28 17 7 11 8 43 28 15 184 111 86 
36. 6 5 22 12 7 41 10 11 10 31 6 16 22 15 12 10 8 45 30 15 184 139 97 
37. 6 3 22 . 8 7 37 11 9 11 31 6 18 24 12 12 11 8 43 31 18 184 128 80 
38. 6 3 19 '9 9 37 12 10 9 31 5 17 22 16 12 12 B 48 29 17 184 129 80 
39. 6 0 23 9 12 44 8 6 10 24 11 18 29 16 12 10 8 46 31 20 184 143 98 
40. 6 6 24 11 12 47 8 4 10 22 9 13 22 15 12 9 8 44 31 17 183 117 73 
41. 6 11 24 7 12 43 10 6 10 26 7 14 21 16 12 11 8 47 30 16 183 118 98 
42~ 6 6 23 9 12 44 10 5 6 21 11 18 29 18 12 7 8 45 28 16 183 114 90 
43. 6 7 23 11 7 41 10 6 11 27 4 16 20 17 11 12 8 48 30 17 183 96 70 
44. 6 6 24•12 11 47 6 4 10 20 7 16 23 18 12 8 8 46 29 18 183 104 51 
45~ 6 4 24 12 11 47 8 0 11 28 6 18 24 16 12 10 8 46 26 12 183 11.4 87 
46. 6 6 18 11 7 36 7 6 11 24 7 18 25 15 12 12 8 47 31 19 182 111 96 
47. 6 4 22 11 7 40 12 10 10 32 9 15 24 17 12 12 8 49 19 18 182 119 88 
48. 6 11 23 . 8 11 42 10 8 9 27 5 16 21 16 12 12 8 48 29 15 182 110 98 
49. 6 1 24 ·9 7 40 10 3 11 24 12 16 28 16 12 12 ·a 48 25 16 181 119 82-so. 6 2 22 9 11 42 12 7 12 31 4 16 20 15 10 11 8 44 28 15 i8l 119 92 
51. 6 11 23 9 11 43 12 9 10 31 3 14 17 16 10 12 8 46 26 18 181 115 94 
52. 7 0 24 11 10 45 11 10 11 32 6 15 21 14 11 9' 8 42 26 15 181 99 65 
53. 6 11 22 . 10 7 39 11 9 8 28 6 16 22 15 10 11 8 44 31 17 181 117 88 
54. 6 3 20 11 8 39 12 7 9 28 6 16 22 16 12 10 6 44 30 17 180 106 96 
55. 6 10 24 10 11 45 11 7 11 29 4 16 20 17 12 11 8 38 29 19 180 121 -~ 
56. 6 5 22 9 11 42 11 6 9 26 5 16 21 16 10 10 8 44 29 18 180' 128· 91 
57. 6 1 24 8 11 43 12 2 11 25 5 15 20 14 12 11 8 45 29 18 180 109 89 
58. 6 3 22 10 6 38 11 8 11 30 11 16 27 17 12 6 8 43 27 15 180 125 96 
59. 6 7 21 10 11 42 10 7 11 28 5 1.3 1.8 16 11 10 a 45 30 16 179 118 95 
60. 6 1 23 7 12 42 9 5 12 26 7 16 23 15 12 10 8 45 33 10 179 139 98 
No. Yrs. Mo. I II Ill IV v VI VII VIII II X XI XII XIn xrv XV XVI XVll XVIII TOTAl I.Q. ACH. 
26. 6 2 24- 10 8 42 12 l2 6 30 5 16 21 1$ 12 8 8 43 26 15 187 131 95 
27. 6- 1 21 7 7 35 12 7 10 29 11 16 27 16 12 10 8 46 30 20 187 136 93 
28. 5 11 23 10 5 38 11 12 12 35 5 14 19 17 12 12 . 8 49 29 17 187 166 98 
29. 6 6 23 10 9 42 10 11 8 29 6 16 22 16 9 12 8 45 31 17 186 105 96 
30. 6 7 22 11 12 45 7 5 11 23 11 18 29 15 12 8 8 43 29 16 185 141 'R 
31. 6 8 23 9 12 44 11 7 11 29 6 18 24 16 11 10 8- 45 25 18 185 118 85 
32. 6 11 22 11 11. 44 17 10 12 33 3. 17 20 1.$ 12 12 8 47 30 ·11 185 109 70 
33. 6 7 24- 12 11 47 11 5 11 27. 16 16 22 17 12 8 8 37 34 18 185 105 89 
34~ 6 3 23 11 8 32 11 9 12 32 11 14 25 17 12 10 8 47 32 16 184 126 68 
35. 6 8 21 10 9 40 10 9 11 30 9 19 28 17 7 11 8 43 28 15 184 111 86 
36. 6 5 22 12 7 41 10 11 10 31 6 16 22 15 12 10 8 45 30 15 184 139 97 
37. 6 3 22 - 8 7 37 11 9 11 31 6 18 24 12 12 11 8 43 31 18 184 128 80 
38. 6 3 19 •9 9 37 12 10 9 31 5 17 22 16 12 12 8 48 29 17 184 129 80 
39. 6 0 23 9 12 44 8 6 10 24 11 18 29 16 12 10 8 46 31 20 184 143 98 -
40. 6 6 24 11 12 47 8 4 10 22 9 13 22 15 12 9 8 44 31 17 183 117 73 
41. 6 11 24 7 12 43 10 6 10 26 7 14 21 16 12 11 8 47 30 16 183 118 98 
42. 6 6 23 9 12 44 10 5 6 21 ll 18 29 18 12 7 8 45 28 16 183 1l4 90 
43. 6' 7 23 11 7 41 10 6 11 27 4 16 20 17 11 12 8 48 30 17 183 96 70 
44. 6 6 24'12 11 47 6 4 10 20 7 16 23 18 12 8 8 46 29 18 183 104 51 . 
45. 6 4 24 12 11 47 8 0 11 28 6 18 24' 16 12 10 8 46 26 12 183 ll4 87 
46. 6 6 18 11 7 36 7 6 11 24 7 18 25 15 12 12 8 47 31 19 182 111 96 
47. 6 4 22 11 7 40 12 10 10 32 9 15 24 17 l2 12 8 49 19 18 182 119 88 
48. 6 11 23 . 8 11 42 10 8 9 27 5 16 21 16 12 12 8 48 29 15 182 110 98 
49 .. 6 1 24 ·9 7 40 10 3 ll 24 12 16 28 16 12 12 -a W3 25 16 181 119 82-so. 6 2 22 9 11 42 .12 7 12 31 4 16 20 15 10 11 8 44 28 15 181 119 92 
51. 6 11 23 9 11 43 12 9 10 31 3 14 17 16 10 12 8 46 26 18 181 115 94 
52. 7 0 24 11 10 45 11 10 11 32 6 15 21 14 11 9 8 42 26 15 181 99 65 
53~ 6 11 22 . 10 7 39 11 9 8 28 6 16 22 15 . 10 11 8 44 31 17 181 117 88 
54. 6 3 20 11 8 39 l2 7 9 28 6 16 22 J6 12 10 6 44 30 17 180 106 96 
55. 6 10 24 10 11 45 11 7 11 29 4 16 20 17 12 11 8 38 29 19 180 121 -98 
56. 6 5 22 9 11 42 11 6 9 26 5 16 21 J6 10 10 8 44 29 18 180 128· 91 
51. 6 1 24 8 11 43 12 2 11 25 5 15 20 14 12 11 8 45 29 18 180 109 89 
58. 6 3 22 10 6 38 11 8 11 30 11 16 27 17 12 6 8 43 27 15 180 125 98 
59. 6 7 21 10 11 42 10 7 11 28 5 1:3 18 16 11 10 a 45 30 16 179 118 95 
60. 6 1 23 7 12 42 9 5 12 26 7 16 23 15 12 10 a 45 33 10 179 139 98 
No. Yrs. Mo. l Il Ill lV v VI VII VIII IX X XI XII XIII XIV XV XVI XVII XVIII TOTAL I.Q. ACH. 
61. 6 1 23 12. 7 42 9 7 7 23 12 16 re ~ 12 10 8 44 26 16 179 119 93 
62. 6 3 23 10 6 39 12 9 11 32 3 15 18 l4 10 12 8 44 28 16 177 123 86 
63. 6 7 23 10 11 44 8 5 9 22 3 16 19 15 12 10 8 45 31 16 l77 133 78 
64. 6 4 23 8 11 42 10 9 9 28 5 15 20 14 9 12 8 43 29 15 177 116 90 
65. 6 8 24 10 9 43 ll 8 10 28 6 19 25 15 10 9 4 38 29 13 177 llJ 80 
66. 6 4 24 12 9 45 10 7 11 28 12 14 26 15 12 10 7 24 25 19 177 loB 93 
67. 6 0 20 12 11 43 9 6 11 ··26 5 13 18 18 12 10 8 48 27 15 177 135 66 
68. 6 10 24 8 7 39 12 11 11 34 3 16 19 17 9 4 8 36 32 15 177 95 40 
69. 6 7 24 9 18 41 11 9 9 29 4 16 20 15 10 10 8 43 24 19 176 108 88 
70. 6 7 24 11 7 42 10 6 - 9 25 5 ~ 19 l4 11 10 8 43 29 18 176 117 9.3 
71. 6 3 20 8 10 38 11 10 12 33 3 16 19 15 9 11 8 43 26 17 176 134 70 
72. 6 10 24 11 7 42 10 6 12 28 6 19 25 17 10 10 8 45 21 15 176 97 85 
73~ 5 11 23 9 11 43 12 4 11 27 6 16 22 14 8 12 8 42 27 15 176 101 97 
74. 6 8 20 9 8 37 12 7 10 29 12 16 28 15 10 6 8 41 24 17 176 106 98 
75~ 6 3 23 7 7 37 10 7 12 29 8 16 24 18 7 9 ~ 42 28 15 175 112 91 
76. 6 1 16 10 9 35 9 5 11 25 6 16 22 17 11 10 8 46 31 16 175 123 93 
77. 6 2 22 8 8 38 11 12 10 33 5 16 21 14 12 7 6 39 31 13 175 ll3 97 
78. 6 5 19 11 10 40 12 8 11 31 0 13 13 15 11 20 8 54 21 16 175 111 ~ 
79. 6 8 23 10 6 39 11 5 12 28 5 18 23 11 11 11 8 41 28 -15 174 116 98 
80. 6 4 24 8 11 43 12 8 8 . 28 4 16 20 16 l2 9 8 45 24 l4 171+ 112 84 
81. 6 7 22 8 12 42 6 4 7 17 12 16 28 16 12 9 8 45 25 J6 173 112 98 
82. 5 10 20 0 12 32 11 9 11 31 5 16 21 17 12 11 8 48 27 14 173 112 90 
83. 6 5 20 11 9 40 12 8 10 30 2 17 19 18 12 9 8 47 20 17 173 128 68 
84. 6 7 21 10 11 42 9 6 12 27 6 16 22 17 12 5 8 40 29 13 173 106 48 
85. 6 11 24 11 12 47 7 10 6 23 6 15 21 12 11 9 8 40 28 14 173 102 84 
86~ 6 11 24 10 11 45 10 11 12 33 4 16 20 13 11 8 8 40 22 13 173 llO fJ7 
87. 6 10 23 6 1 36 11 5 10 26 3 18 21 13 10 11 8 42 29 18 172 100 95 
88. 6 4 24 8 8 40 10 3 10 23 4 16 20 17 10 11 8 46 26 17 172 101 70 
89. 6 1 23 10 9 42 10 8 9 27 2 16 18 12 12 10 8 42 28 15 172 124 93 
90. 6 l 24 9 11 44 11 8 11 30 3 16 19 10 9 10 8 37 28 14 172 121 89 
91. 6 8 24 11 12 47 11 9 10 30 4 16 20 16 12 5 8 41 20 14 172 103 88 
92. 7 2 24 6 12 42 6 4 12 22 10 16 26 17 10 8 8 43 24 15 172 112 94 
93. 6 10 23 7 7 37 9 2 11 22 12 16 28 16 8 12 8 46 21 18 172 fJ7 90 
94. 6 10 21 11 9 41 10 7 12 29 9 17 26 17 12 1 8 44 28 14 172 97 90 
95. 6 9 21 8 8 37 10 5 6 21 9 18 27 18 12 12 8 50 25 12 172 133 95 
No. Yrs. Mo. I II III IV v VI VII VIII IX X XI XII XIII XIV XV XVI XVII XVII I T<Jl'AL I.Q. ACH. 
96. 6 7 23 8 6 37 10 3 10 23 5 16 21 16 12 9 8 45 26 19 171 115 95 
97. 6 2 23 11 9 43 10 6 8 24 3 16 19 14 10 9 8 41 27 17 171 127 94 
98. 6 1 22 6 10 38 11 8 9 38 5 17 22 14 11 12 8 45 25 13 171 27 80 
99. 6 4 20 6 11 37 12 ·1 10 29 4 13 17 18 11 11 8 48 25 15 171 l13 93 
100. 6 1 23 12 6 41 10 8 10 28 4 16 20 18 11 5 8 42 23 16 170 111 96-
101. 6 7 23 11 7 41 11 9 0 20 5 16 21 15 12 8 8 43 24 18 170 109 90 
102~ 6 1 18 10 11 39 ' 7 4'; 12 23 6 15 21 17 12 12 8 49 26 12 170 107 76 
103. 6 3 23 11 11 45 10 4 10 24 5 13 18 17 a ll 8 44 24 15 .170 106 81 
104. 6 0 21 10 7 38 11 12 11 34 5 15 20 18 12 8 6 44 22 12 170 127 60 
105. 6 8 22 8 11 41 11 6 11 28 4 18 22 11 11 6 8 36 28 15 170 112 88 
106. 6 9 17 10 8 35 10 5 10 24 9 18 27 18 10 11 8 47 21 15 170 100 95 
107. 6 11 20 11 8 39 11 6 8 25 7 16 23 17 8 8 8 41 26 15 169 93 97 
108. 6 8 21 7 11 39 12 6 8 26 10 16 26 l4 8 8 7 37 27 14 169 99 88 
109e 6 4 23 7 11 41 9 7 10 26 4 16 20 17 11 8 8 44 23 15 169 134 92 
110. 6 9 16 9 11 36 11 4 12 27 5 14 19 15 11 9 8 42 29 15 169 116 97 
111~ 6 8 18 11 8 37 12 8 12 32 5 15 20 14 8 10 8 40 27 13 169 124 89 
112~ 6 11 21 ll 7 39 11 4 10 25 4 16 20 11 6 11 8 36 31 18 169 119 96 
113. 6 6 18 12 7 37 12 9 11 32 3 15 18 14 4 12 8 38 29 15 169 135 77 
114~ 6 5 24 8 11 43 0 3 12 15 4 18 22 14 12 12 8 .46 29 13 168 116 95 
115. 6 11 19 7 11 37 11 6 10 27 4 15 19 14 10 10 8 42 30 13 168 106 94 
116. 6 11 17 10 9 36 11 6 10 27 6 15 21 16 9 11 1 43 27 13 167 116 77 
117. 6 4 23 10 6 39 4 7 9 20 2 18 20 17 12 11 8 48 29 10 166 lll 95 
118. 6 0 18 8 10 36 11 4 11 26 5 16 21 13 11 10 8 42 28 13 166 112 88 
119. 6 1 23 5. 1 35 12 7 12 31 5 18 23 15 12 12 8 47 18 l2 166 113 90 
120. 6 2 19 10 6 35 12 11 9 32 5 17 22 17 12 11 8 48 18 11 166 120 90 
121. 6 11 23 7 11 41 10 6 6 22 3 16 19 16 10 9 8 43 26 15 166 124 92 
122. 6 7 21 9 11 41 12 1 10 23 4 16 20 15 7 12 8 42 26 14 166 115 90 
123. 6 5 22 9 7 38 6 3 11 20 9 15 24 lS 11 10 8 44 26 14 166 105 96 
124. 6 11 20 10 9 39 11 6 12 29 1 16 23 16 12 10 8 46 26 13 166 111 93 
125. 6 1 23 8 7 38 9 5 8 22 10 16 26 13 11 10 8 42 22 15 165 124 94 
126. 6 3 22 10 7 39 11 7 4 22 2 18 20 15 12 12 5 44 23 17 165 120 55 
127. 5 8 23 10 8 41 6 5 8 19 3 18 21 15 9 9 8 41 27 17 165 107 93 
128. 7 0 22 9 1 38 7 9 12 .28 5 2) 25 13 12 10 8 33 23 17 164 87 88 
129. 6 0 21 12 12 45 6 5 8 19 5 16 21 13 12 9 6 40 26 13 164 134 93 
130. 6 6 16 1 12 35 7 8 9 24 4 18 22 17 12 9 8 46 21 16 164 107 95 
No. Yrs. Mo. I II III IV v VI VII VITI IX X XI XII XIII XIV XV XVI XV II XVIII TOTAL I.Q. ACH. 
131. 6 1 19 8 7 34 9 3 3. 15 12 12 24 15 11 10 8 44 32 14 163 105 95 
132. 6 7 19 15 12 36 4 6 8 18 12 16 28 15 11 1 8 41 24 16 163 115 89 
133. 6 6 18 8 10 36 10 3 12 2:5 3 15 18 14 l2 9 8 43 25 16 163 122 78 
134. 6 4 24 8 11 43 5 .3 1 .15 4 18 22 15 10 10 8 43 24 16 163 114 93 
·135. 6 11 22 7 11 40 9 2 9 20 5 18 23 l3 10 6 8 31 26 17 163 92 89 
136. 6 8 18 8 9 35 8 8 12 28 5 13' 18 16 10 9 8 43 23 16' 163 101 76 
137. 6 1 24 8 5 37 9 2 9 20 5 16 21 11 11 12 8 42 27 14 162 134 91 
138~ 6 11 18 10 11 39 10 5 9 24 2 16 18 9 10 11 8 38 28 15 162 87 82 
139. 6 5 19 8 8 35 12 3 5 20 5 17 22 15 11. 11 8 45 24 16 162 117 62 
14o. 6 1 20 0 9 29 8 6 10 24 12 .. 15 27 16 12 1 8 43 24 15 162 120 96 
141. 6 8 24 1 3 34 9 4 12 25 12 12 24 17 9 12 8 .36 27 16 162 96 96 
142. 6 1 21 7 11 39 11 4 12 27 3 16 19 16 5 7 8 .36 25 15 161 118 89 
143~ 6 10 17 9 9 35 8 6 11 25 18 18 26 14 10 10 7 34 19 14 160 108 93 
144~ 6 0 23 9 11 43 10 8 11 29 4 15 19 5 12 3 5 24 30 14 160 141 92 
145. 6 3 21 9 11 41 8 4 9 21 5 16 22 11 10 9 8 38 22 16 160 120 83 
146. 6 6 21 6 11 38 9 4 10 23 3 16 19 14 8 10 8 40 27 13 16o 105 90 
147. 6 9 24 11 0 35 11 7 9 24 4 18 22 16 11 9 8 44 21 11 160 126 70 
148. 6 1 11 6 6 23 10 4 11 25 5 16 21 17 12 7 8 44 30 17 160 111 81 
149. 6 11 23 7 6 36 5 4 9 18 12 16 28 12 9 8 8 37 26 15 160 87 84 
150. 6 2 19 10 11 40 8 4 11 23 6 18 24 16 8 6 8 38 24 10 159 109 71 
151. 6 5 22 11 8 41 9 7 6 22 1 16 17 16 11 9 6 42 21 16 159 no 80 
152. 6 0 22 9 8 39 10 7 ·12 29 5 16 21 14 0 9 8 31 27 12 159 120 <J7 
153. 6 10 15 11 10 36 11 3 11 25 5 17 22 17 9 7 8 41 20 15 159 100 89 
154. 6 9 22 1.2 10 44 6 2 .9 17 7 17 24 17 12 8 8 45 16 13 159 ll7 50 
155. 6 7 22 11 11 44 12 2 11 24 6 18 24 14 11 .7 8 40 18 8 159 118 73 
156~ 6 9 18 9 9 36 8 5 J2 25 13 13 16 14 10 10. 8 42 26 13 158 106 93 
157 ~ 6 1 19 11 1 31 9 6 11 26 s 18 23 15 12 9 8 44 20 14 158 107 69 
158. 6 5 20 8 9 37 11 3 8 22 4 18 22 13 8 10 8 39 28 10 158 114 94 
159. 6 11 22 5 9 36 3 2 10 15 4 16 20 17 12 9 8 46 28 13 158 106 92 
160. 6 4 20 6 8 34 9 4 10 23 4 13 17 17 12 7 8 44 26 14 158 99 50 
161. 6 3 20 6 ll 37 9 5 10 24 5 16 21 16 6 8 8 37 27 11 157 115 85 
162. 6 2 17 7 10 34 8 7 12 27 15 12 17 17 11 10 8 46 23, 10 ;1.57 111 94 .. 
163. 6 6 22 9 1 32 1 4 5 10 12 18 30 17 12 9 8 46 27 12 157 122 90 
164~ 7 1 20 3 12 35 10 1 5 16 12 16 28 13 10 9 8 40 23 15 157 90 58: 
165. 7 2 24 9 9 42 7 2 9 18 1 17 8 17 6 8 8 37 25 17 157 98 96 
No. Yrs. Mo. I II III IV V VI VII VIII IX X n XII XIII XIV XV XVI XVII XVIll TOTAL I.Q. ACH. 
166. 6 1 20 5 8 33 9 11 8 28 5 17 22 14 5 6 8 33 27 13 156 '114 86 
167. 6 6 18 8 ll 31 5 5 8 18 11 16 27 15 10 6 8 39 22 13 156 103 74 
168. 6 1 17 8 6 31 11 6 11 28 5 14 19 17 8 10 8 43 20 1.5 156 123 91 
169. 1 2 21 8 9 38 1 5 9 21 4 18 22 14 10 1 6 37 23 14 1.5.5 119 88 
170. 6 8 19 9 11 39 8 2 6 16 3 16 19 16 10 9 8 43 22 16 1.5.5 113 19 
171. 6 2 21 1 12 40 8 5 10 23 4 1.5 19 11 10 8 8 37 20 1.5 154 10.5 90 
172~ 6 1 22 8 11 41 11 3 9 23 4 14 19 12 11 11 7 41 21 9 154 129 88 
173. 6 3 20 8 11 3.9 11 5 11 27 3 15 18 13 8 11 8 40 24 6 1.54 100 81 
174. 6 6 22 11 8 41 9 9 8 26 6 16 22 17 12 9 8 36 12 17 154 ll5 94 
175. 1 0 22 5 9 36 9 8 12 29 3 16 19 16 11 11 8 46 13 11 154 103 96 
176. 6 1 22 7 7 .36 9 4 7 18 12 16 28 1.5 10 7 8 ·40 24 17 154 111 80 
177. 6 1 23 7 7 31 5 4 9 18 4 14 18 15 12 12 8 47 18 1.5 1.53 8.5 15 
178. 6 7 18 9 6 33 12 3 10 25 3 16 19 13 6 10 8 37 23 16 1.53 92 55 
179. 6 1 23 7 7 37 5 4 9 18 4 14 18 1.5 12 12 8 47 18 1.5 1.53 85 15 
180. 6 8 14 9 11 34 11 3 9 23 4 16 20 16 11 11 8 46 27 10 153 113 92 
181~ 6 8 19 6 9 34 10 8 10 28 2 16 18 15 7 '4 -8 34 23 16 1.53 113 92 
182~ 6 4 15 11 7 33 12 8 10 30 5 16 21 15 11 9 5 40 17 11 152 103 38 
183. 6 0 20 8 7 35 10 2 12 24 4 16 20 12 11 8 8 39 23 10 151 108 40 
184. 6 3 14 5 12 31 11 11 9 31 1 16 26 16 8 8 8 40 11 12 151 104 60 
185. 6 6 21 10 9 40 7 2 11 20 2 16 29 12 10 4 8 34 18 10 151 118 87 
186. 6 3 11 8 10 38 9 5 8 22 3 16 19 18 9 7 8 42 16 13 150 101 83 
187. 6 7 19 10 10 39 12 3 9 24 4 16 20 14 9 8 8 -39 19 9 1.50 99 45 
188. 6 2 19 11 10 30 5 3 10 18 3 15 18 14 12 8 8 42 26 16 1.50 88 55 
189. 6 6 24 7 7 38 8 5 4 17 8 15 23 14 11 9 5 39 18 15 150 112 81 
190. 6 11 20 7 10 37 7 6 8 21 4 11 15 14 11 9 8 42 22 13 150 8.5 81 
191. 5 11 19 9 10 28 10 5 8 23 10 17 27 15 7 1 8 39 20 1.5 150 118 55 
192. 6 2 20 7 11 38 10 3 12 22 4 16 20 16 6 8 ·a 38 19 13 150 115 90 
193. 6 0 17 10 9 36 7 6 2 1.5 4 16 20 .13 9 10 8 40 28 11 1.50 109 90 
194-. 6 11 16 6 6 28 11 7 7 25 5 16 21 1.5 9 9 6 39 22 14 149 92 89 
195 •. 7 6 23 12 9 44 4 3 8 1.5 . 9 19~ 28 14 8 10 8 40 32 11 149 84 50 
196. 7 1 16 8 11 35 9 3 12 24 5 16 21 9 9 8 8 34 19 16 149 110 41 
197. 6 8 24 8 11 43 11 4 9 24 1 15 16 14 8 8 8 38 17 11 149 92 91 
198. 6 0 21 11 11 43 10 7 10 27 s 12 17 16 12 8 3 39 18 4 148 139 41 
199. 6 .5 19 9 8 36 8 4 5 17 7 16 23 17 9 5 8 39 17 16 148 91 89 
200. 6 1 19 11 7 37 7 10 1 18 4 16 20 15 10 8 8 41 19 13 JlJ3 91 86 
No. Yrs • .Mo. ·r II III IV V VI VII VIII IX X XI XTI xninv XV XVI XVII XVIII TOTAL I.Q. ACH. 
201. 6 5 12 7 11 30 6 4 10 20 2 16 18 14 10 12 8 44 24 11 147 99 90 
202. 5 11 21 9 6 36 11 8 5 24 3 16 19 11 6 10 -8 35 23 10 147 104 91 
203. 6 3 19 9 10 38 5 5 8 18 5 16 21 13 1 10 8 38 19 12 146 102 87 
204. 6 3 - 17 10 10 37 10 5 11 26 3 12 1.5 15 6 8 8 37 30 11 146 114 88 
205. 6 4 11 11 9 31 3 3 9 15 6 18 24 16 9 8 8 41 21 14 146 110 62 
206. 6 5 16 8 11 35 8 3 11 22 3 16 19 16 6 8 8 38 24 8 146 109 88 
207. 6 2 16 7 11 34 12 2 8 22 6 16 22 13 7 10 8 38 20 9 14.5 102 78 
208. 6 8 24 8 6 38 10 4 10 24 5 14 19 15 10 6 5 36 15 13 145 114 Bo 
209. 6 9 20 9 5 34 8 3 9 20 6 16 22 J..6 9 9 8 42 16 11 145 108 97 
210. 6 10 14 7 9 30 8 6 5 19 8 16 ~ 16 10 8 6 4o 20 11 144 110 45 
211~ 6 7 23 9. 8 40 4 8 10 22 6 16 22 13 3 7 8 31 18 11 144 95 94 
. 212. 6 6 17 7 8 32 7 6 0 13 7 16 23 13 10 11 8 42 22 12 144 
107 I 9.3 213. 5 11 21 8 9 38 0 1 6 7 4 17 21 14 8 10 8 40 a,. 30 144 131 81 
214. 7 4 19 9 5 33 8 1 10 19 5 16 21 15 7 9 6 31 a,. 10 144 80 65 
215. 5 11 10 11 7 28 8 8 6 22 6 16 12 17 9 B 8 42 24 16 144 110 88 
216. 7 0 20 8 10 38 11 5 12 28 2 13 15 17 8 7 8 !t> 14 8 143 98 83 
217~ 6 6 21 9 5 35 9 8 10 27 10 4 14 16 12 .5 5 38 17 12 143 105 70 
218. 6 11 18 4 8 30 6 5 10 21 3 16 19 16 7 9 8 10 16 17 143 106 96 
219. 6 11 16 7 11 34 6 0 8 14 2 16 18 11 10 9 8 38 21 17 142 112 66 
220. 6 1 9 9 7 25 10 11 11 32 4 12 16 13 11 .5 8 37 23 8 141 105 70 
221. 5 11 20 7 9 36 9 9 5 23 4 1.5 19 12 7 .5 1 31 21 11 141 119 74 
222. 6 4 17 10 10 37 11 4 12 27 6 17 23 9 6 6 6 27 17 10 141 104 &J 
223. 6 0 19 6 7 32 9 6 7 22 6 14 20 16 a 18 8 40 14 13 141 105 69 
224. 6 1 18 8 8 34 0 1 4 5 12 13 2.5 13 12 9 8 42 25 6 141 99 61 
225. 6 3 16 6 9 31 10 3 9 22 9 l2 21 11 11 9 5 36 20 10 140 117 83 
226. 6 2 10 6 9 25 10 5 11 26 6 16 22 12 10 5 8 3.5 21 10 139 ll4 70 
227. 6 4 16 3 6 24 11 4 11 26 5 15 20 12 8 12 8 40 22 5 138 111 86 
228. 7 0 20 7 11 36 3 3 12 16 6 1.5 21 14 6 8 8 36 18 7 1.38 100 55 
229~ 6 10 1.5 ·a 8 31 3 2 4 9 4 16 20 16 9 10 6 41 23 14 l38 98 51 
230. 5 11 20 11 8 39 8 5 7 20 9 14 23 17 10 6 8 31 15 10 138 97 81 
231. 6 2 10 8 9 27 6 4 6 16 2 16 24 15 9 11 8 43 19 9 138 114 72 
232. 6 0 20 4 4 28 9 8 3 20 6 16 22 14 8 9 B 39 20 9 138 101 66 
233. 6 11 0 0 11 11 11 2 12 25 4 13 17 15 9 ll 8 43 29 12 l37 110 97 
234. 7 2 20 6 7 33 8 5 5 18 3 18 21 1.5 8 10 8 41 13 10 136 88 69 
235. 6 3 13 12 7 32 8 6 7 21 5 15 20 l3 6 7 6 32 17 14 136 119 65 
--
No. Yrs. Mo. I II III IV V VI VII VIII IX X XI XII XIII XIV XV XVI XVII XVIII TGrAl I.Q. ACH. 
236. 6 3 22 8 8 38 5 5 8 18 1 16 23 13 7 3 8 23 26 6 134 107 6o 
237. 6 7 16 8 11 35 10 4 3 17 3 16 19 10 10 9 8 37 21 5 134 100 85 
238. 6 6 19 8 4 31 11 7 1 19 2 18 20 13 11 10 8 42 11 11 134 101 85 
239. 6 } 14 11 8 33 3 6 5 14 6 15 21 15 5 l2 8 40 12 12 132 n8 89 
240. 6 4 20 5 4 29 7 5 11 23 5 16 21 15 8 6 3 32 15 13 133 lo8 68 
241. 6 6 13 10 9 32 5 5 8 18 1 17 24 14 5 10 8 37 11 9 131 98 41 
242~ 5 8 16 8 7 31 6 5 8 19 2 16 18 12 8 10 8 38 19 5 130 99 51 
243. 6 1 17 8 0 25 1 0 5 6 4 16 20 17 9 11 3 40 21 16 128 127 73 
244· 6 0 13 8 9 30 9 4 2 15 4 15 19 13 5 9 8 35 17 12 128 101 50 
245. 6 7 15 9 7 31 6 5 8 19 2 16 18 12 8 10 8 38 19 3 128 100 62 
246. 6 4 16 6 8 30 8 5 4 17 2 18 20 16 18 10 8 42 17 1 127 111 88 
247. 6 1 14 8 ll 33 9 2 9 20 5 15 20 13 10 8 8 39 7 8 127 105 76 
248. 6 5 21 7 6 34 7 6 8 21 12 16 18 12 6 8 8 34 15 5 126 101 88 
249. 5 11 13 8 3 24 9 6 4 19 5 15 20 16 3 7 7 33 17 12 125 109 78 
250. 6 8 19 8 9 36 8 5 8 21 5 15 20 13 5 6 6 30 14 4 125 95 79 
251. 6 1 15 7 5 27 5 6 6 17 8 18 26 13 11 7 6 37 14 3 12L. 115 81 
252 •. 6 7 22 8 11 41 8 5 7 20 2 16 18 16 12 9 8 45 0 0 124 110 74 
253. 6 0 18 7 4 29 8 4 11 23 3 15 18 11 9 7 .6 33 13 8 1~ 112 75 
254~ 6 3 14 8 9 36 7 6 8 21 5 15 19 17 3 7 7 33 18 2 124 101 61 
255. 6 1 21 6 7 34 7 3 6 16 3 16 19 15 3 8 5 31 13 10 123 121 77 
256. 6 4 14 7 2 23 6 2 9 17 4 1P 20 14 9 5 7 35 17 11 123 103 76 
257. 6 10 12 4 6 22 7 4 4 15 2 15 17 16 3 9 7 35 21 13 123 75 40 
258. 6 2 20 7 7 34 6 4 6 17 2 16 19 15 3 8 5 31 13 9 122 110 70 
259. 6 2 14 7 6 27 6 3 8 17 2 17 19 14 6 8 8 36 lh 9 122 loB 78 
260. 6 6 16 10 12 38 2 2 4 8 1 15 16 12 10 6 8 36 13 11 122 107 52 
261~ 6 3 20 7 7 34 2 5 1 8 3 16 19 15 10 9 6 4o ll 10 122 99 47 
262. 6 7 15 11 12 38 3 3 3 7 1 15 16 12 10 6 8 36 12 12 122 96 50 
263. 6 9 17 7 1 25 6 2 3 11 2 18 20 13 11 11 6 Ll 14 10 121 93 89 
264. 6 4 16 7 11 34 4 4 6 14 5 15 20 11 8 8 6 33 11 8 120 110 65 
265. 6 0 16 6 9 31 5 2 9 16 6 18 24 9 10 8 8 35 9 5 120 102 75 
266. 6 9 15 7 3 25 5 3 4 10 2 18 20 12 12 11 6 Ll 14 9 120 95 62 
267. 6 8 8 10 1 19 5 1 6 12 6 15 21 15 12 7 8 42 18 8 120 89 78 
268. 6 10 11 7 5 23 7 4 2 13 11 16 27 14 10 8 8 40 11 8 116 96 84 
269. 6 10 16 11 7 34 0 2 9 11 2 16 18 12 5 8 8 33 12 . 10 118 97 42 
270. 7 1 8 6 11 25 5 3 3 11 5· 15 20 18 2 10 6 36 6 7 117 88 34 
No. Yrs. Mo; I II III IV V VI VII VIII n X n XII XIII XIV XV XVI XVII XVlli TOI'Al I.Q. ACH. 
-
271. 6 6 15 10 7 34 2 3 6 11 3 15 18 11 6 9 7 33 11 10 117 95 52 
272~ 6 3 13 7 7 23 7 4 6 17 5 17 22 11 7 6 8 ~2 13 10 117 llO 53 
273. 6 5 8 5 8 21 8 4 8 20 2 13 15 12 5 8 8 33 17 10 116 99 l.JB· 
274~ 6 9 18 2 10 30 6 2 10 18 2 12 14 15 8 7 8 38 5 11 116 99 17 
275~ 6 4 9 5 7 21 7 5 8 20 3 12 14 13 6 9 8 38 16 11 11.6 97 51 
276. 6 5 10 2 10 30 6 2 10 18 2 12 14 15 8 7 8 38 5 11 116 90 45 
277. 6 2 21 10 7 38 9 3 1 13 2 16 18 11 7 9 6 33 6 7 115 1o6 40 
278. 6 1 12 8 3 23 2 7 9 18 5 15 20 8 7 6 8 29 18 5 113 112 56 
279. 6 1 12 7 6 25 8 3 2 13 2 16 18 19 9 6 8 42 7 7 112 114 65 
280. 6 6 11 9 3 23 3 6 10 17 5 15 20 9 6 5 9 29 18 4 112 98 62 
281. 6 1 16 6 1 23 11 5 5 21 3 11 14 9 5 11 5 30 14 10 112 94 65 
282~ 6 3 15 7 3 25 9 5 5 19 3 10 15 8 6 10 6 30 12 10 112 97 6'1 
283. 6 4 12 6 I 6 24 4 5 7 16 5 15 20 10 6 9 7 32 8 11 111 101 79 
284~ 6 4 16 1 11 34 4 4 6 14 5 15 20 11 8 8 6 33 6 3 110 98 65 
285~ 5 11 15 5 3 23 3 3 5 11 1 15 16 11 4 8 8 31 17 11 109 101 66 
286~ 6 0 14 6 6 26 1 4 3 8 5 16 21 8 6 10 8 32 10 11 108 97 162 287. 6 5 8 9 8 25 5 2 2 9 3 14 17 13 5 7 8 33 13 11 1o8 96 84 
288~ 6 6 12 2 6 20 0 2 7 9 2 12 14 13 3 11 8 45 10 9 107 102 72 
289. 6 9 10 2 10 30 6 2 10 18 2 12 14 15 8 7 8 38 3 3 lOS 99 17 
290. 6 5 7 6 7 20 10 9 1 20 2 18 20 8 3 4 6 21 13 9 103 99 76 
291. 6 8 7 8 10 25 4 2 3 9 3 17 20 11 10 6 3 29 10 10 103 90 33 
292. 6 2 7 8 6 21 9 3 8 20 1 15 16 11 6 6 4 27 9 ·9 102 92 70 
293• 6 5 6 6 1 13 11 5 5 21 3 11 14 9 6 .. 10 5 30 14 10 102 94 65 
294. 5 11 15 10 8 33 2 4 8 14 6 14 20 16 12 10 1 39 23 15 102 106 72 
295. 6 10 12 4 6 22 7 4 4 5 2 15 17 6 3 4 6 19 21 13 102 92 45 
296. 6 2 8 5 1 14 8 3 3 14 8 17 25 B 8 5 5 26 7 5 91 78 4o 
297. 6 0 7 6 9 22 7 
-
0 2 9 2 13 15 9 3 6 7 25 8 10 89 102 61 
298. 7 11 13 4 4 21 7 4 4 15 4 8 12 9 4 5 8 26 5 7 86 63 33 
299. 6 3 5 7 8 20 0 3 3 6 5 11 16 9 2 7 7 25 15 4 86 82 73 
300. 6 5 16 6 5 27 4 1 0 5 2 15 17 12 3 5 5 25 8 0 82 93 21 
No. Yrs. Mo. I II III IV v VI VII Vlli IX X XI XII XIIT XIV XY XVI XVII XVI ll Tor AL I.Q. 
301. 6 5 8 5 2 15 0 0 2 2 3 14 17 18 5 
302. 6 7 0 6 9 18 3 1 3 7 1 12 13 9 5 
303. 6 5 7 4 4 15 7 4 4 15 4 8 12 9 4 
304. 6 6 3 3 6 12 1 3 4 8 4 12 16 4 6 
I - VISUAL DISCRIMINATION VII - AUDITORY ACUITY 
II - VISUAL MEMORY VI II - AUDITORY TOTAL 
III -VISUAL REPRODUCTION IX - MO!OR CONTROL & SPEED 
IV - VISUAL TOTAL X - FOLLONING DIRECTIONS 
V - AUDITORY DISCRIMINATION (RHYME) XI - MorOR TGrAL 
VI - AUDITORY DISCRIMINATION (BEGINNJNG XII - SCIENCE & HEALTH 
SOUNDS) 
8 6 32 10 6 82 98 
5 6 25 7 5 75 97 
5 8 26 4 2 74 96 
3 5 18 4 4 62 73 
XIII - LITERATURE 
XIV - LANGUAGE 
XY -COLORS 
XVI - LANGUJDE TOTAL 
XYII - NUMBERS 










CALCULATION RESULTS OF THE ITEH ANALYSIS COMPUTED ON THE 
CONTID1PORARY SCHOOL ~.DINESS TEST, SEPTEMBER, 1961 
{ 302 cases ) 
TEST l· VISUAL DISCRD1INATION . TEST 2 · VISUAL MENORY -
Item Discrimination Difficulty Item Discr:i.Jnination Difficulty 
l. 19 88 l. 25 74 
2. 5 85 2. 56 23 
3· 36 76 3. 18 64 
4. 52 66 4. 21 19 
5o 22 86 5. 22 58 
6. 23 63 6. 71 44 
7· 0 93 7· 15 51 
8. 19 88 8. 69 43 
9. 31 80 9· 55 47 
10. 19 73 10. 37 40 
ll. 32 63 ll. 19 36 
12 17 75 12. 60 39 
13. 35 54 
14. 6 82 
15. 34 48 
16. 43 51 
17. 15 60 
18. 63 54 
19. 28 63 
20. 6 84 
21. 44 56 
22. 30 57 
23~ 28 55 
24. 61 58 
Frederick B. Davis, Item-Analysis Data {14assachusetts: Harvard 
University Press, 1949). 
Forrula: 
RH - WH 
PH= K-1 
NH - NRH 
61 
TEST 3 · VISUAL REPRODUCTION TEST .4: AUDITORY DISCRJJ1INATION (RHYME) 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 'J? 75 1. 6.5 'j2 
2, .52 66 2. 'JO 70 
'J, 2'j 68 'J, 12 42 
4. 42 60 4. 'Jl 55 s. .5'J 'J.5 s. 'J? 60 
6. 'JO 70 6. 40 64 
?. 19 40 ?. 42 6) 
8. .52 J4 8. 42. 49 
9. 4'j 28 9. 2'j 68 
10. 'J9 56 10. 26 'j8 
11. 22 14 11. 50 51 
12. 0 0 12. 50 6) 
TEST .5: AUDITORY DISCRJJ1INATION TEST 9: SCIENCE & HEALTH INFOR-
(Bef;!:inninll Sot nds) MATION & VOCABULARY 
Item Discrimination Difficulty Item ;Discrimination Difficulty 
1. 46 47 1. l'J 60 
2. 'J.5 50 2. 2.5 84 
'j. 'JO 49 'J, 24 .58 
4. .5 'J'J 4. )6 76 
5· 57 'J? 5. 'JO 70 
6. 17 47 6. 'j2 61 
?. 'J'J 51 7· 'J? ·71 
8, 2.5 54 8. 'j2 79 
9. 59 51 9. 4 51 
10, 41 27 10. 21 81 
11. 41 27 11. 8 76 
12. 11 44 12. 55 'J5 
l'j. 24 65 
14. 27 42 
15. 23 68 
16. 21 76 
17. 19 59 
18. 10 50 
62 
TEST 10: UTERATURE TEST 11· LANGUAGE 
I 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 38 66 1. 2 48 
2. 50 67 2. 8 61 
). 38 66 3. 25 50 
4. 38 66 4. 27 42 
5. 54 61 5. 37 46 
6. 14 80 6. 17 51 
7. 28 77 7. 71 15 
8. 18 62 8. 25 84 
9. 12 63 9. 33 49 
10. 31 69 10. Jl 58 
11. 19 68 11. 25 64 
12. 20 69 12. 14 57 
TEST 1-: · NUHBERS TEST 14: LISTENING CO~PREHENSION 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 44 59 1. 41 59 
2. 38 49 2. 33 48 
3. 26 41 J. 52 34 
4. 23 55 4. 42 60 
5. 44 71 5· 27 28 
6. 35 59 6. 24 58 
7. 43 72 7. 6) 40 
8. 30 58 8. 42 63 
9. 33 55 9. 32 63 
10. 36 54 10. 23 55 
11. 55 60 11. 21 64 
12. 66 41 12. 39 65 
13. 39 61 13. 25 66 
14. 29 64 14. 21 64 
15. 36 61 15. 23 44 
16. 51 59 16. 70 43 
17. 42 45 17. 48 60 
18. 70 43 18. 0 0 
19. 28 46 19. 24 58 
20. 22 40 20. 35 49 
21. 40 69 
22. 33 65 
23. 40 57 
24. 46 55 
I 
24. 51 33 JO. 43 54 
26. 13 38 31. 26 61 
27. 52 44 32. 28 66 
28. 42 53 33. 39 74 







































THE CONTEMPORARY SCHOOL READINESS TEST 1 FORM A AND FORM B, 
SEPT~ffiER, 1963, 302 CASES - 604 TESTS 
Form A Form B No. Form A Form B No. Form .A. Form B 
total total total total total total 
103 98 37. 94 93 73. 90 86 
103 103 38G 94 91 74. 90 96 
102 103 39. 94 92 75. 89 89 
102 103 40. 94 85 76. 89 89 
101 100 41 .. 93 87 77. 89 82 
101 103 42. 93 83 78. 89 98 
101 99 43e 93 89 79. 89 87 
100 99 44. 93 97 80~ 89 98 
100 103 45. 93 91 81. 89 93 
99 99 46. 93 90 82 .. 89 82 
99 101 47. 93 91 83. 89 80 
99 103 48. 93 97 84. 89 88 
98 93 49. 93 91 85. 88 91 
98 95 50. 93 91 86. 88 88 
98 95 51. 93 91 87. 88 79 
97 105 52. 92 88 88 .. 88 88 
97 97 53. 92 92 89. 88 86 
97 98 54. 92 88 90. 88 91 
97 98 55. 92 90 91. 87 87 
97 93 56. 92 96 92. 87 82 
97 99 57. 92 92 93. 87 78 
96 89 58. 92 95 94. 87 83 
96 89 59. 91 96 95. 87 80 
96 94 6o. 91 91 96. 87 87 
96 96 61. 91 89 97 .. 87 84 
96 84 62. 91 93 98. 87 80 
96 90 63. 91 86 99. 87 86 
96 91 64. 91 84 lOOo 87 88 
96 95 65. 90 93 101.. 87 87 
95 92 66. 90 85 102. 87 97 
95 96 67. 90 94 103~ 87 84 
95 97 68. 90 91 104.. 86 87 
94 92 69. 90 82 105~ 86 88 
94 98 70. 90 91 106.. 86 80 
94 85 71. 90 88 107 .. 86 94 
94 96 72. 90 86 108., 86 90 
64 
' . --
No. Form A Form B No .. F'orrn A Form B No. Form A Form B 
total total total total total total 
109. 86 80 158. 81 79 207. 73 75 . 
110. 86 86 J.-59. 81 84 208. 73 73 
111. 85 91 -160. 81 91 209. 73 80 
112. 85 78 161. 80 71 210. 73 71 
ll3o 85 80 162. 80 84 2ll. 72 70 
114. 8.5 90 163. 80 89 212. 72 70 
115. 85 9.5 164. 80 77 213. 72 72 
116. 8.5 80 165. 80 ?6 214Q 72 67 
117. 8.5 88 166. 80 71 21.5. 71 64 
118. 8.5 8.5 167. 80 76 216. 71 66 
119. 84 84 168. 80 93 217. 71 81 
120. 84 94 169. 80 7.5 218. 71 71 
121. 84 80 170. 79 70 219. 71 72 
122. 84 84 171. 79 72 220. 70 70 
123. 84 80 172o 79 80 221. 70 71 
124. 84 83 173. 79 77 222. 70 73 
12.5. 84 94 174o 79 82 223. 70 73 
126. 84 87 17.5. 79 81 224. 70 76 
127. 84 8.5 176. 79 84 22.5. 70 64 
128. 84 80 177. 79 72 226. 70 73 
129. 84 82 178o 79 82 227. 69 70 
130. 84 90 179 .. 78 86 228. 69 .51 
131. 84 86 180. 78 79 229. 69 78 
132. 84 83 181~ 78 90 230. 69 70 
133· 83 83 182. 78 77 231. 69 63 
134. 83 93 183. 78 83 232. 69 69 
13.5. 83 80 184. 78 73 233. 69 70 
136. 83 79 18.5. 77 71 234. 69 71 
137. 83 72 186. 77 77 235. 69 70 
138. 83 73 187. 77 70 236. 69 72 
139. 83 77 188. 77 83 237. 68 68 
140. 83 85 189. 77 74 238. 68 66 
141. 83 82 190. 77 72 239. 68 70 
142. 83 79 191. 77 76 240. 68 60 
143. 83 97 192. 76 72 241. 68 62 
144. 82 80 193. 76 70 242. 68 71 
14.5o 82 80 194. 76 81 243. 67 60 
146.. 82 87 195. 76 76 244. 67 63 
147. 82 82 196. 7.5 76 245. 66 6.5 
148. 82 77 197. 75 88 246. 66 68 
149. 82 77 198. 7.5 70 247. 66 70 
1.50. 82 78 199. 7.5 70 248. 6.5 64 
1.51. 81 83 200. 7.5 76 249. 65 62 
1.52. 81 85 201. 75 74 2.50. 6.5 70 
1.53. 81 89 202. 74 70 2.51. 65 50 
1,54. 81 80 203. 73 79 252. 65 63 
15.5. 81 90 204. 73 81 253. 64 50 
156. 81 80 205. 73 76 254. 64 66 
157. 81 80 206. 73 67 255. 64 68 
·~> . -'"_.......,_' -· 
No. Form A Form B No. Form A Form B No. Form A Form B 
Total Total ·rotal _,_ Total Total Total 
256. 64 74 271. 60 57 286 • .50 42 
257. 63 66 272. 59 60 287. 49 49 
258. 63 63 273. 59 48 288. 49 47 
259. 63 60 274. 59 60 289. 47 33 
260. 63 63 275. 59 50 290. 47 43 
261. 63 66 276. 58 52 291. 47 49 
262. 62 70 277. 58 59 292. 47 46 
263. 62 72 278. 56 50 293. 45 47 
264. 62 55 279. 56 50 294. 45 51 
265. 61 50 280. 55 52 295. 43 37 
266. 61 62 281. 55 60 296. 41 34 
267. 61 53 282. 54 50 297. 41 39 
268. 61 70 283. 52 52 298. 41 44 
269. 61 69 284. 51 49 299. 35 32 
270. 60 67 285. 51 57 300. 24 42 
301. 18 29 
J02. 11 21 
Correlation Formula 
r = NiXY - '-X C.Y 
u N..X:a:_ ((.X )li ·N~Y·- ("-Y ,,.. 
Reliability = .8864 
' 
TABLE IV 
CALCULATION RESULTS OF THE ITEh ANALYSIS CONFUTED ON THE 
CONTEHPORARY SCHOOL READINESS TEST, SEPTEHBE.tl., 1963 
( 302 case$ - 604 tests) 
Form A 
















14. 4~ ) 
1.5. 22 
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TEST 1: VISUAL DISCRIHINATION 
Item Discrimination 
















"--... ., _ _, 
Forru B 
TEST 2: VISUAL NEJ:IIORY 
-



































TEST 3: AUDITORY DISCRll"iiNA'UillL_ TEST ~ : AUDITORY DISCRI11INATION 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 28 82 1. 30 67 
2. 13 60 2. 40 57 
3. 42 73 3. 49 68 
4. 39 63 4. 34 55 
5. 69 45 5. 46 55 
6. 34 65 6. 37 63 
7. 35 55 7. 59 55 
Form A Form B 
TEST ~: SCIENCE & HEALTH TEST 4: SCIENCE & HEAlTH 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 19 88 1. 22 45 
2. 76 15 2. 28 82 
3· 37 75 J. 28 68 
4. 38 74 4. 28 82 
5. 13 22 5. 20 74 
6. 30 81 6. 19 55 
7. 33 78 7. 23 85 
Form A Form B 
TEST .5 : LITERATURE TEST 5: LITERATURE 
Item Discrimination Difficulty Item Discrimination ~ifficulty 
1. 40 74 1. 55 53 
2. 35 74 2. 22 58 
J. 16 69 3. 29 58 
4. 30 81 4. 41 55 
5. 15 70 5. 30 62 
6. 42 72 6. 27 68 
?. 30 67 ?. 32 61 
8. 45 70 8. 35 66 
' 
Form A 






























































































































Form A Form B 
TEST 8: USTENING COHPREHENSION TEST 8· LISTENING COMPREHENSION 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 51 67 1. 5 80 
2. 37 56 2. 16 63 
3. 34 22 3. 22 86 
4. 25 63 4. 30 6o 
5. 46 51 5. 32 53 
6. 16 90 6. 34 77 
7. 18 70 7. 22 58 
8. 19 66 8. 11 66 
9. 41 46 9. 39 74 
10. 41 55 10. 22 86 
u. 49 59 u. 7 65 
Form A Form B 
TEST 9: HANDWRITING . TEST 9: HANDWRITING 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 55 40 1. 74 45 
2. 58 55 2. 58 64 
3. 61 53 3. 60 51 
4. 50 57 4. 78 46 
5. 50 58 5. 61 46 
6. 60 55 6. 74 45 
7. 58 55 7. 85 47 
8. 97 53 8. 75 50 
9. 74 45 
Form A Form B 
TEST 10· READING . TEST 10· READING . 
Item ~is crimination Difficulty Item Discrimination Difficulty 
1. 26 61 1. 39 61 
2. LJ-2 60 2. 17 75 
3. 36 63 3. 20 62 
4. 28 .59 4. 45 60 
5. 30 64 5. 24 65 
6. 56 37 6. 63 40 
7. 38 55 7. 41 54 
8. 72 44 8. 44 41 
' 9. 63 40 9. 49 43 






































THE CONTEMPORARY SCHOOL READINESS TEST, FORl-1 A AND FORM B, 
JANUARY, 1964. 100 CASES - 200 TESTS 
Form A Form B No. Form A. Form B No. Form A Form B 
Total Total Total Total Total Total 
100 99 35. 95 97 68. 77 82 
100 100 36. 94 91 69. 76 89 
100 98 37. 94 94 70. 74 77 
100 100 38. 94 98 71. 73 67 
99 98 39. 93 89 72. 72 80 
99 96 40. 93 91 73. 71 76 
99 99 41. 93 94 74. 68 70 
99 95 42. 92 95 75. 68 68 
99 96 43. 92 92 76. 67 76 
99 98 44. 92 94 77. 67 75 
98 97 45. 92 93 78. 67 68 
98 99 46. 92 91 79. 65 66 
98 94 47. 91 92 80. 62 79 
98 99 48. 91 87 81. 62 70 
98 94 49. 90 87 82. 80 87 
98 92 50. 90 90 83. 60 68 
98 99 51. 90 98 84. 58 59 
98 100 52. 90 87 85. 56 50 
97 91 53. 90 95 86. 55 72 
97 98 54. 90 89 87. 52 64 
97 98 55. 90 94 88. 50 50 
97 99 56. 89 97 89. 49 53 
97 97 57. 89 98 90. 46 38 
97 95 58. 89 89 91. 45 51 
97 94 59. 88 79 92. 45 50 
97 99 60. 88 91 93. 44 57 
96 99 61. 87 85 94. 44 41 
96 97 62. 84 93 95. 4J 32 
96 89 63. 83 86 96. 41 48 
96 96 64. 81 77 97. 41 41 
96 90 65. 79 85 98. 34 36 
96 97 66. 78 81 99. 28 28 
96 93 67. 78 81 100. 27 26 
95 96 
Reliability = .9605 
TABLE VI 
CALCUlATION RESULTS OF THE ITEN ANALYSIS COl1PUTED ON THE 
CONTIDiPORARY SCHOOL READINESS TEST, JANUARY, 1964 
( 100 cases - 200 tests ) 
Form A Form B 
TEST 1· . SCIENCE HEALTH & SO. STUI ES TEST . SCIENCE HEAL"H & SO. ST . 
Item Discrimination Difficulty Item Discrimination Difficul t;y 
l. 0 0 l. 0 0 
2. Jl 80 2. 26 8) 
). 35 77 ). 42 72 
4. Jl 80 4. lJ 80 
5. 14 91 5. 51 67 
6. 48 60 6. 42 6) 
7. 51 67 7. 49 60 
8. 54 64 8. 41 73 
9. 68 58 9. 35 76 
10. 36 58 10. Jl 69 
11. 45 70 11. 55 57 
12. 48 60 12. 29 61 
13. 18 60 13. 4J 52 
14. 60 55 14. 46 54 
15. 54 29 15. 65 41 
Form A Form B 
TEST . NUMBERS TEST : NUMBERS . 
Item Discrimination Difficulty Item Discrimination Difficultj 
1. 52 66 1. 68 58 
2. 53 77 2. 63 59 
). 58 62 ). 54 64 
4. 51 67 4. 50 52 
' 5. 51 85 5. 82 47 
TEST 2: NUMBERS ~Cont:inued)_ TEST ? : 1\"TUHBEH.S (continued) 
~ . 
> 
Item Discrimination Difficulty ! Item Discrimination Difficulty 
6. 61 60 6. 54 64 
7. 2.5 6) 7. .51 8.5 
8. 100 .50 8. 92 .51 
9. 100 50 9. 100 50 
10. 92 51 10. 100 50 
ll. 49 6B 11. L!-9 69 
12. 46 70 12. 54 64 
13. 54 64 1). 61 60 
14. 4B 69 14. 50 67 
15. 62 60 15. 79 53 
16. 51 85 16. 58 62 
17. 53 77 17. 92 51 
1 18. 92 51 18. 100 50 ! 
' 19. 92 51 19. 92 51 j 20, 79 46 20, 100 50 I 
t 
21. 30 70 21, 92 49 
Form A Form B . 
TEST 3 : LITERATURE TEST 1: LITERATURE ---
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 14 91 1. 51 67 
2. 44 71 2. 35 7'7 
3. 51 67 ). 41 73 
4. 35 77 4. 46 70 
5. 58 62 5· 50 67 
6. 32 79 6. 35 77 
7. 41 73 ?. 41 73 
B. .52 66 8. 52 66 
---·-'--·-------
Form A Form B 
TEST 4 • HANDWRITING . TEST 4· HANDWRITING 
--
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 60 61 1. 58 62 
2. 100 50 2. 100 50 
3. 100 50 ). 92 51 
4. 92 51 4. 82 53 
5. 100 50 5. 100 50 
6. 100 50 6. 92 51 
7. 100 50 7. 100 .50 
B .. 92 51 8. 51 85 
73 
Form A 
TEST .5 : READING I TEST 5 : RE.i\DING 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 41 71 1. 49 68 
2, 35 76 2. 44 71 
J. 61 60 J. 46 70 
4. 54 64 4. 52 66 
5. 52 66 5. 52 66 
6. 100 50 6. 100 50 
?. 65 59 ?. 68 58 
8,. 92 51 8. 100 50 
9. 100 50 9. 100 50 
10. 100 50 10. 92 51 
Form A Form B 
TEST 6: VISUAL DISCRil1INATION TEST ! : VISUAL DISCRTI·ITNATION 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 26 83 1. 3 74 
2. 52 66 2. 42 73 
). 41 73 ). 14 91 
4. 22 75 4. 46 70 
5. 72 55 5. 48 69 
6. 22 76 6. 29 81 
?. 44 71 ?. 50 67 
8. 41 73 e. 27 83 
9. 54 64 9. 45 70 
10. 44 62 10. .58 62 
ll. 59 6J 11. 46 69 
12. 6 63 12. 48 60 
lJ. 56 53 lJ. 46 70 
14. 66 53 14. 92 51 
15. 57 56 15. 62 60 
Form A Form B 
TEST " : AUDITORY DISCli OONATION TEST . 7: AUDITORY DISC TI1INATION 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. .59 50 1. JO 70 
2. 55 .57 2. 57 56 
J. 35 76 J. 68 58 
,4. 52 66 4. 62 60 
5. .56 56 5. 48 60 
6. 48 60 6. 53 42 
?. 6J .59 ?. 54 64 
Form A Form B 
TEST : _LISTENING COLf'R.El{E;NSION TEST ( : LISTENING COhPREHENSION _ 
-
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 35 77 1. 35 76 
2. 51 73 2. 40 64 
3. 36 76 J. 27 12 
4. 14 91 4. 59 62 
s. 28 82 5. 38 74 
6. 52 56 6. 14 91 
7. 79 54 7. 8 60 
8, 43 72 s. 31 68 
9. 41 45 9. 28 82 
10. 48 69 10. 46 69 





































SCORES RECEIVED BY PUPILS ON 
THE CON~~ORARY SCHOOL READINESS TEST, SEPTEMBER , 1963, 
AND THE METROPOLITAN ACHIEVEMENT TEST, APRIL, 1964. 
(100 cases - 200 tests) 
CON'l'.l!iMPOB} "\.Y METROPOUTAN 
'. 
II III IV v VI VII VIII IX TOTAL I II TOTAL 
7 11 15 48 6 8 18 9 89 99 63 162 
7 11 15 48 7 8 18 8 89 107 62 169 
7 10 15 46 5 8 16 9 86 106 56 162 
7 10 15 46 5 8 17 9 85 102 .59 161 
7 10 1.5 47 7 8 14 9 85 101 66 167 
6 10 15 46 6 8 17 9 86 114 61 166 
6 10 13 44 6 7 17 9 83 106 .59 16.5 
7 10 11 43 6 7 17 9 82 10.5 .54 1.59 
7 10 15 47 6 8 16 6 83 100 62 162 
7 10 11 43 6 8 18 9 84 99 60 159 
7 10 9 41 6 8 17 9 81 102 58 160 
7 10 9 41 7 8 17 7 80 104 .58 162 
7 7 13 42 6 8 17 8 81 100 61 161 
7 10 13 44 6 8 18 8 84 102 63 16.5 
7 11 10 43 7 8 14 9 81 103 63 166 
7 4 11 35 6 7 17 8 73 97 .52 149 
7 11 9 41 7 7 18 9 82 94 57 1.51 
7 10 11 45 6 8 1.5 9 81 102 60 162 
7 11 11 44 7 7 16 8 82 96 .59 155 
7 10 1.5 46 6 8 14 6 80 104 57 161 
6 11 7 39 6 7 18 9 79 94 54 148 
6 10 11 40 7 8 17 8 80 101 .51 152 
7 10 10 42 6 8 1.5 7 78 99 61 160 
7 10 1.5 47 6 8 18 9 88 103 58 161 
7 10 15 47 6 7 14 8 82 104 58 162 
7 9 15 46 5 8 12 8 79 10.5 .51 156 
5 10 8 37 7 8 17 9 ?8 100 53 1.53 
6 10 8 39 6 7 18 8 78 97 59 1.56 
7 8 15 44 5 7 14 8 78 100 61 161 
6 10 11 39 7 6 17 9 78 92 60 152 
7 10 6 38 .5 8 17 9 77 100 .59 159 
7 10 9 41 6 8 11 9 7.5 102 50 152 
7 9 7 36 7 8 16 8 7.5 94 62 1.56 
76 
No. I II III IW v VI VII vni IX TOTAL I II rr'OTAL 
;4. 14 7 7 11 :39 6 6 17 9 77 101 47 148 
;;. 1.5 7 9 9 40 7 8 14 9 78 91 57 148 
;6. 1.5 6 10 10 41 6 8 14 5 74 8) 67 1.50 
)7. 14 7 10 5 36 7 8 18 6 7.5 101 so 1.51 ;a. 14 7 7 1.5 4) 6 ) 1) 9 74 98 53 1.51 
39. 1.5 6 9 5 :3.5 6 5 16 8 70 9.5 so 14.5 
40. 1.5 7 10 3 :3.5 6 8 17 8 74 102 47 149 
41. 1.5 ? ll 5 :33 7 8 16 5 69 90 .59 149 
42. 14 4 10 6 ;4 6 8 17 8 73 94 56 1.50 
43. 14 5 6 10 :3.5 .5 8 16 8 72 94 52 146 
44. 13 6 7 7 33 6 ? 17 9 72 88 60 148 
4.5. 1.5 6 ll 0 32 7 6 18 9 72 88 61 149 
46. 1.5 6 11 7 39 6 8 16 4 7:3 89 61 1.50 
47. 1.5 6 10 4 :3.5 6 .5 17 9 72 94 54 148 
48. 1.5 4 11 9 39 .5 8 13 7 72 9.5 59 1.54 
49. 1.5 7 10 7 :39 6 8 12 4 69 90 51 141 
so. 10 6 7 10 3:3 7 7 16 7 70 102 55 1.57 
.51, 1:3 6 7 .5 :31 6 8 17 8 70 90 55 14.5 
.52, 14 6 6 10 36 6 8 14 8 72 90 .58 148 
.53. l2 7 10 8 37 7 6 14 9 73 92 56 148 
;4. 1.5 6 8 lO :39 .5 .5 14 8 71 94 .5:3 148 ss. l2 7 8 11 34 7 6 1:3 7 71 94 55 149 
;6. 14 7 10 ) )4 6 8 14 8 70 97 50 147 
57. 15 7 8 6 36 6 7 12 8 69 93 57 1.50 
sa. 14 7 8 2 :31 6 8 15 9 69 89 57 146 
.59· 1.5 4 7 10 36 5 8 14 7 70 87 60 147 
60. 1:3 7 7 7 )4 .5 6 16 6 67 84 51 1:35 
61. 1:3 6 8 9 36 6 8 13 8 71 88 59 147 
62. 14 5 10 6 35 6 8 14 4 61 84 55 139 
63. 1.5 6 9 4 )4 6 6 17 3 66 87 53 140 
64. 10 5 7 9 31 7 7 15 8 68 95 49 134 
65. 15 6 10 5 36 .5 8 14 7 70 84 59 143 
66. 15 7 10 7 39 5 6 11 8 69 86 57 143 
67. 1.5 1 10 4 30 7 8 18 3 66 81 58 139 
68. 8 ) 10 8 39 .5 6 17 8 6; 87 .56 143 
69. 12 6 10 8 36 6 8 10 8 68 93 .50 143 
70. l2 5 14 4 25 6 8 16 9 64 76 59 135 
71 13 1 6 11 31 4 5 17 9 66 91 56 147 
72. l2 6 9 6 33 6 8 17 2 66 82 62 144 
73. 1.5 6 11 9 41 6 8 12 6 73 89 58 147 
74. 13 7 8 7 35 6 8 9 6 64 81 52 133 
75. 1) 1 6 14 34 6 8 11 8 67 94 51 145 
76. 9 2 9 12 32 5 0 l2 9 58 85 46 131 
77. 11 4 6 12 33 6 5 12 4 60 85 49 134 
78. 14 6 7 3 30 6 8 8 9 61 83 55 138 
79. 9 .5 8 4 26 6 8 12 5 57 74 52 126 
80. 1) 6 9 8 36 3 7 8 4 58 78 54 132 
81. 14 5 3 3 25 7 8 14 4 58 87 52 139 
82. 1.5 .5 4 7 31 5 5 11 9 61 89 53 142 
7'7 
No. I II III IV v VI VII VIII IX TOTAL I II TOTAL 
-
83. 10 5 7 6 28 6 8 5 3 60 85 51 136 
84. 15 6 9 0 30 5 8 7 6 56 80 50 130 
85. 11 6 5 7 29 7 8 12 0 56 81 53 134 
86. 13 5 5 9 32 6 7 11 0 56 80 47 127 
87. 11 4 6 7 28 5 8 16 2 59 89 46 135 
88. 10 4 11 3 28 6 8 11 5 58 82 56 138 
89. 15 5 6 6 32 7 7 9 2 57 84 46 130 
90. 14 2 5 2 23 6 8 9 8 54 75 56 131 
91. 8 6 4 5 23 6 7 12 4 52 78 52 130 
92. 14 0 4 4 22 4 8 9 9 52 88 39 127 
93. 14 4 8 0 26 6 8 9 2 51 74 54 128 
94. 10 3 7 5 25 6 8 7 3 49 70 58 128 
95. 10 1 6 1 18 6 8 12 7 41 74 42 116 
96. 12 5 6 3 26 6 3 10 2 47 76 47 123 
97. 6 5 2 5 18 6 5 12 0 41 64 51 115 
98. 6 4 5 7 22 4 4 ll 0 41 77 35 112 
99. 9 ) 2 8 22 ) 7 7 0 39 71 41 llZ 
100 11 4 4 3 22 3 5 9 0 39 67 51 118 
THE CONTE11PQRARY SCHOOL READIQSS TEST .. FORM A 
I • Test 1: Visual Discrimination 
II = Test 3: Auditory Discrimination 
III = Test 8: Listening Comprehension 
IV= Test 10: Reading 
V = Total Reading Score (Tests 1,3,8 and 10) 
VI = Test 4: Science and Health 
VII= Test 5: Literature 
VIII =Test 7: Numbers 
IX = Test 9: Handwriting 
THE :t'.tETROPOLITAN ACHIEVEtvJENT TEST 
I = Reading Total 
II = Numbers Total 
TABLE VII 
CALCUlATION RESULTS OF THE ITlil"i ANALYSIS COVJ.PUTED ON THE 
CONTm1PORARY SCHOOL READINESS TEST, JANUARY, 1965 
(100 cases - 200 tests) 
WRITING MY NAME TEST - Form B WRITING MY NAME TEST - Form A. _,_ 
Item Discrimination Difficult;y Item Discrimination Difficulty 
l. 34 77 l. 34 77 
2. 57 56 2. 54 58 
Form A Form B 
TEST 2: COLORS OF TH SPECTRUM TEST 2 • COLORS OF THE SPECTRUH 
Item Discrimination Difficult;y Item Discrimination Difficulty 
1. 34 77 1. 34 77 
2. 44 71 2. 44 71 
Form A 
TEST 1: SCIENCE HEALTH & SO. STU IES TEST 1: SCIENCE HEJ LTH & SO. S TUDIES 
Item Discrimination Difficultj Item Discrimination Difficulty 
1. 43 72 1. 21 76 
2. 34 77 2. 30 70 
3. 34 7'? 3. 21 76 
4. 21 76 4. 32 46 
5. 24 63 5. 34 77 
6. 24 63 6. 45 51 
7. 49 60 7. 24 49 
8. 38 66 8. 21 66 
' 9. 53 65 9. 50 59 
10. 24 61 10. 51 67 
11. 51 67 ll. 21 59 
12. 28 51 12. 34 22 
79 
TEST '3 (Continued) TEST 3 (Continued) 
Item Discrimination Difficulty Item Discrimination Difficulty 
lJ. 21 62 lJ. 54 64 
14. 29 36 14. 30 61 
15. 22 14 15. 23 49 
Form A Form B 
TEST 4 · NUMBERS TEST 4: NUMBERS 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 34 77 l. 35 76 
2. 30 70 2. 58 62 
3. 34 56 3. 37 66 
4. 23 53 4. 30 55 
5. 27 34 5. 54 51 
6. 46 61 6. 54 64 
7. 21 76 7. 80 53 
8. 44 71 8. 44 71 
9. 41 73 9. 53 65 
10. 53 65 10. 58 62 
11. 41 73 11. 22 86 
12. 38 66 12. 44 71 
13. 41 73 13. 41 73 
14. 54 64 14. 51 67 
15. 54 64 15. 47 69 
16. J4 77 16. 34 77 
17. 61 60 17. 47 69 
18. 50 67 18. 50 67 
19. 50 67 19. 52 66 
20. 63 59 20. 72 55 
21. .58 62 21. 62 60 
Form A Form B 
TEST e, : HANDWRITING TEST ' : HANDWRITING 
Item Discrimination Difficulty Item Discrimination Difficulty 
l. .53 6.5 1. 34 77 
2. 60 61 2. .50 67 
3. 63 .59 3. 6o 61 
4. 58 62 4. 47 69 
' .5. .51 67 .5. 41 73 
6. 6.5 .57 6 .. 62 60 
7. 70 57 7. 62 60 
8. 68 58 8. .58 62 
80 
Form A Form B 
TEST 6: READING TEST :>: READING 
Item Discrimination Difficulty Item Discrimination Difficulty 
-1. 50 6? l. 68 58 
- 2. 44 ?1 2" .34 ?7 
.3. 58 62 ) . 54 64 
4, 6) 59 4. 41 7.3 
5, 4.3 72 5. 41 ?l 
6. 100 50 6. 92 49 
?. 58 62 ?. 66 58 
e. 100 50 e. 54 64 
9. 100 50 9. 86 52 
10. 100 50 10. 89 51 
Form A Form B 
TEST 7: VISUAL DISCJ:U. t'l..ll'lATION TEST '· VISUAL DISCRII"iiNATION 
Item Discrimination Difficulty Item Discrimination Dif'!'iculty 
1. .34 77 l. 36 76 
2. 44 71 2. 21 ?6 
). .34 7? ). .34 77 
4. 50 67 4. 41 7.3 
5. 44 71 5. 47 69 
6. 47 69 6. 24 63 
?. 50 67 7. 46 69 
8. 41 73 8. 34 77 
9. 58 62 9. 44 71 
10. 53 65 10. 68 58 
u. 32 68 11. 44 71 
12. 58 62 12. 32 68 
1.3. 51 67 13. 54 64 
14. 32 68 14. 41 69 
15. 69 57 15. 51 6? 
Form A Form B 
TEST 8: AUDITORY DISCRIMINATION TEST : AUDITORY DISCRIMINATION 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 40 64 1,. 42 55 
2. 53 65 2. 42 55 
3. 44 71 3. 54 64 
4. 61 60 4. 53 65 
5. 51 67 5. 43 63 
6. 42 47 6. 22 14 
?. 34 77 7. 34 68 
81 
Form A Form B 
TEST 9: LISTENING COJ.Vil'REHENSION TEST 9: LISTENING COHPREHENSION 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. .56 .54 1. 47 69 
2 .. 62 60 2. 44 71 
J. 43 72 J. 44 71 
4. 22 68 4. 44 71 
s. .53 6.5 s. 34 77 
6, .54 .58 6. 49 32 
7. .54 64 7. 47 69 
8. 44 71 a, 34 77 
9. 34 77 9. 46 47 
10. .51 67 10. 28 .58 
11 .. J6 76 u. 34 68 
12. 3.5 77 12. 41 73 
lJ. 46 44 lJ. 47 69 
14. Jl 59 14. JO 70 
15. 56 50 15. 51 67 
TABLE IX 
ITEM ANALYSIS SCORES FOR THE FINAL FORM OF THE 
CONTEHPORARY SCHOOL READINESS TEST, SEPTEMBER, 1965 
Form A Form B 
TEST : WRITING MY NAl-1E TEST TEST : WRITING MY N.A11E TEST 
' 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 34 77 1. 34 77 
2. 57 56 2. 54 58 
Total 91 133 88 135 
Form A Form B 
TEST 2: COLORS OF THE SPECTRUM TEST 2: COLORS OF THE SPECTRUM 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 34 77 1. 34 77 
2 .. 44 71 2. 44 71 
Total 78 148 78 148 
Form A Form B 
TEST'=: SCIENCE. HEALTH & SO. STUD <'S TEST 1: SCIENCE HEALTH & SO. STUD IES 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 34 77 1. 34 77 
·2. 34 77 2 .. 21 76 
3. 21 76 3 .. 21 76 
4 .. 43 72 4. 30 70 
.. 














































































TEST .'3: i.Continueq)_ 
Item Discrimination 
.5 • .51 
6. 21 








































































Form A Form B 
TEST S: HANDWRITING TEST 5: HANDWRITING 
-
Item Discrimination Dii'ficul ty Item Discrimination Difficulty 
1. 53 65 1. 34 77 
2. 60 61 2. 50 67 
3. 63 59 3. 60 61 
4 .. 58 62 4. 47 69 
5. 51 67 5. 41 73 
6. 65 57 6. 62 60 
?. 70 57 7. 62 60 
8. 68 58 8. 58 62 




TEST 6: READING TEST : READING I 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 50 67 1. 68 58 
2. 44 71 2. 34 77 
3· 58 62 3. 54 64 
4. 63 59 4. 41 73 
5. 43 72 5. 41 71 
6. 100 50 6. 92 49 
7. 58 62 ?. 66 58 
8. 100 50 8. 54 64 
9. 100 50 9. 86 52 
10. 100 50 10. 89 51 
Total 716 593 625 617 
Form A Form B 
TEST ., : VISUAL DISCRnfi.NA TION -TEST ' : VISUAL DISCR OONATION 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. J4 77 1. 34 77 
2. 34 77 2. 36 ?6 
·J. 44 71 3. 21 76 
4. 44 71 4. 41 73 
85 
TEST .7: (Continued) - TEST "': (Continued) 
Item Discrimination Di.fficulty Item Discrilnination Difficulty 
.5. 47 69 5. 47 69 
6. .50 67 6 • 46 69 
7. .50 67 7 .. 24 63 
8. 41 73 8. 34 77 
9. .58 62 9. 44 71 
10 .. .53 6.5 10 • 68 58 
11. 32 68 11. 44 71 
12. .58 62 12. 32 68 
13. .51 67 13. .54 64 
14. 32 68 14. 47 69 
1.5. 69 .57 1.5 • .51 67 
Total 697 1021 623 1048 
Form A Form B 
TEST 8: AUDITORY DISCRIHINATION TEST 3: AUDITORY DISC UMINA TION 
Item Discrimination Difficulty Item Discrimination Difficulty 
1. 34 77 1. 34 68 
2. 44 71 2. .53 65 
3. .51 67 3. .54 64 
4 .. .53 6.5 4. 43 63 
.5. 40 64 5 .. 42 55 
6. 61 6o 6. 42 .55 
7. 42 47 7. 22 14 
Total 325 451 390 J84 
Form A Form B 
TEST c : LISTENDlG COMP ~J<:H fi:NSION TEST c : LISTENING roM ?REHENSION 
Item ~iscrimination Difficulty Item Discrimination Difficulty 
1 .. 76 .54 l. 47 69 
,2. 62 60 2. 44 71 
3. 43 72 J. 44 71 
4. 22 68 4 .. 44 71 
s. .53 65 5. 34 77 
86 
TEST ~ • (Continued) TES'f c;: (Continued) 
Item Discrimination Difficulty Item Discrimination Difficulty 
-·---·- " 
6. 54 58 6. 49 J2 
7. .54 64 7. 47 69 
8. 44 71 8. 34 77 
9. 34 77 9. 46 47 
10. 51 67 10. 28 58 
11. 36 76 11. 34 68 
12. 35 77 12. 41 73 
13. 46 44 13. 47 69 
14. 31 59 14. 30 70 
15. 56 50 15. 51 67 
. 
Total 697 962 620 989 
F orm A F 'Ornl B 
Total 
Discrimination 4484 '4J54 
Total 
Difficulty 6072 6107 
Average 
Discrimination 
Per Item 47 45 
Average 
Difficulty 
Per Item 64 64 
TABLE X 
THE FINAL FORH OF THE 
CONTEHPORARY SCHOOL HEADINESS TEST 
SCORES USED FOR THE PERCENTILE NORHS 
(26.5 Cases) 
------
No. Form I II III IV v VI VII VIII IX X TOTAL 
. 
1. A 2 2 1.5 21 8 1.5 15 7 14 51 99 
2. A 2 2 13 21 7 1.5 15 7 15 52 97 
3. B 2 2 13 21 8 1.5 15 6 15 52 97 
4. A 1 2 14 21 8 1.5 1.5 7 14 .51 97 
5. A 2 2 13 21 7 15 15 7 14 51 96 
6. A 1 2 13 20 8 15 14 7 15 51 95 
7. A 1 2 12 20 8 15 15 7 15 52 95 
8. A 2 2 13 20 8 15 14 7 14 50 9.5 
9. A 1 2 14 21 8 15 1.5 7 11 48 94 
10. A 1 2 13 19 8 15 14 7 15 51 94 
11. A 1 2 13 20 8 1.5 14 6 15 50 94 
12. A 2 2 13 20 6 1.5 15 7 14 51 94 
13. A 1 2 13 20 8 15 14 6 15 50 94 
14. A 2 2 12 20 8 15 15 6 13 49 93 
15. B 2 2 13 19 8 1.5 15 7 12 49 93 
16. A 1 2 13 19 8 15 14 7 15 51 93 
17. A 2 2 12 20 8 13 15 6 15 49 93 
18. A 2 2 14 19 8 15 12 7 14 48 93 
19. B 1 2 13 17 8 15 15 7 15 52 93 
20. A 2 2 13 19 7 15 14 7 14 50 93 
21. A 2 2 11 19 8 15 15 5 1.5 .50 92 
22. B 1 2 14 20 8 13 15 6 13 47 92 
23. B 2 2 12 19 8 15 14 7 13 49 92 
24. B 2 2 15 20 8 12 15 4 14 45 92 
25. A 2 2 12 19 8 1.5 14 7 13 49 92 
26. A 2 2 14 18 8 1.5 15 3 1.5 48 92 
27. A 1 2 14 20 .5 1.5 1.5 7 13 .50 92 
28. A 1 2 1.5 20 8 15 14 .5 12 46 92 
29., A 1 2 1.5 17 7 1.5 14 7 14 50 92 
30. A 1 2 11 19 8 1.5 13 7 1.5 50 91 
31. A. 1 2 14 18 8 1.5 14 6 13 48 91 
32. A 1 2 12 19 8 13 14 7 1.5 49 91 
33. A 2 2 12 20 7 12 15 7 14 48 91 
88 
-
No. Form I II III IV v VI VII VIll IX X TOTAL 
.34. A 2 2 l2 20 8 15 15 7 10 47 91 
.35. A 1 2 12 20 8 15 14 7 11 47 90 
,36. A 1 2 10 19 8 15 15 6 14 50 90 
.37. B 2 2 14 17 8 11 15 7 14 47 90 
.38. A. 1 2 14 20 8 1.3 12 6 14 45 90 
.39. A 2 2 9 19 8 15 14 6 15 50 90 
40. B 2 2 11 19 8 1.3 1.3 7 15 48 90 
41. B 2 2 14 17 8 11 15 7 1.3 46 89 
42. A 1 2 14 15 7 1.3 15 7 15 50 89 
4.3. A. 2 2 12 19 8 15 15 3 1.3 47 89 
44. A. 1 2 8 21 7 15 1.3 7 15 50 89 
45. A 1 2 l2 16 7 15 15 7 14 51 89 
46. B 1 2 14 17 8 11 1.3 8 15 47 89 
47. B 0 2 12 15 8 1.3 16 8 14 51 88 
48. A 0 2 14 15 7 1.3 15 7 15 50 88 
49. A 2 2 12 19 7 12 15 6 1.3 46 88 
so. B 1 2 1.3 18 8 1.3 14 7 12 46 88 
51. B 1 2 1.3 17 7 15 1.3 7 1.3 48 88 
52. A 1 2 9 20 8 15 15 4 14 48 88 
5.3· A 2 2 9 21 8 1.3 12 7 14 46 88 
54. A 1 2 11 20 8 11 15 7 1.3 46 88 
55. A. 2 2 11 18 8 12 15 6 14 47 88 
56. A 1 1 l2 19 4 15 15 6 l2 48 88 
57. A. 1 2 ll 19 7 15 1.3 7 1.3 48 88 
58. B 1 2 10 20 8 15 15 6 10 46 87 
59. L 2 2 11 14 8 15 1.3 7 15 50 87 
60. 1.. 1 2 1.3 19 8 14 10 7 1.3 44 87 
61. A 2 2 l2 18 8 10 15 7 1.3 45 87 
62. A 2 2 11 19 8 11 1.3 7 14 45 87 
6.3. B 0 2 11 21 8 10 1.3 7 15 45 87 
64. B 1 2 9 16 8 15 16 8 12 51 87 
65. A 2 2 14 19 8 10 14 6 11 41 86 
66. A 1 2 11 19 8 15 14 .3 1.3 45 86 
67. B 1 2 1.3 1.3 8 15 14 7 12 48 85 
68. B 2 2 11 20 8 9 14 7 12 42 85 
69. B 2 2 10 18 8 11 15 7 12 45 85 
70. B 2 2 11 16 8 1.3 15 5 1.3 46 85 
71. A 2 2 12 18 8 11 12 6 14 4.3 85 
72. A 2 2 12 17 7 1.3 15 6 11 45 85 
7.3. B. 2 2 9 18 8 15 14 7 10 46 85 
74. A 2 2 1.3 19 7 9 11 6 15 41 84 
75. A 2 2 11 1.3 8 11 15 7 15 48 84 
76. A 1 2 12 17 8 15 1.3 2 14 44 84 
77. A 1 2 14 16 2 15 14 7 1.3 49 84 
?8. B 1 1 14 16 8 9 15 7 1.3 44 84 
79, B 1 2 11 16 8 1.3 1.3 7 1.3 46 84 
80. A 2 2 1.3 15 8 11 14 7 11 4.3 8.3 
81. A 2 2 10 17 8 15 10 7 l2 44 8.3 
82. A 2 2 10 19 8 15 10 4 1.3 42 8.3 
89 
" 
No. Form I II III rv· v: VI v:II VIII IX X TOTAL 
83. A 2 2 11 16 8 12 15 6 10 43 83 
84. A 0 2 11 18 8 9 15 6 14 44 83 
85. B 2 2 13 17 3 11 14 7 14 46 83 
86. B 2 2 9 17 8 15 14 4 12 45 83 
87. A. 2 2 12 18 8 11 13 6 10 40 82 
88. A 1 2 12 18 8 9 13 6 13 41 82 
89o A. 2 2 ll 17 6 9 14 6 15 44 82 
90. A 1 2 9 18 8 11 13 5 15 44 82 
91 B 2 2 13 17 8 8 14 6 12 40 82 
92. Ii 1 2 12 13 8 11 16 6 13 46 82 
93. A. 1 2 11 19 8 11 12 7 11 41 82 
94. A 1 2 12 18 8 8 15 7 11 41 82 
95. A 0 2 14 19 8 9 11 4 14 38 81 
96. A 1 2 11 18 8 15 14 7 15 51 81 
97. B 1 2 13 16 8 9 14 7 11 41 81 
98. B 2 2 7 19 8 15 12 1 9 43 81 
99. B 1 2 9 18 8 7 15 7 13 42 80 
100. A 1 2 15 12 7 13 10 6 14 43 80 
101. A. 1 2 10 15 8 15 11 3 15 44 80 
102 B 1 2 11 16 8 10 15 4 13 42 80 
103. B 2 2 10 17 7 13 12 5 11 41 80 
104. B 1 2 12 17 7 15 12 6 8 41 80 
105. A 1 2 11 17 8 9 13 5 14 41 80 
106. B 0 2 13 16 8 7 14 6 13 40 79 
107. B 1 2 11 15 8 8 14 6 14 42 79 
108 .. B 1 2 10 16 8 15 11 5 11 42 79 
109. B 1 2 11 17 8 9 12 5 13 39 78 
110. A 1 2 10 18 8 6 13 6 14 39 78 
111. A 1 2 10 16 7 6 15 7 14 42 78 
112. B 0 2 10 12 8 11 14 8 13 46 78 
113. B 0 2 13 13 8 12 8 8 14 42 78 
114. A 2 2 12 17 8 5 15 3 14 37 78 
115. A 1 2 9 11 6 15 13 6 15 49 78 
116. A 0 2 11 15 8 9 13 7 12 41 77 
117. A 1 2 14 15 8 9 13 7 8 37 77 
118. A 1 2 12 12 8 9 15 6 12 42 77 
119. A 2 2 10 17 7 3 14 7 15 42 77 
120. A 1 2 11 19 6 15 14 6 13 48 77 
121. B 1 1 12 16 8 12 13 5 9 39 77 
122. B 1 1 13 17 8 5 15 6 11 37 77 
123. A 1 2 9 18 ? 9 14 6 10 39 76 
124. A. 1 2 15 17 7 9 12 2 11 34 76 
125. A 1 2 12 16 6 7 12 6 14 39 76 
126. B 2 2 13 13 5 9 12 6 14 41 76 
127. A 2 2 9 15 8 13 9 5 13 40 76 
12~. A 2 2 10 14 8 
129 .. B. 0 2 12 16 8 
15 12 3 10 40 76 
6 14 7 10 37 75 
130. A 2 2 10 18 8 5 13 7 10 35 75 
131. B 2 2 12 19 8 0- 1_5 _5 12 32 75 
90 
-
No. Form I II III IV v VI VII VIII IX X TOTAL 
-- -
lJ2. B 1 2 1.3 17 7 11 8 7 9 .35 75 
1,33. B 2 1 9 18 8 9 13 2 12 36 74 
134. A 1 2 6 18 4 6 10 4 13 33 74 
135. B 1 2 12 19 7 4 12 5 12 33 74 
136. B 0 2 1.3 17 7 8 14 5 8 .35 74 
1J7. A 1 2 9 17 7 11 12 4 11 38 74 
lJ8. A 1 2 9 18 6 9 13 5 11 38 74 
139. A 1 2 12 1.3 6 6 14 5 14 39 7.3 
140. A 2 2 8 17 8 10 9 5 12 .36 7.3 
141. A 1 2 11 14 8 11 11 5 10 37 7.3 
142. B 1 2 8 5 8 7 14 6 12 .39 73 
143. B 1 1 9 17 8 7 12 6 12 37 73 
144. B 1 1 8 17 8 11 13 5 9 38 73 
145. B 1 2 13 4 8 11 12 8 14 45 7.3 
146. B 1 2 11 15 8 10 14 5 6 35 72 
147. B 2 2 9 17 8 13 11 .3 7 34 72 
148. B 1 2 10 16 8 6 13 4 12 35 72 
149. B 1 2 10 14 8 7 1.3 6 11 37 72 
150. A. 1 2 10 17 8 3 15 7 9 34 72 
151. A 1 2 9 11 7 15 13 6 8 42 72 
152. B 2 2 9 20 8 1 12 7 11 31 72 
153. B 2 2 12 19 8 4 15 4 6 29 72 
l)lJ... B 1 2 14 11 8 6 15 7 15 43 71 
155. A 0 2 13 13 7 10 14 2 10 36 71 
156. B 1 2 13 12 8 6 15 7 15 43 71 
157. B 1 2 8 17 8 9 15 0 10 34 70 
158. A 2 2 8 14 8 8 15 3 10 36 70 
159. B 1 2 10 17 8 4 12 6 10 .32 69 
160. :a 1 2 13 1.3 8 4 1.3 5 10 32 69 
161. B 1 2 12 15 8 4. 13 4 10 .31 69 
1.62. B.: 2 2 12 15 8 6 11 1 11 29 68 
163. B 0 2 8 17 7 1.3 9 4 10 .36 68 
164·. B 1 2 11 10 8 11 10 4 11 36 68 
165. B 0 1 12 20 8 0 12 5 10 27 68 
166. B 0 2 8 9 8 8 14 6 1.3 41 68 
167. B l 1 10 13 7 9 10 5 12 .36 68 
168. B 1 2 11 16 7 4 10 6 10 .30 67 
169. B 2 1 10 12 8 5 1.3 5 10 .3.3 66 
170. B 2 2 7 14 8 9 10 4 10 .3.3 66 
171. B 1 1 8 17 7 5 1.3 2 12 32 66 
172. B 2 2 8 9 8 7 14 4 12 .37 66 
1?3. B 1 2 10 11 8 10 10 3 11 J4 66 
174. B 1 2 12 14 8 7 10 1 11 29 66 
175. B 0 2 9 12 8 15 12 4 12 43 66 
176. B 0 2 1.3 13 8 5 9 5 10 29 • 65 
177. B 1 2 10 15 .3 9 9 5 11 34 65 
178. B 2 2 13 13 8 2 12 .3 10 27 65 
179. B 1 2 9 8 8 11 10 4 12 37 65 
180. B 1 1 8 16 8 1 14 5 10 30 64 
91 
-~ - ........... ·~ ,. 
No. Form I II III IV V VI VII VIII IX I TOTAL 
181. A 2 1 5 1~ ) 8 9 11 .5 8 33 64 
182. A 1 2 8 18 6 9 7 5 8 29 64 
183. B 2 2 8 14 5 6 13 5 9 33 64 
184. A 1 2 13 14 8 8 7 0 11 26 64 
18.5. B 1 2 9 11 8 7 14 4 7 32 63 
186. B 1 2 12 8 8 .. 14 7 6 32 63 :J 
187. B' 2 2 9 12 8 6 12 5 7 30 63 
188. B 2 2 9 12 6 11 9 8 10 38 63 
189. a 1 2 12 8 8 6 12 4 9 31 62 
190. R 0 2 4 15 8 13 12 2 6 33 62 
191. B 1 1 12 11 7 9 5 5 10 29 61 
192. B 1 1 10 13 8 9 8 1 10 28 61 
193. B 1 2 7 12 6 9 6 2 14 31 61 
194. A 1 2 14 7 2 7 13 1 14 35 61 
195. A 1 2 8 5 8 11 8 4 14 37 61 
196. B 1 2 11 6 8 11 14 3 13 41 61 
197. B:. 0 1 10 16 8 0 9 6 10 25 60 
198. B 1 2 8 19 8 1 11 3 7 22 60 
199. B 1 2 7 11 8 5 15 1 8 29 .58 
200. :a 1 2 10 12 7 9 5 1 11 26 58 
201. A 0 2 12 7 8 6 15 3 .5 29 58 
202. B 1 2 6 11 8 6 9 2 13 30 .58 
203. B 0 2 10 6 8 6 9 4 12 31 .57 
204. B 0 2 9 11 8 4 13 5 4 26 57 
205. A 1 2 10 11 5 0 10 5 11 26 55 
206. A 1 2 10 11 6 5 7 4 9 25 5.5 
207. B 0 1 8 11 5 9 8 3 9 29 54 
208. B 0 2 12 6 4 13 6 5 6 30 54 
209. B 1 2 10 4 8 8 8 5 9 30 54 
210. B 2 2 8 6 7 7 8 6 8 29 54 
211. B 1 2 11 8 8 7 6 0 10 23 53 
212. A 1 2 5 16 7 2 11 3 6 22 53 
213. B 1 1 7 12 8 2 6 7 8 23 52 
214. A 0 2 8 .5 6 8 8 6 9 31 52 
21.5. B 1 2 12 4 1 9 7 5 11 32 .52 
216. B 1 1 6 13 7 3 10 3 6 22 52 
217. B 1 2 9 6 8 2 12 0 11 2.5 51 
218. B 1 2 1 4 8 5 10 3 6 24 50 
219. B 1 2 10 14 4 4 7 2 6 19 50 
220. B 1 1 8 9 8 0 1 6 10 23 50 
221. A 0 2 12 11 6 3 8 2 6 19 50 
222. B 1 2 10 6 7 7 7 .3 7 24 50 
223. B 0 1 11 7 8 2 13 2 5 22 49 
224. B 1 2 9 10 4 0 8 5 11 23 49 
225. A 1 2 9 6 4 6 9 5 7 27 49 
226. B 1 2 7 5 8 8 9 0 9 26 49 
22'7. A 1 2 9 7 7 4 9 4 .5 22 48 
228. B 1 2 10 6 7 4 10 2 6 22 48 
229. B l 2 9 9 5 9 1 5 6 21 47 
__ ,.,,...,,._'Oit---1 
................ """"-' 
No. Form I II III IV v VI "VII VIII IX X TOTAL 
230. B 0 1 9 9 2 1 8 8 11 28 47 
231. B 0 2 6 7 8 4 10 1 8 23 46 
232. B 1 2 6 7 4 3 7 6 9 25 45 
233. A 0 2 9 11 2 3 7 4 7 21 45 
234. B 2 2 10 3 6 4 4 6 4 18 45 
235. A 1 2 8 4 7 0 13 4 5 22 44 
236. B 0 2 8 5 8 6 5 2 8 21 44 
237. B 0 0 10 13 0 0 6 4 ll 21 44 
238. B 1 1 8 7 5 5 8 3 4 20 42 
239. B 0 1 8 3 5 4 3 3 13 23 40 
240. B 0 2 9 8 8 4 0 1 7 12 39 
241. B 0 0 8 5 5 5 7 2 7 2 39 
242. A 1 2 4 3 5 0 11 3 10 24 39 
243. B 1 1 8 2 6 0 9 2 9 20 38 
244. B 0 2 5 2 8 3 6 3 9 21 38 
245. A 0 2 7 6 3 3 9 2 5 19 37 
246. A 1 1 8 3 8 4 5 0 7 16 37 
247. A 1 2 2 3 7 2 10 0 8 20 35 
248. A 1 1 5 3 8 2 2 3 9 16 34 
249. B 1 0 6 2 7 6 1 2 8 17 33 
250. B 0 1 8 6 5 7 0 1 3 11 31 
251. A 0 0 6 2 7 6 1 2 4 13 28 
252. B 1 l 9 0 7 1 1 1 6 9 27 
253. B 0 2 4 3 1 6 1 1 6 14 24 
254. A 0 0 7 6 5 2 0 0 2 4 22 
255. A 0 0 4 5 4 2 1 1 2 6 19 
256. B 0 0 3 4 3 2 2 0 3 7 17 
257. B 2 0 2 1 l 0 1 0 7 8 14 
258. B 0 0 1 1 2 0 2 1 6 9 13 
259. B 0 0 2 2 2 0 2 0 3 5 11 
260. A 0 0 1 3 l 2 1 2 1 6, 11 
261. B 0 2 4 3 - 9 6 4 12 28 31 
262. B 2 2 8 3 6 3 3 6 9 21 43 
263. A 0 2 7 8 1 0 9 5 11 25 43 
26lJ.. A 0 2 7 8 1 0 9 5 ll 25 43 
265. B 0 0 1. 2 1 0 2 0 1 3 7 
I = WRITING MY NAY~ TEST VI = READING 
II = COLORS OF THE SPECTRUM VII = VISUAL DISCRIMINATION 
III = SCIENCE, HEALTH & VIII = AUDITORY DISCRTI11NATION 
SOCIAL STUDIES 
IV = NOHBERS IX = LISTENING COl'lPREHENSION 




Raw Score Centi1.e Raw Score Centile Raw Score Centile 
100 9S' i 67 37 34 5 
99 99+ 66 36 33 5 
98 99+ 65 33 32 5 
97 99 64 32 .31 4 
96 98 6.3 30 30 4 
95 98 62 28 29 4 
94 96 61 27 28 3 
93 95 60 25 27 3 
92 91 59 25 26 3 
91 89 58 24 25 .3 
90 87 57 2.3 24 3 
89 84 56 23 2.3 3 
88 83 55 22 22 2 
87 78 54 21 21 2 
86 76 53 20 20 2 
85 75 52 19 19 2 
84 73 51 18 18 2 
83 70 50 17 17 a. 
82 67 49 15 16 2 
81 64 48 14 15 2 
80 6.3 47 13 14 1 
79 60 46 12 1.3 1 
78 59 45 12 12 l 
77 56 44 11 11 1 
76 53 4J 10 10 
75 51 42 9 9 
74 50 41 9 8 
7.3 47 40 8 "' ( 
72 45 .39 8 6 
71 42 38 7 5 
70 41 .37 6 4 
69 40 .36 6 .3 
68 .39 35 5 2 
TABLE XII 
LEVEL OF SCHOOL READINESS 
Letter Gentile 
Rating Limit~ Status 
A 99 - 100 Superior - Should begin to read 
right away. Should produce 
excellent work. 
B 8.3 - 96 Very Good - Should be able to 
master first grade material with 
considerable ease and speed. 
C+ 68 - 78 High Average - Should be able to 
produce satisfactory work. 
c .3.3 - 67 Average - Likely to succeed in 
first grade work. 
c.. 17 - .32 Low Average - Learning can be 
accomplished but the child should 
not be pushed. 
D 4 - 16 Below Average - Likely to have 
difficulty in mastering first grade 
material. 
F 1 - .3 Failure - The child is not ready 
for school. Further kindergarten 
work is essential. 
TABLE XIII 
SUNMARY OF ADHINISTRATION AND STANDARDIZATION OF THE 
CONTEMPORARY SCHOOL READINESS TEST 
1961 - 1966 
Procedure Date 
Initial form of the test September, 
containing over 300 items 1961 
and 15 sub-tests given to 
children in 8 classrooms 
in Montana • Washington 
and Idaho 
Item analYsis computed for October, 
each test item 1961 
California Test of Mental 
Maturity given to the 
children that were test-
ed in September,l961 
Metropolitan Achievement 
Test given to the child-






Revised Form A and Form B September, 
of the test given to child 1963 
ren in eight classrooms in 
Montana, 112 i tams each 
and 10 sub-tests 
Item analysis computed for October, 
each test item 1963 
Third revision of the test January, 
Form A and Form B given in 1964 
four classrooms, 100 items 
9 sub-tests 









Range of raw scores 
from 201 to 62, 
median score 159 
Discrimination an 
Difficutly scores 
for each item 
Results not used 











Procedure Date No. of Tests 
Administered 
Metropolitan Achievement May, 100 
Test given to 100 of the 1964 
children that 1vere given 
the test in September, 
196.3 
Item analysis on each February, 
test item 1964 
Fourth revision of test, January, 200 
Form A and Form B given 1965 
in four classrooms, 9 
sub-tests 100 points 
Item analysis computed !February, 
for each test item 1965 
Administration of Metropo- t?1ay, 65 
litan Achievement Te§t to P-965 
65 children that were giv-
en the test in January 
1965 
Administration of the final ~eptember, 265 
form A and B of the test tc 1965 
children in nine classrooms 










' tion Visual Discrimina 
+.457 
imination Auditory Discr· 
+.6,34 
ens ion Listening Compreh 
+.671 
Reading, +. 602 
Science, Health & So. 
Studies , +. 812 
Literature, +.280 
Numbers, +.699 
Handwriting, +.70 2 
Discrimination an d 
Difficulty scores for 
each item 
Reliability of th e test, 
+.97 
Discrimination an d 
Difficulty scores 
for each item 
Validity of the t est, 
Total scores +. 
Reading +. 
Numbers +. 










ranks and letter 
Letter ratings co 





Discrimination of test 
items scores rang e 
from 21 to 100 
Difficulty of tes t items 
14 to 77 scores range from 
APPENDIX B 
THE CONTEMPORARY SCHOOL READINESS TEST 
CHECKLIST 
1963 
THE CON~1PORARY SCHOOL READINESS TEST 
Readiness Check List 
The Check List Appeared in the First Three Forms of the Test 
1. Mental and Physical Development 
Does the child have reasonab~ sound 
physical~ development? 
Does the child have good speech? 
Can the child sustain attention? 
2. Emotional and Social Habits 
Adjusts well to his peers? 
Shares willing~7 
Practices self control? 
Does he have the ability to come 
before the class and tell his 
personal experiences? 
3. Habits and Attitudes 
Does he want to read? 
Left-right pattern established? 
Finishes tasks begun? 
THE CONTEMPORARY SCHOOL 
READINESS TEST 
GIVEN 1963 
. .· . . ; 
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Does the child have reasonably 
sound p~ysical developmGnt? 
Does the child have good 
speech? 
Can the child sustain e.ttention? 
Adjusts to his peers? 
Shares willing.ly? 
Practices self control? 
Do0s he have the ab:i.lity to 
co:ne before the class and tell 
his p<:•rsonal experiences'!' 
Does ho want to read? 
Le±'t=right pattern sstaolish&'d? 
Finishes tasks began? 
~troduction, 
'tHE~ COiffEi·iPOii.i\RY SCHOOl.. dJ~ .DI;ll~~S '1 ES'r 
BY: Clara Theresa Elbert 0 H.A. 
For Gro·up Use 
lt~orm A 
Success in learnint; at any level depends upon the readiness that the 
student brint;s to the learni.ng. The Cgntemeoracy ~Qool Head.~Tf:llit. 
is designed prilllari.ly to predict the child0s readiness .for first grads 
learning. By th£> \)J'_llJ< o.f the composite score o.f the tests, children can 
be crouped early in their school li!e acco1•ding to their abilityo The 
teacher can thbn gear har teaching to meet the individual needs of her 
pupils. 
Hater~ 
Prior to beginning the test each child should have a test booklet 0 
two pencilso ;m eraser and a box o.1.· at least tdcht colole crayons. The 
examiner needs a test oooklet .fo1• deraonstration 0 the 111anual o.l' directions 0 
a copy of the story to be taught in test .five and two sets of !lash cards 
for the sa.u;e test o 
Directions for the...,1sst§. 
Be~ore proceedin{~ with the administration oi' the tests 0 the exa111iner 
should read carefully the following instructions and suggestions., 
lo The exa!niner should fill in the infon;;ation called for on the back 
page of tho test booklet. b"he should do this in cursive writint,:; 
rather than in wanuscript. She &nay wish to fill in only tho 
pupil us name before the booklets a;ce passed out and record the 
other infor1nation after the test is completed. 
2o Pupils should be seated in such a w~ that copying is not possible~ 
J. '.fho test should be adw.inist:Jred a.t the end. o:l.' kinde:;: garten or about 
the second week of the first crade. 
4. Use the chalkboard freely to show the way pupils are to mark the 
pictures. 
5. There are nt time limits on the testso Allow enough t:ilne so that 
most o.t' the pupils are finished. 
6. Accurate aduu.nistration re~1uires implicit following of instructions. 
The precise wording o1' di.l.""ections has been worked out with care and 
any marked deviation may invalidate the results. All directions 
should be given slowly and distinctly in a clear0 natural 0 pl~asant 
voice. In givint; the tests, the examiner should stand so that all 
of the pupils can see her and so that she can see each pupil as he 
works. 
7. This is a croup test designed to be [ivan by the classrootn teacher .. 
Children should be tested in groups oi' fifteen unless the teacher 
can havo the help of a teacher-helper. In such case the entire 
class can bo tested together. The teacher-helper should study the 
directions manual in detail befoJ.·e adlainistration oi.' the tests. 
8. The test does not provide an adequate prediction of success for the 
' 
children that are repeating the first gradeo 
9. For uest results the tests should be ~iven in the mornini:~ of Tuesday 0 
Wednesd~ or Thursday. The most satisfactory outcmne has ooen 
secured when the tests aJ.'e given on two di1'fol"ent mornill{;So On one 
morninc give tests 1 0 2. J~ und 4. On the following morning give 
5~ 6o 7 and 8. 
Specific Direstions !or Adrainis'l..ration 
The directions for 'tho administrator will be in parenthesis. The 
spec:Lfic dil"ecticns for the cld.ld.:ren will be in capitals. l!J.l of ·:~he 
directions that are in capitals are to be read out loud. 
100 points. 
'l'he test ha..::: 
(After the test booklets are distributed 0 say to the children:) 
~-IE J:l\E GOISO TO ~.:QHK II~ THESE OOOKLETS. 'rv"E DQl~nT l~XPECT YOU 10 KNO\~ ALL 
OF THJt; ANS~.'l!:ts TO ·~'HE :~UES'l'IOiJS. ~-JE ·~JILL ASK YOU AiJQUT U .. d~Y 'ntlt\GS THl~T WE 
WILL TEJ,CH YOU :m FIHS'f Gi.~\DE. DO AS :.'I~LL tS YOU CML YOU ;:.UST LISTEN 
CAH.Elt'ULLY 1\S I ~-JILL 'fELT .. YOU :·lilA T TO DO ON EACH 1"Al)'F.. 
£l!iiTING hl~ NA?J~ 'f~'.t 
SOl·~E OF YOU Kim,~ Ho·,.y TO ~VlU:TE YOUU NAhl£ AND S~X-J<; OF YOU DO NOT. ~VE WILL 
TE.I\CH YOU HOd TO ,JUTE Y:)UR HJ\.i·JJ: IN THE l~'IIiliT GR.J1.DE BUT IF YOU ALii:K~DY KNm-J 
Ho:; TO '..ml'l'E Y~UH N11l•~E TAKE YOUH. PENCIL AND '.L~I'i'E YOUR NAzg o:~ THE UNE BELO~I! 
'!liE LI'fTLE Glii.L 9S SHOES AT Tl!l~ BOTI'Ol•i OF THE BOOKLET. 
your booklet.) 
COLOHS OF Tllli :5EECTRUli 
(Demonstrate t.zith 
(This test is on thu cover o:f thEJ test booklet. The children will need 
a i>ox oi' at least eit;:ht color crayons .for this test.) ~;E Jt.:\E COI!m TO COLOl\ 
'fHE BLOCKS Tlli1T T:m Ll'"J.'TWJ.: GIRL IS PLI\YiaG ·,;ITH. WE ·,IfiLl~ STAH.T COLOi{Il~G AT 
THE .:JO'!'TIL ANt ~;ILL :.Joa.K UP UNTIL ·.~'E FilUSil COL :HIUG 'rilE LAST BLOCK ON TiiE 
TOP. FIRST 0 :JE ".{[LL COLOH 'niE BLOCK Tli1~T IS CI.DSEST TO THI£ FLOOH AND THi-.T 
IS HIGHT :UY 'fim LITTLE GLtLS SHOE. 
1. COLOR THE OOTTOi·i BWCK BY ':Hl~ LI'ITLE GlltL 1S SHOl~ RJ!.1). 
2. AFTEit 'fHE iiliD BLOCK 0 COLOR 'fHE NEXT BLOCK BUJE. 
J. AF':'ER ·~'Ill~ DLtm BLOCK& COLOH 'rilE !EXT BLOCK B;l,Ji-lN. 
4. AFTElt THE 13ilo·,m :3LOCK, COLO:\ 'i'El~ NEXT 13L.1CK YELW.~. 
5. AJI'TER 'fHE YI~LLOW BLOCK, COLO~i THE ~rn:XT BLOCK PURPLE. 
6" AFTEH THE l'URPLE i3LOCK, COLO:t '11m NEXT BLOCK GHEEN. 
7. Ali"J'EH TH!.~ GRKEN HLOGr:, COLoR 'THE. NEXT BLOCK OH.;· .. NQE. 
8.. AJ.t~TEH. 'l'd:E O~'tJ\i~GE BLOCK~ COLO:\ 'flE '. OP BLOCK 13LiLCK~ 
~E:lCE, i.il~it.LTl! J~ND ~~iJCii'·U!~!PIES 
(Pate 2 of the test oooklet. Have the children use a dad{ colored 
crayon for ucarkint;.) LQ,):K AT TliE FI:ts'r HD~J Dl' PIC'ftL\.ES o:~ 'ntE TOP OF Tld~ 
PAGE.. I '.JILL. TELL YOU TO PUT jl i.AH.l\ ON ONE OF THE PIC'fJ;ms. 
SJu'iPLE= IN ·r:m FIH.ST lta·~; OF PIC'ru;·~gs TIIEJE IS A liO.ii.i-1, A DUCK.Jl FISE }llm 
JlN APPLE. PUT J\ :i·.AHK ON THE FISH. (Demonstrate on tho chalkboard 
by mnking a big X.) PUT THIS ~·.JlRK ON Tim FISH. 
1,. IH TiE NEXT RQ',; 9 E.tt.HK 'iHH: J\NihJI.L. 
2o IN THE HBXT i.{O',Io 1-:AHK TilE :)NE 'nil'·.T GIVES US LIGJT DURING 'l'HE DAY. 
). !N THE :~JDI:T UOi~~ hARK THE ll,RUIT. 
4.. IN THE :~EXT RO\~, i-i.l\lU\ THE ONE 'l'Hi1T YOU~1 i-iJTHER i/OULD USE TO ~:..AKE 
A PIE. 
5o IN THE NEXT H.<J.-1, 1·114-:nt THE VOLCANO. 
6. D~ THE NEXT ROW o '-'~.RK THE INSECT. 
7"' IN THl£ NEXT ~tOW • z,t,~J!.K THE ONE 'riiA T HOLDS 1\AIN. 
{Turn to tho next page.) 
8n IN TH.E 'fOP n<Y.J, 1-i.AlU< THE ONE lt'R~)i.·. ',vJliCH .~'E GET ilACON. 
9. II~ THE NEX'f RO'.v, HBRK TilE ANTENNA. 
10. IN Tim Hi~XT :i\01,\, l-.iAHK 'I'l!E 'l'OOTH 'fHhT HAS A CAVITY. 
11. IU 'fm; H~;XT RcY.-1 o ~'iAH.K THE ONE li'ROH :miCH \VE CAN ~-J\KE FLOUH FOR 
BHEAllJ. 
12. n~ THE NgXT H.o:~ ll i-J\HK THE ROOT. 
l).IN THE NEXT HO\J, HARK THJ~ ONE IN ~JHICM A LITTLE ANIHAL tn""ES. 
14. IN THE NEXT Her,:, HARK Tlil~ OW~ THAT SPINS SILK. 
15,. IN THE LAST ito.;, hARK 'fHE ONJ~ THAT ·.-iOULD HE USED TO SEND T.V. 
PICTURES TO 1\HOTIIEH COUUTRY. 
{Hav::.: th3 chilC:.·en open thei.r booklets to pa[;o 4. !1ave th-;::1a US'3 a 
dark colorad crayon :for taarking the first part of the test..) ~1E iUE GOING 
TO DO s:XJ!;THI.:lG Dll'FE:mNT IN EACH BOW ON THIS PAGE, 
I ~VILL TELL Y')rJ JUST · • .111~T TO DO. 
LiSTEN CiUF.Ji'UlLY ANu 
lo IN THE 'fOP :.1.0~J 011 PICTUdES 9 PUT A ~·iJ\RK ON ":"lL~ SJ!XOND ::qu:GmEL. 
2. IN Tlli£ lmXT HO'.Jo PUT A ~·..Al?.K ON THE FOU HTH STAR. 
). IN '~'fll~ ::Ex~:· h:o· .. :. PUT :; .. 1\~U\S ON T.mvm Bl<~LLS. 
4 c Ii~ 'fH ·~ NEX'l' H.OH ,1 I•;JUUC Til.~~ ili\SKET ·,,'I'fil 'i JE ~· .OST AP )LES • 
.5. IN Till~ :d~XT 3.0:;· t PUT A lJ\RK ON TJl! LITTLl~ .JOX TiiAT !LS AN EQUii.L 
NU~·clEH OF i1'\LLS AND DIA:·JJNDS. 
6~ LOOK AT Tii.~ CUP CAKES. I '.JILL 'fELL YOU A STOltY AB:JU'f TilE:'~. 
· .. HEN LE .~E~JT TO VISIT 
HIS GJAT'ill:·JY:'HEH SHE Gl~VE HD·i 'l'HH1!E i·iOl~E. PUT 'J.ltKS ON THE 
Nlt·J3K< Ol" CUP CAKi~S TllAT •roh~-~ !lAD l~l...TOGETHI.<-:H. (Repeat) 
7. LOOK 1\'f ':'HE PIC'JGIE :31\NKS. 
PIGGIE .dANKS ON TilE SHELF. 
AT TilE DI!~E S'fORE THEJ\E .;mm F:LVE 
A LITTLE GIHL 3UhPED AGAINST THE 
SHEI.Jt' AND T~fO OJ<~ THE JANKS ~m.OKE. 
(Repeat) 
8o IN THE UI.S'i' .RO\i 0 'llll£l·;S AHE SO~J~ 01" TW~ NUhBE:tS FRO~~ OKE TO TEN. 
D' YDU KN~Y.l THE NUh.tlE.:\5 '!'HAT ~d\E i-.ISSING PUT ~-HEl-. IN TtlE SPACES 
(Turn the page.) 
Sample: WOK A'f 'fliE RO<v OF .PICTU: ES A'f THE 'i'OP Ol'' THE ilAGlL 'l'.HB 
FIH:3T LITTL1~ BOX H1'-S THREE RJ\.BBI'fS IN IT. 
RABBITS TJ!!:HE I:: A BOX WITH FOUR A.i.>Pi£5 0 A iJOX WITH TH:illE 'l'EPEE.S 
AND A OOX ',{.[TB T.m dELLS. WE ~/ANT TO :-ARK THE T.-10 .OOXES '11\AT 
two BOXES H!·.VB TliE ::Al·.E ;.;J;·.!3ER OF ?IC'l'Ulli.::S? 
answer.) 
TEPEES ~"E SHALL PUT 11. hi>!~K ON THE i30X OF 1\.ABBITS A::ID A ;--:;i,HK ON ';HE 
BOX OF Tl~PEES ~ 
lLIN Tim NEXT ~~0'~~ o BEGINNI'i~G ~IIT:I THi~ BALL.S, Jfln: Tim r.;o BOXES 'I'Hl\T 
HAVE THE SAi·.E Nlll·.BEH OF PICTUJES Aim ?UT ~·.11ltKS ON THEa. 
l2o IN THE !~EXT HO'.v BEGIN:Ui~G ~H'::.'Il Till£ ICE CRJ~. C:)NES 0 l•'IND THE 'TI~~~ 
BOXES T.iAT HAVE THE S~·J~ NUhJEli. 01!"' i>ICTUH.ES li;ID PUT i·.J<iU\.S ON THEl•i. 
lJ.. I:; Tim KEXT itOW BEGINNING ·.:ITH '4"'HL FW'.~'ERS 9 l<'IND THE 'fWO BOXES 
THAT HJ~VE ·~·!IE Sil.~·£ NUEBl~i-, OJ.t"' J>ICTURI~ AND PU'f :-J1:ill<S C>ll THI~·~ .. 
14o IN THE lH~XT :~mJ BEGINJID~G tVITH 'fHE SUCKEl\5 0 l•'IND THE Ttil) BOXES 
'lllAT HAVE 'IHE SAHE NUllliER Qlt"' PICTUimS AND PUT ~-il'.RKS ON TH.Efi. 
15o IN THE NEXT H!)'•l BEGINNING ~JITil Tim Bl~i1'TOWSu FIND ':'HE 'IWO BOXES 
THAT HAVE THE Sl\EE Ntn-ldEH OF PICTUHES AND PUT i.·.iARKS ON 'l'HEH. 
16o IN 'I1iE NE:X'I' BOX LOOK AT THE TOPS. THERE ARE 2 TOPS IN THE BOX 
SO i:.AKE 'fHE NUEBER 2 RIGHT BESIDE THE TOPS. 
17 o IN THE NEXT BOX COUNT THE CARROTS. PUT THE Ntf.·mER THAT TELLS 
HOil ::.AN'l CJQROTS RIGHT BESIDE 'lllE CARP..OTS. 
18., IN THE NEXT BOX COUNT 'I'HE BI1ID HOUSES. PUT THE NUlillEE THAT 'fgLLS 
Hm-1 :-JI.NY BiiiD HOUSES BESJ.DE TilE BL11D HJUSES. 
19. IN Tll:r: NEXT BOX COUNT TilE UHBiiELIAS. PUT Tim NUhBE.R 'mAT TELLS 
H0~-1 L.tiNY ffi.illHELLAS BESIDE THE UHBHEI.I.AS. 
20o IN THE :U~T OOX COUN'l' THE BLOCKS. PUT 'fHE Nffi.;BEH. THAT TELLS 
H0~-1 l·j~NY BLOCKS BESIDE Tlm BLOCKS. 
2lo IN 'IdE l.JEXT BOX COUHT THE .13ALLS. PUT THE NUl·illER TH1~T TELLS HIQW 
l'Ji.NY BALLS BESIDJt; THE BALLS. 
( 'l'urn the page.) 
(Since the children have a short attent5.on sp<:cr' it is sU.gfeSt3d ::.hat tlK3 
Heaeh up high to touch the sky 0 
Clnp0 clap clap., 
Touch your nose and than your toes. 
Shaka your hands while you stand(, 
Turn a:!"ou."ld and then sit down 0 
(Cheek to see that the children have their booklets apened to pa~;:e 6o 
-
Have the children use a dark colored crayon for markingo) I •• 'ILL TELL YOU 
so;.,E STOlu.l£:3 JdOU'.r TilE PICTUHES ON 'fEIS iJAGE. FIND THE l'ICTU:lE THAT GOES 
BY THE . 'ICTURE. (Hold up your de1.nonstration booklet and point to the small 
box in which the wark is to be made o) TilE PICTUilES AHE hiXED UP SO YOU hUST 
LOOF ,\T AU. OF THF. PIC'rUHES .i3EF(J:\g YOU It!iiHK 'l'HE PICTlJ:::E THAT GOES .JI'l1l 'IHE 
PUT THI:J hi·.RK e IN THg LITTLE 
BOX Tlli~ T GOES ·,nTH THE 0TOHY. (As you are saying the aboVtl put 
this mark * on the chalkboardo) 
2, "ROCK A BYE .dABY" PUT THIS ;'J\HK a IN THE OOX THAT GOES '•JITH THE 
STORYo (As you are saying the abov& put this mark I on the 
chalkbo;:;-..rdo) 
Jo "HICKORY DICKOJY DOCK" PUT TIIIS l·i~IU"\ 0 IN THE BOX TllAT GOES VJITH 
THE. STORY. (As you are sayint.; the above put this m.a.rk 0 on the 
~-., PETEE ~iJI.S 'tOLD .NO'!' TO GO INTO i·.R. l"~CGREGGOll uS GA.HDEN. PUT THIS hAH.l{ 
t ~ DI TilE BOX THAT GO.l!-:S WITH THE STORY .. 
put this .tr.ark on the chalkboard • • ) 
(As you are saying the abol'e 
5.. LITTLE EED HIDING HOOD WENT TO VISIT Hl!:R Gltf~ND:l'i0'!'HER. ?U'f THIS l' . .J\.flli 
- IN TiiE llOX TiiAT GOES ',\liTH TilE STO:tY. 
put this mark - on the chalkboard.) 
(As you are saying the above 
6. "OLD :•;OTHER HUBBARD" PUT 'l"HIS bARK 0 IN THE BOX THAT GOES ·w-ITH THE 
STORY. (As you are sayine the above put this mark Cl on the challo::'" 
board .. ) 
7. "l.ITTIE llOY BLUE" PUT T1!IS ~-.ARK X IN THE BOX 'lllllT GOES ~o/I'l'H THE 
STOHl. 
board.,) 
(As you are saying the above put this Iaark )(._on the chalb~ 
8. "WEE ~t'ILLY · ..-INKLE. II PUT 'fliiS :.ARK + IN THE BOX THii.T GOES ~oJITH T11E 
STORY. (As you are saying the above put this marlc i- on the 
chalkboard.) 
:fEST 4 &Nm-lHITINq 
(Have the children open thei.r te:;t booklets to page 7 o Rave the children 
use a pencil to do this teste) LOOK AT T!:E T~JO LINES Ot' ',.JHl'fiNG j\T THE TOP 
Tt•KE YOUi~ PENCIL J~ND COPY •:'BE LETTERS ON TilE LINE HIGHT UNDER* 
NEATH. TRY TO ~-ll1.K.E THEh LOOK JUST LIKE THE ONES IN THE :JOOKU.'T. (As you 
read the above demonstrate with your booklet. Allow sufficient tiine for 
most of th& children to .finish. o) 
(It is sulmested that the .following i'our tests be e;iven at a different 
sitting. It hus been found that much better results are secured if the test 
is given in two sittings.) 
:msT 5 ;i.EiillJN_Q 
(The children do not need their test booklets i'or this tast. Begin test 
.5 by introduci.'1t: the picture with the story. Let the children of1'er to relate 
the:ir experiences of 111,;;;'{),;7,-g: balL Explain to theu that tho name of the 
boy is Billy. Ai"ter developing the story oi~ the picture present the five 
words in context.. Frame each w-~:<~-l a& it is ret~d. Road the story twice 
more for the children and then let individual chi.ldren read the story. 
Present the five words out of context associating the word with the picture 
on the flash card. As each word is presented in iso}.a.tion di.scuss its 
meaning 0 length and configuration. The complete presentation should not 
take more than 1'1fteen minutes. The children will be tested :i.ndividuall,y 
on their ability to read the story one hour ai'ter the introduction.) 
I_EST 6 .]LI:?UAL D~l:t;llilV..TION, 
(Have the children opan their booklets to page 8.. Have the children 
use a dark colored crayon for markingo) 
Sample: LOOK J\T TilE :i\O~v OF PICTUHES AT T:~E TOP OF nm PAGE. IN 'fHE 
ROW OF PICTURES AT THJ!; TOP OF THE PAGE THEEE IS A IAB.B 0 A LAHB~ A 
BEAR AND A LAHB. WHO CAN T.I:!."'LL hl£ WHICH PICTUHE IS NOT LIKE ~BE 
liliST? (Let one of the children tell that the bear is the one 
that is di.ff'erent.) SINCE TilE BEAR lS NOT LIKE '!'HE O'fllli:R PICTUHES 
'& iULL PU'r j\ l·J\RX ON IT. (Demonstrate by making an X on the 
chalkboardo) WE ARE GOING TO :.-:.AUK ·nm PICTUHE IN EACH ROi-l THAT IS 
NDT THE SAi·iE AS THE !tEST. WE :>JILL DO ALL OF THE li.OWS ON THIS PAGE. 
WHI~l~ 'YOU .li'INISH '!HIS PAGE TUHN TO THE NEXT ?AGE AND 1riND 'mE ON.E 
'nli\T IS DlFFEHE:IT IN EACH 3.<>:1 AND h.t\HK IT. I CANNO'! HELP YOU. DO 
AS ':,'ELL AS YOU CAN. YC>U i'ii\Y BEGIN. (Walk down the isles checking 
t.o see that the children turn to page 9 after finishing page So) 
TEST. 2 !~!DITO.lil.PlS<diLUNAT~:.lli. 
(Have the ch:.~ren open their oooklets to page 10. Have them use a 
dark colorOO. crayon for markingo) THIS IS A LISTEfU!m GA.i·£. I Jl.h GOING 
TO SAY SO~·;F. :·mhDS iliill I ·,..JANT YOU TO LISTEN VERY CA~1EFULLY. (Say) TO'.JN 0 
',<":: St>~<. THJI.T THESE 1-JOJDS PJlYlili BECAUSg TilJJ:Y ALL FND lf.rTH TH<·~ 
§Att.E SOUND. I 'diLI., SAY .SoJl·iE 1·;o;m ':JOHUS TBA'l' HBYI-iE. TREE~ :1£~ SEE 
BIG 0 PIG 8 JIG. -= ~ USTgN CAREFULLY .i\S THIS TihE I ·,,.,'ILL SAY ONE \iJORD THAT 
001<:5 NOT i'JlYl·£ :-JITII THE ;m~3T. (Say) SHELL., BOOK 0 TELL0 ~·gtL. IS THEH.E 
SObEONE THi~ T COULD '!'ELL liE THE Wei~;)) THAT DOES NOT H.HYHE 'r/ITII THE REST? (LEt 
one o! the children give the answero) NE'..J IEl' US LOOK AT 'niE PICTUlillS AT 
THE TOP OF THE HOOKLET. IN T'nE TOP HO'.-w TIIEHJ~ IS A STAR, A CAR 0 A PIG AND 
A JAR. w1l0 CJ\N TEll. hl.i: THE ~-J'Ol'\D TiU!.T DOES N:JT HHYl·:iE ~."ITH THE: ~lliST'r (Let 
ono of the children give the answer.) PIG DOES HOT HHYl·ill ·.viTH TilE OTHJ<;R 
worms SO WE ~VILL PUT A hAlU< OU 'filE PIG '.-liTH OU3. CHAYON. (Delllonstrate by 
putting an X on the chalkboardo) I i<h. GOING TO TELL YOU 'l'llE NiL•.ES OF THE 
PICTU!iliS ON 'l'IIIS PAGE. IN EACll HO~'I WE WILL CHOSS OUT TllE PICTURE TH..'\.T DOES 
NOT R!il'hE . :I'm THE :\EST. 
lo IN T!lE Hli:XT lti.Jvl TilEHE IS A liA.i·;.&·lER 0 A r..o::Ko A SOCK AND A CLOCK. hltRK 
'l'!m ?!CTUHE TllAT DOI~S NOT :i.111Y:·:E · • .JITH THE Hl!:ST. 
2. IN THE :IEX'l' RO'.I THERE IS A PAN, A TOADSTQ:)L0 A FAN AND A CAN. hill?.K 
T'ilE PICTU:lli TEAT DOES NOT HilihE '.~'ITH TilE REST. 
). IN TilE NEXT IID:I TH1~:1E IS A BROOli& A l~OON 0 A SPOON AND A BOOK. l'J\HK 
THE PICTUJ.E THAT DOES NOT llHYHE ·.~ITH THE H.JEST. 
4. IN THI~ NEXT .~<JN TlllmE IS A COAT 0 A PIPE 0 A BOAT J\ND A GOAT. l'ill.RK 'l.HE 
PICTU.t& 'f!lJ\T DOES NOT H.H~'iE 'n'ITH Tllli: HEST. 
5o IN Tfm NEXT HOW THERE IS A Ji'ROO, A DOG 0 11. BLOCK AND A DOG. l•i.JU\K THE 
PICTlEE 'fHAT DOES NOT .rl.ll~-~ •,JITH THE "illST. 
60 IN Tim NEXT WJ,-1 'fHEHE IS Jl l'IG 0 J'>. PIE, A TIE AIID A FLY. ~-.ARK Tilli 
PIC'IU.\E 'Ll/<T DOES NOT Hlffi·iE ',liTH T.iiE ;l.~::ii,. 
7 o Dl THE lAST HOW THEHE IS PEAS 0 CHEESE 0 KEYS AND KITE. h;~lU{ THE 
PICTUHE THAT DOJ!:S NOT RllYr·~ :...'ITH THE RgST. 
(Following administration o£ Test 7 it. is suggested that the children stand 
for the followine relief drillG) 
f~ 
Ny name is Brown Bunny 0 
And I can hop0 hop0 hop. 
(Children hop three ti.mes o) 
ElY ears are long 0 
Jl ... nd are way on top. 
{hake ears with their hands.) 
I can hop aroundo 
And I can wiggle rrr:1 nose o 
(Do as the words dictate.) 
And best o1' all 0 
I can thump ray toes o 
TEST 8 LISTENING COhPlillEENSION 
(Page ll of the test booklet. Have the children use a dark colored. 
crayon for marking.) I Al-l GOIUG TO HJUJ) YOU SOl·.E STOlUES. LISTEN AS 
CAHEFULLY HS YOU CAN AS I '.viLL li.SK YOU S<I·E '~UESTirms Alt"'TEH I FINISH READ~ 
ING THE STORY. 
Sample: JD-~HY HAD A BL.1'IHDAY. HIS lt'AT:Hm GAVE li.II1 A SAILBOAT FOR HIS 
BIHTHDAY. IN THE .::.o·.-v OF PICTUR!~S AT THE TOP Oli' '!HE PAGE YOU Sl!.'E A 
BALLo A BOAT AND AN Ail-I.PLl\i~. 1-lARK. THE .iJIC'fUHE OF WHAT JII·U:.iY GOT 
FO:i HIS l3L't'l'HDAY. (Check to see that all o.t: the children have 
the correct answer.) LOOK UP AT lJi: WHILI~ I 1\EilD YOU THE NEXT STORY. 
I. PEPPI WAS A DUCK. PEPPI LOVED TO PIM'\Y AND SiJLASH IN THE ~· .. UD PUDDLES. 
Wlll!;~~EV'Eh IT .i.tAIN.ED, HE ~·IOUI.J) GO Si,LAS:i!Im AR;)Ulal IN Ji.LL OF' THE PUDDLES 
THAT llli COUlD FL"'D. IT ~vAS SO hUCU l•'UN '1'0 JID·~P IN Tfll!~ W'A TER AND 
SEE THE WATER GO li'LYI!~G UP AS His BIG FEI!."T CAl~ 00';/N PWNK, ·.:ITH A 
SPLASH. PEPPI AL:.VAYS ':lENT BAHEFOOTED BECAUSE IF HE \vO:\E HIS SHOi<;S, 
HE \vOULDNUt HAVE .dBE~ ABLE TO ~iADE IN THE .'UDDI.ES. 
'( -".} 
lo Fl:lD THE HG,./ OF PICTUi{l!:S THAT AiU£ H.IGET U!JDER Tim 'rH1lliE ICJo:; CH.EA.i·.i COB£!:,. 
PUT A ;:JlRK 0:~ T.llli: PICTIJHE THi>T !..i]m[S WI!AT TilE STOHY IS ABOUT. 
2o III THE NEXT Rmv 0 4·J\RK T'dE i'ICTU:U£ ':'HAT SHOWS ~vliAT PEPPI LIKED TO DO 
BEST. 
n. !:..OOK UP AT ~£ ',JHI:..E I hF..AD YOU 'rilE NFXT STOHY. 
ONE DAY WHILE TII~~lY \vAS AT THE STOitE '.,'ITll HIS l·.i.OTHER SUE BOUGHT 
Hl1·1 A PACKAGE 01' SEEDS. TilEY ~fJ~U£ COi.tN SEEDS. WHEH TD'~·iY GOT H~X'lE 
HE PIJG~'l'ED THE SEEDS IN HIS GAHDEN. EACH DAY TIHhY ~lATEHED Tim SEEDS 
AND PULLED THE WEJt:;DS FROl·.i. 'fHF..: GAliDEN. IT '.JASN' T LONG BEI<~ORE LITTLE 
GREEN PLi~NTS PUSHED THEIH HEADS THROUGH Tlm GHOUND. IN A COUPLE OF 
hONTHS TIHHY bAD BIG EAH.S OF' CO~lli ON THE STALKS. WHEN Gl\.iiNDhO'.rHEH 
CAI•IE TO VISIT Tim FAHILY Tlli!:Y H;ID S{li£ OF' TJ1.1jl{Y'S CORN FOR DINNER. 
Till!.."'Y ~m;~.E EVBN ABLE TO USE 'l'ilE CORN STALKS. THI!:Y Ji~ED THI~·~ TO THE 
PIGS. 
FIIiD TliE ll.mi OF PICTURES UNDER 't:ll~ TlJlliE iJHBHELLA.S • 
J. IN THE acy,.; m~ PICTUHES u:mER THE ffi'JUELLAS hllH.K THE 1>ICTU~\E THAT SHOWS 
WHAT TII-lhY 0 S ~·!OTHER BOUGHT IIIh J\ T '.fHE STOllE. 
4. IN TilE NEXT HO~i o HARK TilE PICTURJt~ THAT SHOWS ~-lilAT Tll..;i·iY GH.l!..""W IN HIS 
GA1IDEN. 
5o IN THE LJ\ST i.\CM 0 1-~;~HK Tim I'ICTUHE THAT SlJO',vS :,.JlJO ATE 'I'HE CORN CODS. 
In. LOOK UP AT h.l£ WHILE I HEI~D YOU THE ~EXT ~'TORY. 
OOBBY CHIPPER ~~AS A CHIPl·iUCK TH.-~T PIJ~YED DJ THE TREES ALL DAY. 
BUT BOJ3!3Y ',/AS NOT lli•, i)PY. HE WATCHJID Tim BIHDS FLY AND BOBBY WANTED 
TO FLY TOO. liE SM~ A CIHCUS CUYJH COl·!ING DOV>Jll THE STREET A:ID THE 
CLOWN HAD l·:iJI.NY BALLOONS. ONE BALLOON FLEW A~iAY AND 00ffi3Y HAD AN 
IDEA. BOBBY DROPPED DO:JN lt'ROH THE TREE ON TO '!liE SHOULDER 01<~ Till£ 
CLOWN. THE CLmv'N JUl:..PED AND Ll!.'T GO OF THE llAW>ONS. BOBBY 
CAUGH'f 'rhE ili\LLOON.S AND UP HE iiliHT INTO THE AIR. HE WAS FLYING. 
BUT H.Jt; COULD!JOT GET no·.m~ BOllliY :-a~T A BUJE!3Lill AND ASK:t."D 11\iHAT 
SHALL I D07 11 "LET GO OF ONE BALLOON H'l' A Tli'.E 9 11 SAID T'rm BLUE>~' 
BIRD. BOBBY LET GO Oil' m~E J3ALLOO~ AT A TL·J~ AND C.AXE DmYN SLOWLY. 
HE LA~DED IN A TREE. Ali'TEH THAT BOBBY CiliPHUNK DIDNVT HAN'!' TO 
:?IX AGAIN. 
(Have the children open th\~ir booklets to page 12.,) 
6o IN Tim RQ',v 01" PICTUHES AT THE TOP 01" TilE PAGE 8 :-JI.HK Tfm PIC'fUHE TEAT 
0110:-lS 'viHO THE STOHY \lAS ABOUT. 
7 o IN THJ~ NgXT ito'll o ~·;ARK THE PICTUHE THAT SEOWS WHAT BOBBY USED TO TAKE 
A !U:DE. 
8o IN THE NEXT ROii 9 lJtlUC THE PICTURE THAT SHO\-!S WHO TOlD BOBBY Willi T TO DO 
~-JHEN HE WAS IN TROUBLE. 
:rao.K UP AT ~.:.E WHILE I HEAD YOU '!liE LAS'l' STO;\Y. 
IV.. To:•.i AND ~-~ARY HAD A JIG HEN THlr! CALLED PECK. PECK WAS WHITE AND SHE 
IAID ',.JHITE EGGS. EACH DnY '.VHEN HAUY ~JENT TO TilE .dAH.N SHE WOULD PICK 
UP THE EGGS TiiAT PECK LAID. ONlt~ Dli.Y liliHY ~VENT TO Tim DAR:~ '£0 GET 
THE EGGS BUT PECK ~mULD HOT GE'f Ol<'F OF !IEH HE:JT. hARY WALKED AROUND 
PECK TO SEE IF SHE COULD Sl£:1!: \i~lAT :'/AS TliE ;::.ATTEH... hARY SAW A LITTLE: 
BLACK TAIL STICKr.JG OUT FROb UNDER PECK. IT WAS THJ~ TAIL OF A LITTV.~ 
KI'l'TEN. hAl{! PICKED PECK UP A.~D UNDEH HEi.\ WAS A Flli:J:LY OF FOUR LIT'£\,'? 
KIT'l'l'~NS. PECK Hi1D A FUNKY LITTLE FA.:,J:LY. 
9G F'IND TilE THHEE SAi·a,L CARS IN nm hiDDLE OF THE PAGE. IN Tim Hml 01<~ 
Pic·ru:ms UNDER THE THml:E SI-11\LL CARS f:JlHK THE PICTUHE 'ri1I1T SHO'.-/S ~-ilil!.:H.E 
PECK I..J\!D BElt lWGS. 
10 o L'll THE Nl~XT RO~-J 0 hARK THE ONE THJ\ T iJENT TO GET PI<:CK 0 S EGGS. 
U. IN THE I~ST RO;J .HAliK ·',.JiiAT l·iARY 'SAW WilEN SHE PICKED PECK U}'. 
After the children have finished Test 8 they can color the picture of the 
little girl on the front of' the booklet~ While the children m·e coloring t.he 
exarrdner can check each child individually on their retentj.on of the readj.::-lt; 
test. Have the child.cen read the story in context first and then have ther:J. 
read the words on the i'lash cards in the order specified. The individual. 
check oi' each child shm:tld be out of the hearing ranee of the other childr•.an. 
T:1e check oi' '!'est 5 H.eading 0 should be given aoou.t an hour after the 
children are taught to .cead the stor;.y· o 
7 of the child 0s test bookleto 
Scorint: should be tabulated on paG& 
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Does the child have reasonably 
sound physical development? 
Does the child have good 
speech? 
Can the child sustain attention? 
Adjusts to his peers? 
Sha.res willingly? 
lTactices self control? 
Docs he have the ability to 
come befo::-e the cla~s and tell 
his personal experiences? 
Does he want to read? 
Left~right pattern estaullshed'l 
Finishes tasks began? 
For Group Use 
For-m B 
SUccess in learning at. any level aepends up:::.n the raadiuess that thr~ 
student brings to the leat7Ai.i1g. 
i.s designed pri.<.:ari1y to predict the child 0 s read5.ness for first grade lea~.'no, 
ing. By ths use of the coraposite score of: the tc'l::>ts 0 children can be 
grouped early ~1 their school life according to their ability. 
can then gear her teachins.,: to meet the individual needs of her pupils., 
Prior to b'i:iginning the test each child should have a test booklet 0 
two pencils 9 an eraser and a box of at least eight color crayorm. Tho 
' 
exa.rniner needs a test booklet for de1nonstration 0 the manual oi' d:i.rect:\.om~ 0 
a copy of the story to be taught in test five and two sets ot.' flash cards 
for the sa111e te~;t. 
Bei'ore proceeding with the administration of the tests a the examiner 
should read carefully the following inst:rucU.ons .and suggestions. 
1. The examiner should fill in the ini'orwation called for on the back 
page of the test booklet. She should do this in cursi.ve writ:tng 
rather than in trtunuscript.. She may wish to fill in only th3 
pupilas name before the booklets are passed out and record the 
other w.i·ormation a£ter the test is completed. 
2a Pupils should be seated in such a wa,y that copying is not possible. 
)o The test. should bo adlninistered ~1t the end of kindGrga.rten m.· abo~.:t. 
4 .. Use the chalkboax>d froely to shol-% the way pupils are to n:a.~:•k the 
pictures. 
5. There ars no tir.us limits on the tests. 
most of the pupils are finished. 
.Allm·l enough t.iu.-;;~ so that 
6o Accurate adltlinistration requires ilnplicit. tollcMing of instrtlction~. 
The precise wording of directions has been 1llorked out li-Jith care and 
any mc.u:·ked deviation may invalidate the result.s. All directions 
should be givan slowly and distii1ctly in a clear 0 natu.l.~al 0 pleasant 
voice. In givl.ng the tests 0 the examiner shou.ld stand so that aJ.l 
oi: the pupils can see her and so that she can see each pupil as he 
works. 
'l.. This is a group test designoo to be ~iven by the cla.s,;::<rootl.i teacher. 
Children should be tested in groups of fifteen urtl.ess the teacher 
can have the help of a teacher•-helper. In such case the entire 
class can bs tested tog~ther. The teacher-helper should study th1:1 
directions 1aanual in detail before adJ.,linistration of the test.s. 
8. The test does not provide an adequate pred.icti,::m (ff success for thz, 
children that are repeating the i'irst grade. 
f, 
9. lt'or be~;t results the tests should be given in the morning of Tuasday 0 
Wednesday Ol" Thursday o The most satisfactory outcome has been 
secured when the tests are riven on two dii'i"erent tnornings. On one 
morning t5i ve tests 1 0 2 0 J p and l~. 
tests 6 0 5o 7 and So 
§R.asiXic Direct.io:q.s tor A.d!nini,.I:rtr<;t=\.,t:m. 
On the following morning give 
The directions for the administrator will be i...71 parenthesis. The 
specific directions that are to be rea.d to the c:hildrf.m .-zUl be in capitals. 
(After tho test booklets are distrillu ted 0 say to the children:) 
OF TIE ii.Ns;VEi{S TO TilE ·~UESTIONS. 
WILL 'rEACH YOU IH Fliili'T .G.ithDE. DO AS i1EU. AS YOU CA!L YOU 4·.U:.:l'l' LISTEI~ 
CAi'L!:FULLY AS I '.-JILL TELL YOU ·.mAT TO DO ON l~ACH Pi\GE. 
SOhE OF YOU lCNm.J Hm.J TO :vR.ITE YOUR NAHE Aim SOI·ili OF YOU DO NOT. 
TEt CH YOU ilO'.J TO :,.,T.,ITE YOU:-t NAEi~ I1~ THE lt~IRS'l' GHADE BUT IF YOU ALHEADY KimW 
HC):o/ TO 'JHI'.i'E YO\B HAhE ~";\.KE YOU;\ PEHCIL A:ID ~vl·:ITE YOUH NJ\.i.·a!: ON THE LINE BELO\v 
THJ~ LITTLE BOY 1 S SHOES A'r THE BOTTOi·. 0}~ Tal~ BOOKL.l!."'T. (Derllonstrate with 
your booklet.) 
QQJilllS_ OF T~,.§.f~ECTRY]i 
(This te.~st is on the cove:r- of the test booklet. Thr:t chlldren will nead 
a box of at least eight color crayons tor this test.) WE AHE GODO 70 COLOR 
THE BLOCKS T'rtAT THE LITTLE BOY IS PIJ\YING WITH • ·,.ro; WILL STP.RT COLORING ,.._ T 
THE JOTTO:-~ AND WILL /JOi.UC UP UNTIL ;,iE FINISH C~)LOlUim THE LAST BLOCK 0~~ THE 
TOP. FIJST • v-JE ',-JILL COLOR THl!: BLOCK Tlli\'i' IS CLOSEST TO THE l''LOOR AND Tlli\ T 
IS RIGHT BY THE LI'l'TLE BOY 0S SHOE. 
2. fi.FTER THE BL.4.CK BLDCK. COLOlt ·rnE NgXT BLOCK JI..UE. 
J. J\F'fER THE BLUE BLOCK, COLOR THE NK:C'JI' BLOCK BHOWN. 
4. AFTER THE BRO\IIN BLOCK, COLOR 'l'HE llli'X'f .BIJ)CK YELLO~v. 
5o AFTI~i THE YELI.O~v BLOCK~ COLOH. THE NEXT BLOCK PURPLE. 
6. AFTER THE PURPI.Ji~ BLOCK0 COLOR THI~ NBXT BLOCK GREEN. 
7. AFTER 'l'Hl~ GREEN BLOCK~ C:)LOH. TilE !mXT ELOCK OHA~lGE. 
8o AFT.l;;R. THE OHA:~GT~ BLOCK~ COLO:.\ THE TOP BOX RED~ 
(Page 2 of the test booklet. Have tht children use a dark colored 
LOOK ill' 'Tim hm.J OF PICTUHES AT THE TOP OF TEE PAGK. 
Sample: L~ 'l'Ili<: ~w·.v or· PICTUllliS AT THE TUP Oli '!'HE PI\.G.E THE:1£ I:3 A DnG o 
A HAB.BIT ~ 11 FISH J\!m A LOUSE. PUT A 1-.A~{I\ ON nm FISH. 
ate by waking a large X on the chalkboc.crd.) 
lo IN THE NEXT .{0\J, l;.A1tK THE o:m YOU ','IOULD USE TO GO 'TO THE hOON4 
2. IN 'fHI~ NEX'f ~tOW o E11.HK Tlm :YNE FRO;{ \-.llliCH l~'E GET ELr~CTRICITY. 
3. IN 'X!ll~ NEXT Hml, hARK Tim ONE THAT A DOCTOlt WOULD USE TO HE1~it 
YOUH Hl~ART BEAT. 
4. IN THE ~mXT li.O~J, Ht1.RK TilE ONE 'illil T H.t~ TCHES FHO:··i AH EGG •. 
s. IN rrm~ NEXT ::ww o hARK THE DINOSAUR. 
6. I·· l• 'fHl~ NEXT R.O~v. :·:J\1UC THE VEGETABLE. 
7. I!~ '.:'tl!~ NEXT !\0~1 0 l'iAHl( THE A~~ERICAN l''Lt'\G. 
(Have the children turn to page 3 oi" their test booklets.) 
8o IN THE '~OP i~O.-J e 1-iAl{K "THE ONE YOU 'rJOUi..D PUT ON A LETTER lli' YOU 
WAi~'fED TO SEND IT THROUGH TilE ;.AIL. 
9o IN THE NEXT JO'il~ 1·J~RlC THE ONE FROh \.JHICH WE GET HOOT .. FO!i. $JEA'fEn~. 
10 o IN '~"HE ;~EXT :t~m~ Q l·iARK 'fHE Jlm YOUR DADDY ~l'OULD USE IF BE ~..JAN'l'ED TO 
ltEJill THE ~~~lS OF' TODAY. 
12e IN THE :lEXT H.O\i o :·JtHK THE ONE TH.1iT ·.;oULD HELP US FIND DIHECTI:)NS. 
13. IN TB i~ Ni~XT HO:.v o hA.i\K THE .:;NE T!HI. T COULD HOTA'l'E AROUJm THE EJU'l'H. 
14. IN THE UEXT i-tmJ 0 bARK THE ::3IGN THAT TEl.LS A H.ii.ILROAD CROSSING IS 1-:EAH. 
1.5. IN 'l'llE LAST H.O"t'J o E.~t~tl~ THE ~WO'l'. 
(Have the children open their booklets to page 4, Have them use a dark 
., 
... ~o 
J. IN TEE ;mXT HO'd, ':UT LJ.l\KS ON E:IGH'r ET'fES. 
J.N Tt-;:•: nFXT HGA o I/YJ}.: AT THE l3UT'I'ONS. 
TH!!:E. 
UNDER THE GHAIH AND '!?0 .BU'I'TOW3 ON TH"f£ T.~BIE. 
'7o Ll"(lK A'f THE !3Dlt?.'S. 
LOOK AT TEE LAST l'~Gd. THElm: Mill SOU£ OF I"HE NUhBR0U3 F~~m; Ol.JE 
TEN. 
('l'ur:n to page 5c) 
Sample: LOOK AT '.rilE HCM Ol~ PIC'I'Ul\ES .tt~i: TH~ TC.f Oli' TF..E PicGl:; .. 
FIES'.l' LITTLE BOX H11!:. LJLI...S IN L~'. 
TilERE IS h BOX ·.i!TH FC!UR. DH!Jh3 0 A BOX >Jl'I'H 'I'HllliE: TREES AND A BOX 
SHi\LL PUT A !J>J~K ON 'TEE BOX OF DOl.Lf> .!\JID A hi\.RK ON 'TI-lE: BOX OF '2EI:.':2. 
!i"'i 
16~ IN THE .flEX'!' BOX LOOK JLT THJ!: ICE<-.CREIU·~···CONES. 
l8o IN THE ;mxT BQX COUli'I' THg B.!J,.I..LS. PU'r '1':-!E IJUh.BEH THA.T ~r.ELLS 
HO',! I· .. Alf£ BALU'i BESIDE TliE BALLS. 
l9o :N 'I'Hlt: NEXT B::JX CGiJ.HT TEE TEl'EES. PUT THE ;~UEBER 'fBA'l' 'EELLS 
20. ::rJ 'I'HE 1'f.!EXT BOX CCUN'I THE Bi\.LLOQll;:: ~ 
(S:i.nca tho ch~,ldren of thi:s age have a short at ta~1tion span it :'cs sugg~:::sted 
R.EtLH UF !.IC:Il TO TOUCH ~.'HE 
GJ ... A~~ ~ c:U~P ,) CIA?~ 
CIA.? o CLf~P o CI..A?. 
SE;cKE YOUR HANDS UHILE YOU S'l/ '~I o 
GLA. 2 •. CLAP; CLAP. 
TUHN AROUJD Arm THI::N SIT DOWN,, 
GUt? o CLi~P o GLAP. 
I HILL 'fELL YOU SC~·£ STORIES ABOUT THE PJGTUHJ.!:S ON THIS ?i• C::!~. 
IN THJ~ BOX THA'i' GOE:ti ~U'I'H THE PICTURE. 
ar.d p!bint to the ::.,n;:;.lJ. box :in \..rhich the mark is to b:.:: r,tade.,) 
L THEFE IS JL S'f;");\Y ABOUT THREE BEARS. GOlJ)!J.,.OCKS CJ\LE TO VISIT 
THEil. PUT THIS l'J\HK s IN 'fim LI'l'TU; BOX THAT GOEE:: ~{tTii TflE 
STOH.Y. (As you are saying the above put this marl-; <! c;.1 ·th~ 
chalkbcard.) 
2o "JACK AliD JILL 11 
T'.dE STORY". 
4 ~ !I l:.J:TTLE BO\:l PEEP11 
WE STORY. 
the chalkboard") 
PU1' THIS hARK IN THE BOX THAT GO.F.S w:ffJ 
THE S'l'OH.Y. ~.,_,. (As you s.re saying t.he abcve pt.rt thi;;; me:rh: ...:;:;; on 
the chalkboar·d.,) 
PU'l' THIS ~·.il\P •. K 0 IN THE BOX TH.11. T GOES HI'I'H 'JJJE: 
STORY. (As you are saying the abova:; put this mark C1 em thD 
chalkboard ... ) 
7. "PETER PETER HAD l\ ·:.liF'E AND COULDN ° T KEEP EER11 PUT THIS ~·~ARK .!\ 
IN THE BOX THAT HfOES WITH THE STOl{l[. 
above put this mark X on the chulkboaJ:'(.1e) 
THIS hAHK ""<- IN THE BOX TH;\T GOES Vf.LTH THE S'fOHY. (As you say tba 
abov3 put thi.s ma.':'k ~t- on the chalkbocu"d.,) 
(Have t;1e children cp;:m their test booklets to page 7 o 
use a pencil to do this testo} IJJOK AT THE !'J<JO LINES OF Wif.I'l'ING A'f TB.E TOP 
OF THE PAGE. TAKE YOUR PENCIL AND COFf 'l'HE LETTEHS ON '!HE LL!E RIGHT Ui'JDI'~H.- .. 
NEATU. TRY TO lJ-\KE THEl·l LOOK JUST LIKE 'rHE o:·JES IN THE BOOKLET. (As you 
read the above dl!~sonstrate with your oooklet. Allow sufficient tila<Zl for 
(It is suggestt1d that tho following four· tests begivan at a different 
sitting. It mas been found that must better :t'esults are secured if the test 
is' given in two sittings.) 
( 1'ha children d·;> r.~ot need their test booklets for this test. 
the little g:l.:d is Susan emd t.usan is j1.ucping r:.)p•i:l. 
tho story o.r the picture p:r~sent the five ~wrd.s i:1 eonte:x:t.. 
word with you1' hands as you read. ilead the sto:r;y tHice 1c:.re for the 
children and then let individual children :t'ead the ~d:.(.)l'"Y. 
i'ive wo1·ds out of context associaU.ng the l!JOrd "I·Jith the p:i..ctu.J:·es c::1 tb:; 
flash cards. As eaGh tmrd is presented in isolaticn d:.i.scil:c;s:!..ts rn~L.n:t:-g,; 
lenflth and configuraticn. The complete p1·esentation should not t<.ch:e more 
than fifteen tninutez ,, 'l'he children Hill b~; t·astoo individ.l:ca1ly on thu:ix 
ability to read the story i'ollm,ring co1nplet:i.on Df test eight. A tJ.tae 
span of about one hour- should have elapsed bei'ore the childx·,::m ar·e '-'ht ... :ked 
on their word recognition .. ) 
IgsT. 6 J~iiUAJ..: .. J2!lli;~J1Ll~ 
('l'he childr::m should open their test booklf~ts to page 8 .. 
children use a dark colored crayon for ma4?king~) 
Sample: 
Tii1>'i' li.O'rJ 'filKil~ IS A PICTUHE OF A DUCK 0 A DUCK 0 A C!l!f AN1 11. DUCK. 
C~\:~ so:'.JmNE TELL : .• g ·,miCli PIC'fUJE IS NOT LIKI~ 'TilE HEST'? (let 
onfd of th<~ childretl tell that the cat is the uictura is dif fe:·. 2nt. :, 
SINCE THE CAT IS NOT THE SAl·a£ AS TEE O'l1ll~H PICTUIU~ Y.!E \i1II .. L HJ'l' 
A LAH.K ON IT LIKE THIS. (Damonstl•ate on the cha3Jdx.m-a b~'l w!ld.n;r, 
a large X.} \113 .ARE GOii~G TO HARK Tl!.E PIC'l'tJBE IN E..4.CH BOX TIL~ T 
IS NOT THE ~3A;·J~ AS Tilli i>:EST. WE \·JILL DO i> LL OF THE ROi-1.'3 ON TniS 
PhGE. HHEN YOU .FINISH 'fHIS PAGE TU:m ·ro THE NEX'l' PJ•.GJ~ 1-I.Nb FJ::m TH/ 
ONE TL!it'l' IS DIFFElillNT IN EACH H.mv AND i·:J11!.X IT. ~. CJtNNOT HELP YOU~ 
DO AS >JELL AS YOU CAN. YOU 1-.;;\Y 3EGIN. 
ing to see tl'>.at. the children turn to page 9 after they J..'ini.sh pclg'~ 8, 
lt;~s~-~,,Z.=jlJJ])IT9EL1?L§i':J.til.iJJ~\Tlo~ 
(The children should op.."m thei:o.~ bookl~ts to page 10. Havo the1a use 
a dark colored crayon for 1narking.) TillS IS A LIST!£NI;~;: Gi\HE. I AH 
GOING TO SAY SOhl£ ;;o~IDS AND I ~:AHT YOU TO LISTEN VEi\Y CLOSELY. (Say) 
F.AT ~ CAT" hAT h'E SAT 'l'llAT THESE ~-lORDS HHYI-J~ 3ECAU~:JE Tll.I!."'Y ALL Eim :U'IH 
TH!~ S.iLhE SOUND. 'I'aOUGH'£ o 1.30UGE'I' o 
TAUGHT .. LISTgN CA~lliFUl.LY AS 'H!IS TL.i£ I ..VILL ~31\.I 
ONE :,ro~ill Tili\T DOES NOT HHY";·Jt ~J!TH Tim REST. 
CAN so~:JmNE TELL bE 'f.IHICH ·.:mm DOl~S NOT :mYh.E ·.iiTH THE :-\EST? (Let one of 
the children give the answer.) 
TOP OF THE l30:)II.LET. IN THL TOP :tCJ,~ 01<' PICTU:t.Es THEI?.E IS A BIDCK 6 A CLOCKc 
A BED AND A SOCK. CA~i S')l·..EONl~ 'fELL :OJ!: ·,miCH ."Oli.D Dogs NOT ;tHY2·J~ ·.:rTH TEE 
H.EST? (Let on~ of the children give the answer.) BED DOES NOT illiYhE .:ITP. 
THE OT:IER .-'ICTUHES SO ·.-JE 'diLL PUT 11 1-'~.A:lK ON THE Bim. (Detnonstrate by putting 
a large X on the chalkboard.) I J\K GOING TO TELL YOU 'rHE N1J,HES 01<, ALL CF 
T:IE . IC'fUHES QN Tiil:3 PAGE. IN EACH BOX WE :{tLL PU'f A l·iA:\K ON THE PICTU3.E 
TilitT DOIT:.J NOT lll.Yl·.E 'WI'fH THB illi~3T. 
THE P!CTUJE THAT DOES NO'f HUYl·lE iliTH THE :<EST. 
2. IN THE NEXT RO';/, THEHE IS A RAKE 0 A CAP" A CAKE AND 11. SNAKE. EA..'l{K 
THE PICTURE TllRT DOhS NOT HHYi:.J~ .,'ITH THE iiES'r. 
li;\RK nm 
PIC'fU:ili 'f:i.1 T DOES l~OT HHYl·J£ ~viTH 'l'HE ~\EST. 
4. IN THE NKXT hO'w' 0 THEHE IS HAT 0 APPI...E~ 1\JtT AND CA'r. 
PIC'i'Uiili: 'I'H;\T DOl:~S NOT RtiY1•.i.E ~iiTH THE JEST. 
PICTtJhE TH11.T DOl~S NOT RHYHE ',JITH THE HEST. 
6. IN 'l'liE NEXT li.O',.J' o 'rHEH.E IS PDl 0 PEN, HEN AND TEN. bAR.K THE i'lCTni\.E 
'niA 1' DOES NOT RHYlJ£ :JITH THE REST. 
'IHE PICTU:HE TiiAT DOES NOT llilYhE '.;ITII THE HES'I'. 
(Following the adm.inistrc.ttion of test ? it is suggested t.hat the child·~ 
ren ste.nd :for {i. :t·e.l:i.ef' drill.) 
BRO~ BUNNY 
Z...~ Ni\l~ IS BROWN JUNNY 0 
AND I CAN HOP 0 HOP, HOP. 
(The children hop three tjJnes) 
EY EARS AHE . LONGo 
AND THEY ARE ·,-:AY ON TOP. 
(The children make ears with thej~ hands.) 
I CAN HOP AHOUND 0 
AND I CAN ~iiGGLE HY NOSE. 
(Do as the lines indicatn.) 
B U'f BEST OF AU.0 
! CAN THUhP KY TOES. 
I,EST 8 USTEJp:tm __ Qru·:i)F.EHENSlQli 
(Open to page 11 of the test booklet.) (Have the children use a dark 
colored crayon for ~~rking.) I .Al~ GOING TO HEAD SOl·J£ STOlUES. LISTEN AS 
CAHEFUUX AS YOU CAN 1\S I ~\"'ILL ASK YOU SOliE ~~UESTIONS AFTER I FINISH itEADING 
THE STO:tY. 
Sample: CUl{LY1'i;.IL ·.;As A l'~AT LITTLE PIG. HIS hOTIIh:H. CAIUD HIH CURLY 
lt''QR SHORT. 
IN THE: TOP H.o·~~ OF l'ICTUJES IN YOUj-l. BOOKLET THl<:T.dl~ IS A CO~l, A liOUSE 
AND A PIG. HARK TllE ·ICTUHE OF WEA T THE STORY WAS ABOUT. SINCE 
'n!E S'I'OH.Y ~JAS ABOUT. A PIG WE WILL PUT A NAit.J< ON WE t'IG. (Check 
to see that all c-1' the children h.'1ve the rieht anSlier marked.) 
LOOK UP A'l' ; . .E l,-JHILE I READ YOU THE Nl<.::XT STORY. 
';.· 
.i,' () 
OI~E DA'Y WHILE PATSY ~~AS \uALKINO Al{ONG 'fHE Tilligs SHE DISCOVEHED 
A BABY SQUIRREL. TIIE SQUIRREL HAD LOST ITS :<OTHER. PATsY TOOK 
THE S:~Uiltl-~L.HOf-i.E. SHE GA.VE THE Si.~UIRREL A i\l'A.'-{l•~ .BED AND t-:t'Jl·iE :-.ILK 
FROb HER DOLL JOTTLE. 
:L FIND THE E<U OF PICTURES THAT IS Tl.IG:iT liADER THE PI~TURES en;· 'l'HE 
CO'N0 Tim HOUSE AND THE PIG. PUT A i:.J\.RK ON TilE PICTOl\E TH1i.'£ SHO'v>JS 
\-/flAT OUR STORY ~vAS ABOUT. 
2. IN Till~ N!O:.T RO'd, HARK THE PICTURE TtiAT SHmJS \VHAT P.fi'ITY USED TO F1!:ED 
THE S:~UIRREL. 
LOOK UP AT HE WHILE I READ YOU THE NEXT STORY. 
II. ONCE THERE WERE 'IWO LITTLE BABBITS THAT LIVED IN A FII~LD. ONE DAY 
11 I Cii.N JUEP HIGH!m THAN YOU CArl" :I 
SAID lUCKY RABBIT. "OH NO YOU CAN 1T o" SAID RONNIE RA.BBIT. Ill CAN 
JUi.-:P hUCH HIGHER. 11 11 Li!.""'T 0 .S HAVE A HIGH JUi'i.:) co:~'IES'.i' 0 " RONNIE SAID~ 
'AIJ~ CAN ASK TO~·.HY TUi.tTLE AND SAl·il•IY s-:~UIRHEL TO COl·~. tt AFTER GETTING 
TOhhY TU~f.t'LE AIID SAl·ili! S:.,JUIIUU!.:L THE COl'ITEST dEGAN.. FIRST o :rrcKY 
RABBIT JUh.PED. HE JLT11J:>ED VERY HIGH. EV'ERYONJt; CLAPPED. 'l'IlEN 
IT \vAS RONNIE HABBIT 8S TilltN. RONUIE ~:OVED BACK TO GET l\E1•.DY FOR 
A BIG JUEP AND HE BUHPED lUGilT INTO 1\ STICKER BUSH. RONNIE JUHPlm 
VEHY HIGli. HE JUl·~PED HUGH HIGHER Tll;iN RICKY RABBI'!'. 
OF PICTURES RIGHT tniDER Tim U1JJ3RELLAS Film THE l,IC'fURE OF Tim 'f',.JO 
ANIEALS THAT THE STORY WAS ABOUT AND PUT A 1-'l.ARK ON IT. 
4 0 IN TH1!~ NEX'l' J.OiJ o HARK THE PICTURE OF RICI\Y AND RONNIE 0 S FRIENDS TILt\ T 
CAl·lE TO 'lliE JUI,J.PING CONTEST. 
5o IN THE I...AST ;:fYd 0 l·iAH.K THE PICTURE THAT SHOWS WHAT RONNIE BUl·iPED INTO. 
LOOK UP AT :-;E ~:liiE..E I JEAD YOU 'fHg NEXT STOEY. 
ill. ONCE 7:IEF.E .>!AS A L:TTLE TUit'rLE i·JiG·£D TINY 'I\HTL.E. 
LITTLE 'rHAT hl\NY PEOJ>Ll~ COULD NOT SEE Hll-1 .. ONE DAY A LITTLJ~ 30Y 
SPJ-1 TINY TU~('l'LE AS 'fL~Y w.AS :-iALKINll Nlt:Jil?. THE EDGI;; OF 'l'HE LAKE~ 
LITTLE .i.30Y P:.LGKED TJP THE TUHTLl~. HE PU'l' HI:·. IHTO A CUP AND TOOK 
HDi HOh.E ":JI'I'H Hih. THE :mxT DAY THE LITTLE BOY TOOK 'fil·lY TURTLE 
TO SCHOOL 'tlilliJtE THE WHOLE CLJ'\SS COULD ENJOY THE LITTLE TURTlli. TIIL. 
HAS VERY ~U1.PP'I IN IIIS NE\-1 HOhE AT SCHOOL. HE THOUG. !T TEAT HE WM; 
A VEa.Y LUCKY LITTI .. E TUH.TLE. 
(Have the children open their booklets to paz,e J2.,) 
6., IN THE Jr.O:v Oli' PICTURES AT 'l'HE TOP OF 'ffiE PAGE, l'.J\F.K 'lllE PICTURE T lP.l' 
7., IN THE NEXT RO'rJ., hARK THE PICTUHE THAT SHOWS W:JAT THE BOY PUT TINY J..K. 
8.. IN THE i'JEXT RCl'd J l·J\H.K THE i'IGTURE 'fEAT SHOWS WHERE TilE BOY TOOK TIN:f 
TO LIVE. 
LOOK UP AT .i.E v!HILE I HEAD YOU ThE LAST i:i"l'ORY. 
IV. ONE lUCE DAY Ffif,.NK Hlill lie o:~~ ·~·o PLAY ·.JIT'H. HE TOOK HIS KITE OUTJ)Qc;-.< 
HI~ KITE ~~AS :d::n o ·.miTE AND BWE. IT H!<D A LONG 'fAIL Tili\T H.ti.D i'TEG:c:, 
OF CLOTH KNOT'?ED DO\.vN TEE ST1U:~G .. 
AND INTO THE !)J1.HJ!. TBE OTHE..l{ CHILDHEN M\.J FRANK AND HIS P:tE'I'T'.l KITF. 
THEY r'OLLO'.tHID THI~ lCI'IE TOO. ~JHEN .FH.ANK BEACHED THE P.ARK HE TUH.NED 
Ai\OUND. HE ~3A:-l i-J~NY C.iliLD.:mi: FOLLCUINO HIL. THE KITE HAD EOUND m:;: 
SOl·iE PL.4.Yhh'l'ES. 
WOK AT YOU3 BOOKU:I'S. 
9. FIND T:m THHEE cHI\.LL CAllS IN Tim 1-J.I.DDLE OF 'filE PAGE. 
PICTUJES UNDE.l\ THE THHEE Sh<lLL CA:.ts o l·JIRK THE PIC'rUlill THAT SHOhiS HH:+'L 
o--.. 
J. ; .. , . 
c.'.-"7-'f' ... ~ ,"d ·; ) .. :._;, ·~ .......... ~=- .· ~· ! '. ... : ~. '' 
.. ' ·- .. \,, 
child on hi:: 
story. 
,',('."· 
'; ~ t~ '\..J 
c.r 
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Test 6A Reading 
Reading in Context 
1. Billy 
( 1 point each) 
1. 
2. catches 2. 
J. the J. 
4. brown 4. 




Isolated ~-lord Recognition 
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GA GA ~A· u AG 
63 63 36 63 
126 128 128 128 
tab tab tap tab 
dog bog dog dog 
Treat Treat Treat Truck 
'Where White White White 
Total ____ _ 






















Pupil's Name-------·------------ Date of Testin~----------­
Day Month Year 
Boy __ Girl. __ School--. _____________ Date of Birth----------
Day I>!onth Year 
City"'·~-·~·------ State ___________ Punil 1s Age -----------
Years Months 
Teacher ---------------~number of Months in Kindergarten -------
Test Results Possible Score Child's Score 
1. Writing My name Test 2 
2. Colors of the Spectrum 2 
). Science, Health and 
Social Studies 15 
4. Numbers 21 -
5. Handwriting 8 
6. Reading 15 
7. Visual Discrimination 15 
8 •. Auditory Discrimination 7 
9. Listening Comnrehension 15 
Total Reading Score 
(Tests 6,7,8 & 9 ) 52 
TOTAl, SCHOOL READINESS 100 
THE CONTEMPORARY SCHOOL READINESS TEST 
Ew: Clara Theresa Elbert, M.A. 
FOl't GROUP USE 
FORE A 
INTRODUCTION 
In the present civilization the word 11 change 11 probably character-
izes more things than any other word in the English language. Jvieans 
of communication have shown the most obvious and rapid changes in recent 
years, although industrial technology has followed this speed of trans-
formation closely. But not all things change equally fast. Social 
change is much slower, particularly in some parts of the world. Prob-
ably the element in modern society which is slov1est to change is educa-
tion. Outstanding progress in education looks promising with the pass-
age of the "Elementary and Secondary Education Act of 1965. 11 Only time 
can record the results. 
The author feels that this changing civilization has greatly influ-
enced the pre-school child, and initial education has not changed suffic-
iently to meet the demands. The first grader of today comes to school 
with a much broader background than the first grader of twenty years ago. 
Possibly one of the most outstanding causes of change has made tele-
vision. Television has acquainted the child with both domestic and 
· wild animals and shown him their habitats, characteristics and eating 
habits. Walt Disney has unfolded for the child many of the secrets of 
2. 
nature. Through repetition of television commercials the child has 
learned to read words. He recognizes letters and can associate a name 
with them. Numbers have come to be more meaningful. Television has 
increased the child's speaking vocabulary to include such words as 
sputnick, computer and news comentator. Television has given the 
contemporary child a course in fundamental geography. He knows what 
the country looks like in the snowy wastes of the Arctic, the scorched 
deserts of Africa, and the teeming jungles of the Amazon. Television 
has provided the child from the lower socio-economic group with oppor-
tunities that would never have been his in travel, cultural opportunities 
and educational background. 
Twenty years ago it was impossible to find for the first grader a 
library book written in his controlled reading vocabulary. Today there 
is an abundance of such literature on the market. Any interested par-
ent can purchase such literature not only at bookstores but even at gro-
cery stores or shopping centers. 
Host parents are deeply concerned about the child's initial founda-
tion in reading and, consequently, make great efforts to lay a wholesome 
foundation upon which a formal education can be built. They read to 
their children, they purchase educational toys which are on the market 
in abundance and they provide many travel opportunities. People the 
world over are improving themselves to live a better existance. 
The author too, feels that we must improve. If the contemporary 
child has these wonderful opportunities for learning and if he comes 
to school with an enriched background then we as educators must jJrovide 
the proper education to achieve such an aim. Coupled with this we must 
improve our testing techniques to meet the needs of today 1 s children. 
We, as educators, must heed the challenge of President Johnson. In his 
message to the Congress on Januar,y 4, 1965, he stated~ 
We must demand that our schools increase not only the quantity 
but the quality of America~s education. For we recognize that 
nuclear age problems cannot be solved with horse and buggy learn-
ing" The three R''s of our school system must be supported by the 
three T1s: · 
Teachers who are superior, techniques of instruction that 
are modern, and thinking about education which places it 
first in all our plans and hopes. 
Using this thesis as a basis the Contemporary School Readiness Test 
was constructed. 
Success in learning at any level depends upon the readiness that 
the student brings to the learningo The Contemporary School Readiness 
Test is a diagnostic test designeo primarily to predict the child's read-
iness for first grade learning. With the help of test results, children 
can be grouped early in their school life according to their readiness. 
The teacher can then gear her teaching to rneet the individual needs of 
her pupils. 
MATERIALS 
Prior to beginning the test each child should have a test booklet, 
a pencil, an eraser and a box of at least eight color crayons. The 
examiner needs a copy of the test booklet for demonstration, the manual 
of directions, a copy of the story to be taught in test 6 and two sets 
of flash cards for the same test. 
DIRECTIONS FOR THE TESTS 
Before proceeding with the administration of the tests the examiner 
should carefully study the following instructions and suggestions~ 
1. The examiner should fill in the information called for on the 
4. 
back page of the test booklet. She should do this in cursive 
writing rather than in manuscript. She m~ wish to fill in 
on~ the pupil's name before the booklets are passed and record 
the other information after the test is completed. 
2. Pupils should be seated so that copying is not possible, 
). The test should be administered at the end of kindergarten or 
before the third full week of school in the first grade. 
4. Use the chalkboard f'ree~ to show how pupils are to mark the 
pictures. 
5. There are no time limits on the tests. 
6. The administrator should follow the directions and wording as 
stated in the manual of directions. All directions should be 
given slow~ and distinct~ in a clear, natural, pleasant 
voice. In giving the tests, the examiner should stand so that 
all the pupils can see her and so that she can see each pupil 
as be works. 
7. This is a group test designed to be given by the classroom 
teacher. Children should be tested in groups of fifteen unless 
a teacher-helper assists. In such case, the entire class can 
be tested together. The teacher-helper should study the direc-
tions manual and the test in detail before administering the 
test. 
8. The test does not provide an adequate prediction of success 
for the children who are repeating the first grade. 
9. For best results the test should be given in the morning of a 
Tuesday, Wednesday, or Thursd~. The most satisfactory out-
come has been secured when the tests are given in two sittings 
on two different mornings. 
SPECIFIC DIHECTIONS FOR AD11INISTRATION 
The directions for the administrator will be in regular type. 
Specific directions for the children will be in capital letters. All 
the directions that appear in dark print are to be read aloud. 
Before the test booklets are distributed to the children the adminis-
trator should teach the class to read the story that is connected with 
the Reading Test : Test 6. 
Test 6 Reading 
(Pin up the story chart so that all of the children can see it well.) 
I AM GOING TO TEACH YOU SOMETHING THAT I THINK YOU WILL ENJOY. I 
AM GOING TO TEACH YOU HOW TO READ THIS STORY. MANY OF YOU ARE ( OR 
WERE) ANXIOUS TO START THE FIRST GRADE SO THAT YOU COULD LEARN TO READ. 
READING IS WORK BUT WE WILL HAVE FUN WHILE WE ARE WORKING. (Point to 
the story chart.) THIS IS A STORY ABOUT A BOY NA}lED BILLY. (Point 
to Billy on the chart.) BILLY IS TRYING TO CATCH THE BALL. LET NE 
READ THE STORY FOR YOU. (As you read each word of the story frame it 
with your hands.) BILLY CATCHES THE BROWN BALL. WOULD SOl-IE OF YOU 
BOYS AND GIRLS LIKE TO READ THE STORY FOR l'lE! (Let three children read 
the story. If they make a mistake help them so that the story is read 
correctly. Leave the story chart so that all of the children can see 
it and begin to present the five words in isolation.) 
(Hang up the flash card with the picture of BUly.) THIS IS A PICTURE 
OF BILLY. (Hang the word that says Billy below the picture.) AND 
THIS IS THE WORD THAT SAYS BILLY. CAN SOHEONE FIND BILLY 1 S NA.l1E IN THE 
· STORY? (Let one of the children find the word Billy in the story.) 
(Frame the word with your hands.) YES, THIS WORD SAYS BILLY. (Hang 
up the picture of the ball.) THIS IS A ~. CAN SOMEONE FIND THE WORD 
BALL IN THE STORY? (Let one child find the word ball in the story. 
Frame the word with your hands.) YES, THIS WORD SAYS BALL. (Go back 
to the flash card that says Bill.y.) DO YOU REMEMBEH. WHAT THIS WORD 
SAYS? (Let the children answer the word in unison throughout the story 
presentation. Frame the word ~.) CAN YOU TELL 11E WHAT THIS WORD 
SAYS? (Let the children answer in unison. Hang up the picture for 
the word brown.) THIS IS BRO\VN. (Hang the word brown below the 
picture.) AND 'IHIS IS THE WORD THAT SAYS BROWN. (Go back to the flash 
card that says Billy.) DO YOU REMEMBER WHAT THIS WORD SAYS? (Let the 
children answer in unison. Frame the flash card that says ball.) 
WHAT DOES THIS WORD SAY? (Frame the word brown.) WHAT DOES THIS WORD 
SAY? (Let the children answer in unison. Hang up the picture for 
catches.) THIS PICTURE W'ILL HELP US REl<lEMBER THE WORD CATCHES. (Hang 
up the word catches.) THIS WORD SAYS CATCHES. CAN SOMEONE FIND THE 
WORD CATCHES IN THE STORY? (Let one child-find the word catches. 
Frame it with your hands.) YES, THIS WORD SAYS CATCHES. (Go back to 
the flash card that says Bil],;y.) WHAT DOES THIS HORD SAY? (Let the 
children answer in unison. Frame the word ball.) WHAT DOES THIS WORD 
SAY? (Let the children answer in unison. Frame thw word palL WHAT 
DOES THIS WORD SAY? (Let the children answer in unison. Fram~ the 
word brown.) WHAT DOES THIS \vORD SAY? (Let the children answer in 
unison. Frame the word catches.) WHAT DOES THIS WOIID SAY? NOW. 
LET ME SHOW YOU THE LAST WORD. WE DON'T HAVE A PICTURE TO GO WITH 
THIS WORD SO WE WILL HAVE TO REMEl1BER IT WITHOUT .A PICTUHE. (Hand up 
the word the. Frame the word ~.) THIS WOIID SAYS THE. CAN SOMEONE 
FIND THE WORD THE IN THE STORY? (Let one child find the word the. 
Frame it with your hands.) 
flash card that says Bil~.) 
YES, THIS WORD SAYS 1:.!:m.· (Go back to the 
WHAT DOES THIS WORD SAY? (Let the child-
ren answer in unison •. Remove all of the pictures for the words.) NOW, 
LET 1 S SEE IF YOU CAN STILL REMEMBER THE WORDS. (Frame the word ~. 
Let the children answer in unison. Frame the word ball. Let the child-
ren answer in unison. Frame the word brown. Let the children answer 
in unison. Frame the word catches. Let the children answer in unison. 
Frame the word ~. Let the children anser in unison.) 
Take the fi.ve word flash cards down and put them in the following order: 
Billy, brown, ~. ~. catches. (Hold up the flash cards so that all 
of the children can see.) I AI1 GOING TO SHOW YOU THE WORDS AND I WANT 
YOU ALL TO TELL WHAT THEY SAY. 
Present: ~. brown, ball, the, catches. (Let the children answer 
in unison.) I AM GOING TO SHOW YOU THE WORDS AGAIN AND I WANT YOU TO 
TELL HE WHAT THEY SAY. 
Present: ~. ~. bil~y, catches, ~. (Let the children answer in 
unison.) I WILL SHOW YOU THE WORDS ONCE HORE AND I WANT YOU TO TELL ME 
WHAT THEY SAY. 
Present: the, Billy, catches, ball, brown. (Return to the story chart. 
Frame the words as the children read the story in unison.) 
NOW, READ THE STORY FOR l'lE. 
Remove the chart and all of the flash cards from the children 1s sight. 
TEST 1: 1rl.RITING MY NAHE TEST 
(This test is on the cover of the test booklet. The children will 
need a pencil and an eraser for this test.) SOl-iE OF YOU KNOW HOW 
8. 
TO WRITE YOUR N.AHE AND SOYJE OF YOU DO NOT. WE WILL TEACH YOU HOW 
TO WRITE YOUR NJJ:,lE IN _THE FIRST GRADE. BUT, IF YOU DO KNOW HOW TO 
WRITE YOUR NAME, TAKE YOUR PENCil AND WRITE YOUH NANE IN THE BOX 
BELOW THE LITTLE GIRL THAT IS PLAYING WITH BLOCKS. 
(Demonstrate with your booklet by pointing to the box for their name.) 
TEST 2: COLOJ.\8 OF THE SPECTRUM 
(This test is on the cover of the test booklet. The children will 
need a box of at least the eight primaljf colors for the test.) 
WE ARE GOING TO COLOR THE BLOCKS WITH WHICH THE LITTLE GIRL IS 
PLAYING. WE SHALL START COLORING THE BOTTOH BLOCK AND WILL WORK 
UP IN TIL WE FINISH COLORING THE LAST BLOCK ON THE TOP. FIRST, WE 
SHALL COLOR THE BLOCK THAT IS CLOSEST TO THE FLOOR AND THAT IS RIGHT 
NEAR THE LITTLE GIRL 1 S SHOES. 
1. COLOR THE BOTTOM BLOCK BY THE LITTLE GIRL'S SHOES RED. 
2. AFTER THE RED BLOCK, COLOR THE NEXT BLOCK BLUE. 
,3. AFTER THE BLUE BLOCK, COLOR THE NEXT BLOCK BIWWN. 
4. AFTER THE BROWN BLOCK, COLOR THE NEXT BLOCK YELLOW. 
5. AFTER THE YELLOW BLOCK, COLOR THE NEXT BLOCK PURPLE. 
6. AFTER THE PURPLE BLOCK, COLOR THE NEXT BLOCK GRF..EN. 
7. AFTER THE GREEN BLOCK, COLOR THE NEXT BLOCK ORANGE. 
8. AFTER THE ORANGE BLOCK, COLOR THE TOP BLOCK BLACK. 
TEST 3: SCIENCE, HEALTH, AND SOCIAL STUDIES 
(Page 2 of the test booklet. Have the children use a dark colored 
crayon for marking.) 

















A HORN, A DUCK, A FISH AND AN APPLE. PUT A MARK ON THE FISH. 
(Demonstrate at the chalkboard by making a big X.) 
PUT THIS MARK ON THE FISH. 
IN THE NEXT ROW, MARK THE ONE THAT GIVES US LIGHT DURING THE 
DAY. 
IN THE NEXT HOW, MAH.K THE FRUIT. 
IN THE NEXT ROW, }'lAii.K THE BEST ONE TO CALL IF YOUR HOUSE IN ON 
FIRE .. 
IN THE NEXT ROW • MAR.: THE SATELITE • 
IN THE NEXT ROW, MARK THE ONE THAT WOULD BE USED TO MEASURE 
DISTANCE. 
IN THE NEXT ROW • HAH.K THE ONE FORM WHICH WE GET BACON. 
IN THE NEXT ROW, MAH.K THE ANTENNA. (turn to page .3) 
IN THE NEXT ROW • MARK THE ONE THAT HATCHES FROM AN EGG. 
IN THE NEXT ROW, l1A.RK THE INSECT. 
IN THE NEXT ROW, MARK THE ANIMAL THAT HIBERNATES DURING THE 
WINTER. 
IN THE NEXT ROW, MARK THE TOOTH THAT HAS A CAVITY. 
IN THE NEXT ROW, MARK THE ONE THAT HOLDS RAIN. 
IN THE NEXT ROW • MARK THE SIGN THAT TELLS rl.iE THAT A SCHOOL 
CROSSING IS NEAR. 
IN THE NEXT ROW, MARK THE ONE THAT SPINS SILK. 
IN THE NEXT ROW, MARK THE ONE THA$ WOULD BE USED TO SEND T.V. 
PICTURES TO ANOTHER COUNTRY. 
(Since pre~school children have a short attention span, it is 
suggested that time be taken out for a relief drill.) 
TEST 4: NUMBERS 
10. 
REUEF DRILL 
REACH UP HIGH TO TOUCH TilE SKY, 
CLAP, CLAP, CLAP o 
TOUCH YOUR NOSE AND THEN YOUR TOES, 
CLAP, CLAP, CLAP o 
SHAKE YOUR HANDS, 'WHILE YOU STAND. 
CLAP, CLAP, ClAP. 
TURN AROUND AND THEN SIT DOWN, 
CLAP , CLA.P, CLAP o 
(Page 4 of the test booklet. Have the children use a dark colored 
crayon for marking.) 
WE ARE GOING TO DO SOMETHING DIFFERENT IN EACH ROW ON THIS PAGE. 
LISTEN CAREFULtY AND I WILL TELL YOU JUST WHAT TO DO. 
1. IN THE ROW OF PICTURES AT THE TOP OF THE PAGE, MARK TilE FOUR Til 
BIRD HOUSE. 
2. IN THE NEXT ROW, PUT MARKS ON EIGHT KITES. 
3. IN THE NEXT ROW, MAH.K THE BASKET WITH THE FEWEST APPLES. 
4. IN THE NEXT ROW, NARK THE NICKEL. 
5. IN THE NEXT ROW • MARK THE PIECE OF PIE THAT IS ONE FOURTH A PIEo 
6. IN THE NEXT ROW LOOK AT THE CUP CAKES. I WILL TELL YOU A STORY 
ABOUT THEIL TOMl1Y' S HOTHER GAVE HTI·1 TwO CUP CAKES. VJHEN HE WENT 
TO VISrr HIS GRANDHOTHER SHE GAVE HTI·I THREE HORE. PUT MARKS ON 
THE NUMBER OF CUPCAKES THAT T011MY HAD ALTOGETHER. 
(repeat item) 
7. IN THE NEXT ROW, LOOK AT THE PIGGIE BANKS. I WILL TELL YOU A STORY 
ABOUT THEI·l. AT THE DH:.E STORE THERE WEitE FIVE PIGGIE BANKS ON THE 
SHELF. A LITTLE GIRL BU11PED AGAINST THE SHELF AND 'IWO OF THE BANKS 
FELL AND BROKE. PUT HARKS ON THE NUJ:.l.BEH OF BANKS THAT WEHE LEFT. 
(repeat item) 
8, 9, 10. IN THE ROW AT THE BOTTOU OF THE PAGE WE HAVE l{OST OF THE 
NUMBERS FROM ONE TO TEN. PUT IN THE NU11BERS THAT AHE 1-USSING. 
(Turn to page 5) 
Sample: LOOK AT THE ROW OF PICTURES AT THE TOP OF THE PAGE. THERE IS A 
BOX OF DOLLS, S011E DRUMS, SOME TREES AND SO:t'JE SNO"Wr1EN. WE WANT 
TO FIND THE TWO BOXES THAT HAVE THE SAME NU11BER OF PICTURES. 
COULD S011EONE TELL ME WIITCH TWO BOXES HAVE 'I'HE SA11E Nill'lBER OF 
PICTUHES. (Let a child give the answer.) SINCE THERE ARE THE 
SAME NU11BER OF TREES AS THERE ARE DOLLS WE SHALL PUT A HARK ON 
THE BOX OF DOLLS AND A MARK ON THE BOX OF TREES. (Demonstrate 
at the chalkboard by making a big X.) 
lL IN THE NEXT ROW, BEGINNING WITH THE KEYS, FIND THE '!WO BOXES THAT 
HAVE THE SANE NtJlvl.BEH OF PICTURES AND PUT HARKS ON THEH. 
12. IN THE NEXT ROW, BEGINNING WITH THE STAHS, FIND THE T"dO BOXES THAT 
ILWE THE SAHE NUJYJBER OF PICTUHES AND l?UT NAI?.KS ON THEI-L 
lJ. IN THE NEXT ROW, BEGINNING WITH THE PIGS, FIND THE TWO BOXES THAT 
HAVE THE SAHE NUMBE.tl. OF PICTUIIES AND PUT HARKS ON THEI'1. 
14. IN THE NEXT ROW, BEGINNING WITH THE ICE CREAH BARS, FIND THE TWO 
BOXES THAT HAVE THE SA11E NU11BER OF PICTURES AND PUT HARKS ON THEM. 
15. IN THE N&'CT ROW, BEGINNING WITH THE BUTTONS v FIND THE TWO BOXES 
THAT HAVE THE SAl1E NUl'i.lBER OF PICTURES AND PUT 1'1ARKS ON THEM. 
(Let the children use their pencils for marking the last part of the test.) 
12. 
AT THE BOTTOH OF THE PAGE THERE ARE SOHE LITTLE BOXES WITH PICTURES 
IN THEH. WE ARE GOING TO COUNT THE NffiilBER OF PICTURES AND PUT THE 
NU11BER THAT TELLS HOW HANY RIGHT BESIDE THE PICTURES. 
16. IN THE FIRST BOX THERE ARE SOl1E ICE CREAM CONES. COUNT THE ICE 
CREl\.11 CONES AND PUT THE NU1·1BER THAT TELLS HOW HANY ICE CREAN CONES 
BESIDE THE ICE CREA.'r1 CONES. 
17. IN THE NEXT BOX COUNT THE JACK-0-LANTERl~S. PUT THE NUMBER THAT 
TELLS HOW ~1ANY JACK-O-LANTERNS BESIDE THE JACK-O-LANTERNS. 
18. IN THE NEXT BOX COUNT THE BASEBALLS. PUT THE NUNBER THAT TELLS 
HOW MANY BASEBALLS BESIDE THE BASEBALLS. 
19. IN THE NEXT BOX COUNT THE TEPEES. PUT THE NU11BEE THAT TELLS HOW 
MANY TEPEES BESIDE THE TEPEES. 
20. IN THE NEXT BOX COUNT THE BALLOONS. PUT THE NUMBEF:. THAT TELLS HOW 
}~ BALLOONS BESIDE THE BALLOONS. 
21. IN THE LAST BOX, COUNT THE HEARTS. PUT THE Nill1BER THAT TELLS HOW 
l1ANY HEARTS NEXT TO THE HEARTS. 
TEST 5 : HANDW'"J:UTING READINESS 
(Page 6 of the test booklet. Have the children use a pencil for the 
test.) 
LOOK AT THE LINES OF WRITING J\T THE TOP OF THIS PAGE. TAKE YOUR 
PENCIL AND COPY THE LETTERS AND WORDS HIGHT UNDERlillATH ON THE LINES 
IN YOUR BOOKLETS. TRY TO Hll.KE THEH LOOK JUST LIKE THE ONES ON 
THE BOOKLET. 
(As you read the above demonstrate with your booklet.) 
TEST 6: READING 
(Page 6 of th,,~ test booklet. This part of the test is given individual-
ly. Approximately one hour after the children have been taught to read 
the story for the reading test each child should be checked individually 
on the~r memory of the story in context and the words in isolation. 
For the individual check the children should be out of hearing range of 
the other members of the class. First, the child should be asked, 
"Do you remem.ber how to read this story& Please read it for me. 11 The 
teacher should guide the reading with her hand. then the child should 
be checked on the words in isolation. Present the five word flash 
cards in the following order~ the. Billy, ball, catches, brown. Ask 
the child, "Tell me what these words say." For all correct responses 
the child should be given a check in the appropriate space in his test 
booklet on page 6. 
While the children are being checked on Test 6 the other members 
of the class can color the little girl on the test booklet cover. 
(It is suggested that the remaining three tests be given at a 
second sitting.) 
TEST 7: VISUAL DISCRIMINATION 
(Page 7 of the test booklet. Have the children use a dark color~ 
ed crayon for marking.) 
Sample~ LOOK AT THE ROW OF PICTURES AT THE TOP OF THE PAGE. 
THERE IS A LAMB~ A LAMB • A BEAR AND A LAMB. WHO CAN TELL HE WHICH 
PICTURE IS NOT THE SAME AS THE REST7 (Let a child give the answer.) 
THE BEAR IS NOT THE SANE AS THE OTHER PICTURES SO WE WILL PUT A HARK 
ON THE BEAR. (Demonstrate on the chalkboard by making a large X.) 
WE ARE GOING TO FIND 'fHE PICTURE~ OH. NUI>'.BER 9 OH LETTER TIL'\T IS NOT THE 
S.Al:1E AS THE REST ON THIS PAGE AND ON THE NEXT PAGE. THERE IS ONE THAT 
IS DIFFERENT IN EACH ROW. YOU FIND THE ONES TilA T ARE DIFFERENT AND 
PUT IvJ.ARKS ON THEM.. I CANNOT HELP YOU. DO NOT SKIP ANY. DO AS WELL 
AS YOU CAN. YOU l1AY BEGIN. (The administrator should watch close~ 
to see that each child completes the the two pages.) 
TEST 8: AUDITORY DISCRIHINATION 
(Page 9 of the test booklet. Have the children use a dark color-
ed crayon for marking.) THIS WILL BE A USTENING GAME. I AH GOING 
TO SAY SONE WORDS AND I WANT YOU TO LISTEN VERY CLOSELY. (Say) TOWN, 
BROWN, CLOWN. WE SAY THAT THESE WORDS RHYME BECAUSE THEY ALL END WITH 
THE SAME SOUND. I WILL SAY S011E l10RE WORDS THAT RHYME o TREE, ME, 
SEE (Wait a second.) BIG. PIG, JIG. LISTEN CAREFULLY AS THIS TIME 
IF WILL SAY ONE TdORD THAT DOES NOT RHYHE WITH THE REST. (Say) SHELL , 
ROCK, TELL, FELL. CAN SONEONE TELL ME rtlHICH 1'lORD DOES NOT RHYME WITH 
THE REST? (Let a child give the answer.) YES» ROCK DOES NOT RHn1E 
WITH SHELL, TELL AND FELL BECAUSE IT DOES NOT END \'ll'IH THE SAJviE SOUND. 
NOW, LET US LOOK AT THE PICTURES AT THE TOP OF OUR BOOKLET. IN THE 
TOP ROW THERE IS A STAR, A CAR, A PIG AND A JAR. CAN SOHEONE TELL ME 
WHICH WORD DOES NOT RHYHE WITH THE REST? (Let a child give the answer.) 
PIG DOES NOT RHY11.tE 'diTH THE REST OF THE PICTURES SO WE WILL PUT A NARK 
ON THE PIG. (Demonstrate by putting an X on the chalkboard.) 
1. IN THE NEXT ROW, THERE IS A KITE • PEAS, CHEESE AND KEYS. YJ.ARK 
THE PICTURE THAT DOES NOT RHYME WI'IH THE RESTo 
2. IN THE NEXT ROW, THERE IS BEAR,. BOOK, HAIR AND CHAIR. MARK 
THE PICTURE THAT DOES NOT RHYME WITH THE REST. 
J. IN THE NEXT ROW, THERE IS LOG, FROG,. DOG AND BLOCK. HARK THE 
PICTURE THAT DOES NOT RHYNE 1iJITH THE REST. 
4. IN THE NEXT ROW, THERE IS PAN, CAT, FAN AND CAN. MARK THE 
1.5. 
PICTURE THAT DOES NOT RliYIVJE WITH THE REST .. 
5. IN 'IHE NEXT ROW, THERE IS LOCK, SOCK, DOLL AND CLOCK.. l'1ARK 
THE PICTURE THAT DOES NOT RHYME WITH THE I-t.EST. 
6. IN THE NEXT ROW, THERE IS PIPE, COAT, BOAT AND GOAT. MARK 
THE PICTURE THAT DOES NOT RHYI1E WITH THE REST .. 
7. IN THE NEXT ROW, THERE IS PIE, TIE, FLY AND COW. MARK THE 
PICTURE THAT DOES NOT RHYME WITH THE REST. 
(Following administration of Test 8 it is suggested that the child-
ren stand for the following relief drill.) 
BROWN BUNNY 
MY NAME IS BROWN BUNNY, 
AND I CAN HOP. HOP, HOP .. 
(Hop three times.) 
MY EARS ARE LONG, 
AND ARE WAY ON TOP. 
(Hake ears with hands.) 
I CAN HOP AROUND, 
AND I CAN ~ITGGLE HY NOSE. 
(Do as the words indicate.) 
AND BEST OF ALL, 
I CAN THUHP HY TOES. 
TEST 9: LISTENING COMPREHENSION 
(Page 10 of the test booklet. Have the children use a dark 
colored crayon for marking.) 
I AM GOING TO READ YOU SOHE STORIES. LISTEN AS CAREFULLY AS YOU 
CAN AS I WILL ASK YOU S011E QUESTIONS AFTER I FINISH READING THE STORY. 
Sample: JD1hY HAD A BIRTHDAY. HIS FATHER GAVE HD1 A SAILBOAT 
16. 
FOR HIS BIRTHDAY. IN THE ROW OF PICTURES AT THE TOP OF THE 
PAGE YOU SEE A BALL,. A SAILBOAT, A PLANE AND A WAGON. WE 
WILL l'.iARK THE ONE THAT SHOWS WHAT JD1MY'S FATHER GAVE HIM FOR 
HIS BIRTHDAY. SINCE JD111Y'S FATHER GAVE HI.i:1 A SAILBOAT, WE 
WIIJ.. PUT A HAHK ON THE SAILBOAT. (Demonstrate on the chalk-
board by making an X.) 
LOOK UP AT ME WHILE I READ YOU THE NEXT STORY. 
I. PEPPI WAS A DUCK. PEPPI LOVED TO PLAY AND SPLASH IN THE MUD 
PUDDLES. WHENEVER. IT RAINED,. HE WOULD GO SPLASHING AHOUND 
IN ALL OF THE PUDDLES THAT HE COULD FIND. IT \~AS SO l1UCH 
FUN TO JID1P IN THE PUDDLES AND SEE THE 'ilA TER GO FLYING UP AS 
HIS BIG FEET CAYJE DOWN PLUNK, WITH A SPLASH. PEPPI A !MAYS 
WENT BAREFOOTED BECAUSE IF HE WORE HIS SHOES HE WOULDN'T HAVE 
BEEN ABLE TO WADE IN THE PUDDLES. 
1. FIND THE ROW OF PICTURES UNDER THE THREE LITTLE CARS. (Demon-
strate with booklet.) PUT A HARK ON THE PICTUHE THAT SHOWS 
ViHO THE STORY IS ABOUT. 
2, IN THE NEXT ROW. I~IARK THE PICTURE THAT SHOWS WHAT PEPPI LIKED 
TO DO BEST .. 
LOOK UP AT l'iE WHILE I READ YOU THE NEXT STORY. 
IL PATTY LIVED ON A FARM. THE FARM HAD NANY TREES AROUND IT. 
ONE DAY WHILE PATTY WAS WALKING Al··10NG THE TREES SHE FOUND A 
BABY SQUIRREL. THE SQUIRREL HAD LOST HIS HOTHER. PATTY 
TOOK THE SQUIRREL HOHE. SHE GAVE THE SQUII&.EL A WARH BED 
AND S0l1JE NILK FROM. HER DOLL BOTTLE .. 
J. FIND THE ROW OF PICTURES UNDER THE ICE CREAJYl CONES. (Demon-
strate with booklet.) IN THE ROW OF PICTURES UNDEH THE ICE 
17. 
CREAM CONES HARK THE PICTURE THAT SHOWS WHAT PATTY FOUNDo 
4. IN THE NEXT ROW, HARK THE PICTURE THAT SHOWS WHAT PATTY USED 
TO FEED THE SQUIRREL. 
LOOK UP AT HE WHILE I READ YOU THE NEXT STORY. 
III o ONE DAY HHILE TD1t1Y WAS AT THE STORE WITH HIS HOTHER SHE 
BOUGHT HI.H A PACKAGE OF SEEDS. THEY WEltE COHN SEEDS. WHEN 
TDIJMY GOT HOHE HE PLANTED THE SEEDS IN HIS GARDEN. EACH DAY 
TD11''lY WATERED THE SEEDS AND PULLED THE WEEDS FROl1 THE GARDEN. 
IT WASN'T LONG BEFORE LITTLE GREEN PLANTS PUSHED THEIR HEADS 
THROUGH THE GROUND. IN A COUPLE OF l>iONTHS TD1t1Y HAD BIG 
EARS OF CORN IN HIS GARDEN. WHEN GRANDHOTHER CANE TO VISIT, 
THE FAHILY HAD S01'1E OF TTI/Jl1Y 1 S CORN FOR DINNER.. THEY WERE 
EVEN ABLE TO USE THE CORN COBS. THEY FED THEH TO THE PIGS • 
.5. FIND THE RO\v OF PICTURES UNDER T'"riE BALLOONS. (Demonstrate 
with booklet o) IN THE ROW OF PICTURES UNDER THE BALLOONS 
MARK THE PICTURE OF WHAT TIMNY'S HOTHER BOUGHT HD'l AT THE 
STORE. 
6, IN THE NEXT ROW, JVIARK THE PICTURE THAT SHOWS WHAT TD1t1Y GREW 
IN HIS GARDEN. 
7. IN THE NEXT ROW, 1-'IARK THE PICTURE THAT SHOWS IVHO ATE THE COHN 
COBS. 
LOOK UP AT HE WHILE I READ YOU THE NEXT STORY. 
IV. BOBBY CHIPPER WAS A LITTLE CHIPHUNK THAT PLA.YED IN THE TREES 
OF A PARK ALL DAY. BUT BOBBY WAS NOT H.li.PPY. HE '1'/ATCH.ED 
THE BIRDS FLY AND BOBBY '\NANTED TO FLY TOO. ONE DAY HE SAW 
A CIRCUS CLOWN COJVIING DOWN THE STREET. THE CLOWN HAD 1<1A.NY 
BALLOONS. ONE BALLOON FLE'd AWAY. THAT GAVE BOBBY CHIPNUNK 
18. 
AN IDEA. BOBBY DROPPED DOWN FROM THE TREE ON TO THE SHOULDER 
OF THE CLOWN. THE CLOWN JUJ:.!PED AND LET GO OF ALL OF THE BAL-
LOONS. BOBBY CAUGHT THE BALLOONS AND UP HE WENT INTO THE AIR. 
HE WAS FLYING. AFTER A WHILE BOBBY WANTED TO STOP FLYING AND 
COl'lE DOWN BUT HE COULD NOT GET DOWN. BOBBY MET A BLUEBIRD 
AND ASKED 11 \-l.HAT SHALL I DO"f 11 "LET GO OG ONE BALLOON AT A 
Til•lE," SAID THE BLUEBIRD. BOBBY DID WHAT THE BLUEBIRD TOLD 
HDvl AND CAl'lE DOWN SLOWLY. HE LANDED IN A TREE. AFTER THAT 
BOBBY CHIPHUNK DIDN'T 1-fANT TO FLY AGAIN. 
(Have the children open to page 11 of the test booklet.) 
8. IN THE ROW AT THE TOP OF THE PAGE, MARK THE PICTURE THAT SHOWS 
WHO THE STORY WAS ABOUT. 
9. IN THE NEXT ROW • HARK THE PICTURE THAT SHOWS WHO BOBBY MET 
COl-liNG DOVJN THE STREET. 
lO.IN THE NEXT ROW. HARK THE PICTURE THAT SHOWS WHAT BOBBY USED 
TO TAKE A RIDE. 
ll.IN THE NEXT ROW, HARK THE PICTURE THAT SHOWS WHO TOLD BOBBY 
WHAT TO DO WdEN HE WAS IN TROUBLE. 
LOOK UP AT ME WHILE I READ YOU THE LAST STORY. 
V.. TOH AND MARY HAD A BIG HEN WHO THEY CALLED PECK. PECK WAS 
WHITE AND SHE LAID WHILE EGGS. EACH DAY iVHEN liJ.ARY WENT TO 
THE BARN SHE WOULD PICK UP THE EGGS THAT PECK LAID. ONE DAY 
¥JURY WENT TO THE BARN TO GET THE EGGS BUT PECK WOULD NOT GET 
OFF HER NEST. l.JA.RY WALKED AROUND PECK TO SEE IF SHE COULD 
SEE WHAT WAS THE TROUBLE. HARY SAW A LITTLE BLACK TAIL STICK~ 
ING OUT FROH UNDER PECK. IT WAS THE TAIL OF A LITTLE KITTEN. 
MARY PICKED UP PECK AND UNDER HER WAS A FAHILY OF FOUR UTTLE 
KITTENSo PECK HAD A FUNNY FAl1ILY. 
12.FIND THE ROW OF PICTURES UNDER THE CARS, (Demonstrate with 
your booklet.) IN THE ROW OF PICTURES UNDER THE CARS 11ARK THE 
PICTURE THAT SHOWS WHO THE STORY WAS ABOUT. 
13. IN THE NEXT RO\-.J', HARK THE PICTURE THAT SHOWS WHERE PECK LAID HER 
EGGS. 
14.IN THE NEXT ROW, Yll\.RK THE PICTURE THAT SHOWS THE ONE THAT WENT 
TO GET PECK'S EGGS. 
15.IN THE LAST ROW, HARK THE PICTURE THAT SHOWS WHAT 11ARY SAW WHEN 
SHE PICKED UP HER HEN~ PECK o 
TO SCORE THE TES'll'S 
Each of the eleven pages of the test booklet is scored by counting 
the number of correct responses. Scoring the test pages requires the 
use of the scoring frame, the last page of the pupil's test booklet, 
and the test pages themselves. 
test booklet is 100 points. 
TEST 1: WRITING HY NAHE TEST 
Possible score - 2 
The total possible score of the entire 
If the first name has been written in a readable manner the child 
receives one point. If both the first name and the last name have 
been written in a readable manner the child receives two points. 
TEST 2 : COLORS OF THE SPECTRUM 
Possible score - 2 
If at least five of the blocks on the test cover have been colored 
correctly, the child receives one point. If all eight blocks are cor-
' rectly colored the child receives two points. 
TEST 3: SCIENCE, HEALTH AND SOCIAL STUDIES 
20. 
Possible score - 15 
Do not count the sample , Use the correcting frame to check this 
test. If the child has marked more than one picture in a row he re-
ceives no credit for the item. 
TEST 4: NUl-ffiERS 
Possible score - 21 
Do not count the sample. Use the correcting frame to check this 
test. The answers for the Number Test appear down the side of the 
correcting frame. Items 16, 17, 18, 19, 20 and 21 can be counted 
correct even if the numbers are tvritten backwards. The test items are 
to check the child's concept of the numbers and their relation to the 
numeral. 
TEST 5 : HAND\VRITING 
Possible score - 8 
The child receives a point for each letter reproduced on the top 
line and a point for each word reproduced on the bottom line. The 
letters and words must be reproduced in a reasonably legible manner. 
TEST 6: READING 
Possible score - 15 
The child receives one point for each word he can remember in 
context and two points for each of the words he can remember in isola-
tion. This test must be checked individually. Each child should be 
taken by the administrator or teacher helper out of hearing range of the 
other children. Ask the child to read the story in context first say-
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ing, "Do you re~ember how to read this story?" "Please read it as 
well as you can for me." The administrator should guide his hand 
under the words as they are being read. Then, the child should read 
the words from the flash cards. The administrator should say, 11 See if' 
you can remember these words. What does this word sayT" Present 
each of the five words in the order designated in the test booklet on 
page 6 column 2. Mark the correct answers in the child's booklet. 
It will take about two minutes to check each child. The rest of the 
children could finish coloring the cover of their test booklet. 
TEST 7 VISUAL DISCRl}llNATION 
Possible score - 15 
Do not count the sample. Use the correcting frame to check the 
test. If the child has marked more than one item in a row he receives 
no credit for the item. 
TEST 8 AUDITORY DISCRD1INATION 
Possible score - 7 
Do not count the sample. Use the correcting frame to check the 
test. If the child has marked more than one item in a row he receives 
no credit for the item. 
TEST 9 LISTENING COl1P~SION 
Possible score - 15 
Do not count the sample. Use the correcting frame to check the 
test. If the child has marked more than one item in a row, he receives 
no credit for the item. 
VALIDATION OF THE TESTS 
To be effective, any diagnostic measure must possess both a high 
degree of validity and a high degree of reliability. 
22. 
Work on the Contempprary School Readiness Test was begun in 1961. 
During September, 1961, 311 first graders were given the initial form 
of the test which contained fifteen sub-tests and over 300 items. The 
median raw score on the test results was 159, while the range of the 
raw scores was from 201 to 62. Following correction and item analysis 
good items were retained and poor items discarded. The items were then 
paired for difficulty in terms of the per cent passing each item as a 
result of the item analysis. Five entire .sub-tests which did not con-
tribute materially to knowledge of children~s readiness for school were 
eliminated. 
The revised forms of the test were administered during the second 
week of September, 1963. The author personally administered Forms A 
and B to more than 300 first graders in the Great Falls, Montana, area. 
Each of the 305 pupils was given both Form A and Form B of the test. 
The rotation technique was used in the administration of the tests. 
The item analysis was repeated on all of the items. As a result of 
this computation, the items were again paired for difficulty ip terms 
of the per cent passing each item. 
Five-,six-, and seven-year-olds were given the revised Form A and 
Form B of the Contemporar,y School Readiness Test in January of 1964. 
A sampling of over 100 children was used. Each child was given both 
Form A and Form B of the test. The rotation technique again being 
used. In April, 1964, seven months after a&ninistration of the Contem 
porary School Readiness Test, the classroom teachers administered the 
Metropolitan Achievement Tests, to 119 of the 305 children who took the-
readomess tests om September. Raw scores obtained on the two tests were 
correlated to obtain validity scores. Following the Januar,y, 1964 ad-
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ministration of the tests the item analysis for each item was again 
computed. The items were again paired for difficulty. 
During January of 1965 the tests were again administered to over 
100 five-, six-, and seven-year-olds. The scores that the children 
received on Form A were correlated with those received on Form B to 
obtain a reliability score. At the beginning of May, 1965, sixty 
five of the 100 children were given the Netropolitan Achievement Test. 
The raw scores obtained on the two tests were correlated to secure 
validity scores. 
During the second week of September, 1965, 265 first graders took 
the final form of the ContemporarY School Readiness Test. The children 
attended schools in Montana, Idaho and Washington. The tests were 
administered with the purpose of using the scores to set up norms for 
the ContemporarY School Readiness Test. 
REy;ABILITY 
The reliability of the Contemporary School Readiness Test, was 
determined for 100 entering first grade pupils in January, 1964. The 
scores received on Form A of the test were correlated with the scores 
received on Form B. The correlation of these two sets of scores was 
+.96. The Person Product-Moment Correlation technique was used. The 
reliability of the Contemporary School Readiness Test, was again computed 
following administration of the tests to another 100 five-,six-, and 
seven-year-olds in January, 1965. The same technique was used. The 
correlation of these two sets of scores was +.97. 
VALIDITY 
The predictive value of the test was determined 0y correlating the 
raw scores make dn the Contemporary School Readiness Test, with the child-
24. 
ren's scores on the Metropolitan Achievement Test, given at the end 
of the year. The correlation coefficients are given below for 102 
pupils attending four first grade classes. January, 1964. 





Total Reading Score 











Correlation of the Contemporary School Readiness Test with 
the Metropolitan Achievement Test 
Predictive validity .886 
The correlation coefficients are given below for 100 pupils that 
attended four first grade classes in January 1965. 
Correlation of the Contemporary School Readiness_Test with 
the J1etropolitan Achievement Test (Total raw scores) 
Correlation of the Contemporary School Readiness Test with 
the Metropolitan Achievement Test (Total Reading scores) 
Correlation of the Contemporary School Readiness~ with 
the Metropolitan Achievement Test (Total Number scores) 
~ 
o.596 
The Contemporary School Readiness Test has been standardized from 
the scores of 265 first grade children. The total sample was about 
evenly divided between boys and girls, in Montana, Idaho and Washington. 
2.5. 
The children came from varied socio-economic backgrounds. The~e is 
no evidence to be found in this study that regional origin of children 
of the ages involved characterizes them in so far as readiness for 
school is concerned. The range of scores together with the per centiles 
are given below: 
Centile Norms 
Raw Score Centile Raw Score Centile Raw Score Centile 
100 99+ 60 25 20 2 
99 99+ 59 2.5 19 2 
98 99+ 58 24 18 2 
97 99 .57 23 17 2 
96 98 56 23 16 2 
95 98 55 22 15 2 
94 96 54 21 14 1 
93 95 53 20 13 1 
92 91 52 19 1~ 1 
91 89 51 18 11 1 
90 87 50 17 10 
89 84 49 15 9 
88 83 48 14 8 
87 78 47 13 7 
86 76 46 12 6 
85 75 45 12 5 
84 73 44 ll 4 
83 70 43 10 3 
82 67 42 9 2 
81 64 41 9 l 
80 63 40 8 
79 60 39 8 
78 59 38 7 
77 56 37 6 
76 53 36 6 
75 51 35 5 
74 50 34 5 
73 47 33 5 
72 45 32 .5 
71 42 31 4 
70 41 30 4 
69 40 29 4 
68 39 28 3 
67 37 27 3 
66 36 26 3 
65 33 2.5 3 
64 32 24 3 
63 30 23 3 
62 28 22 2 








urvEL OF SCHOOL READINESS 
Centile 
Limits 
98 - 100 
83 - 96 
68 - 78 
33 - 67 
17 - 32 
4 - 16 
l - 3 
Status 
Superior - Should begin to read 
right away. Should produce 
excellent work. 
Very Good - Should be able to 
master first grade material with 
considerable ease and speed. 
High Average - Should be able to 
produce satisfactory work. 
Average - Like~ to succeed in 
first grade work. 
Low Average - Learning can be accom-
plished but the child should not 
be pushed. 
Below Average - Like~ to have diffi-
culty in mastering first grade mat-
erial. 
Failure - The child is not ready 
for school. Further kindergarten 
work is essential. 
scHo1rt READiNESS TEsT FORM ID 
(,.......__ _________ ___.....) 
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Pupil's Name --------------------------------------Date of Testin~---------------­
Day Month Year 
Boy: __ Girl,_ __ School..__ __________________ Date of Birth --------------
Day Month Year 
City----------------- State. ____________________ Punil 1s Age ------------------
Years Months 
Teacher ---------------------------~Number of Months in Kindergarten ----~-------
Test Results Possible Score Child's Score 
1. Writing My Name Test 2 
2. Colors of the Snectrum 2 
J. Science, Health and 
Social Studies 15 
4. Numbers 21 
5. Handwriting 8 -
6. Reading 15 -
7. Visual Discrimination 15 
8 •. Auditory Discrimination 7 
9. Listening Comurehension 15 
Total Reading Score 
(Tests 6,7,8 & 9 ) 52 
TOTAl. SCHOOL RE..Il.DINESS 100 
THE CONTEMPORARY SCHOOL READINESS TEST 
By: Clara Theresa Elbert, 11.A. 
FOR GROUP USE 
FOR11 B 
INTRODUCTION 
In the present civilization the word "change" probably character-
izes mare things than any other word in the English Language. Means 
of communication have shown the most obvious and rapid changes in recent 
years, although industrial technology has followed this speed of trans-
formation closely. But not all things change equally fast. Social 
change is much slower, particularly in some parts of the world. Prob-
ably the element in modern society which is slowest to change is educa-
tion. Progress in education looks promising since the passage of the 
"Elementary and Secondary Education Act of 1965. 11 Time will record 
the results. 
The author feels that this changing civilization has greatly influ-
enced the pre-school child, and initial education has not changed suffic-
iently to meet the demands. The first grader of today comes to school 
with a much broader background than the first grader of twenty years ago. 
Possibly one of the most outstanding causes of change has been tele-
virsion. Television has acquainted the child with both domestic and 
wild animals and shown him their habitats. characteristics and eating 
habits. Walt Disney has unfolded for the child many of the secrets of 
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nature. Through repetition of television corunercials the child has 
learned to read word~ He recognizes letters and can associate a name 
vlith them. Numbers have come to be more meaningful. Television has 
increased the child's speaking vocabulary to include such words as 
sputnick, computer and news comentator. Television has given the 
contemporary child a course in fundamental geography. He knows what 
the country looks like in the snowy wastes of the Arctic, the scorched 
deserts of Africa, and the teeming jungles of the Amazon. Television 
has provided the child from the lower socio-economic group with oppor-
tunities that would never have been his in travel, cultural opportunities 
and educational background. 
Twenty years ago it was llnpossible to find for the first grader a 
library book written in his controlled reading vocabulary. Today there 
is an abundance of such literature on the market. Any interested par-
ent can purchase such literature not only at bookstores but even at gro-
cery stores or shopping centers. 
Most parents are deeply concerned about the child's initial founda-
tion in reading and, consequently, make great efforts to lay a wholesome 
foundation upon which a formal education can be built. They read to 
their children, they purchase educational toys which are on the market 
in abundance and they provide many travel opportunities. People the 
world over are improving themselves to live a better existance. 
~ The author too, feels that we must llnprove. If the contemporary 
child has these wonderful opportunities for learning and if he comes to 
school with an enriched background then we as educators must provide the 
proper education to achieve such an aim. Coupled with this we must 
improve our testing techniques to meet the needs of today's children. 
~ve, as educators, must heed the challenge of President Johnson. In his 
message to the Congress on January 4, 1965, he stated: 
·de !flUSt demand that our schools increase not only the quantity 
but the quality of America's education. For we recognize that 
nuclear age problems cannot be solved with horse and buc:~=,ry learning. 
The three E' s of our school syst~ln must be supported by the three 
T's: 
Teache£,g_ vJho are superior, :.t:&.chnigue,s;, of instruction that 
are modern, and thinkim: about education which places it 
first in all our plans and hopes. 
Using this thesis as a basis the Contemporary ScbQQl_lleadiness Test:. 
was constructed. 
Success in learninc at any level depends upon the ree:.diness that 
the student brin;;s to the learninc. . The ContewDorary School Headiness 
Test is a diagnostic test designed primarily to predict the child's read-
iness for first grade learning. ·,·Jith the help of test results, children 
( c.:cm be g;rouped early in their school life according to their readiness. 
Trie teacher can then gear her teaching to meet the individual needs of 
her pupils. 
llATE~l.IALS 
Prior to beginnint; the test each child should have a test booklet, 
a pencil, an eraser and a box of at least eight color cr·ayons. The 
examiner needs a copy of the test booklet for demonstration, the ;11anual 
of directions, a copy of the story to be taught in Test 6 and tvJO sets 
of flash cards for the same test. 
DIHEC'l'IONS FOH THE TESTS 
Before proceeding with the administra.tion of the tests the examiner 
should carefully study the following instructions and suggestions: 
l. The examiner should fill in the information called for on the 
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back page of the test booklet. She should do this in cursive 
writing rather than in manuscript. She may wish to fill in 
only the pupil's name before the booklets are passed and record 
the other information after the test is completed. 
2. Pupils should be seated so that cop,ying is not possible. 
J. The test should be administered at the end of kindergarten or 
about the second week of the first grade. 
4. Use the chalkboard freely to show the way pupils are to mark 
the pictures. 
5. There are no time limits on the tests. 
6. The administrator should follow the directions and wording as 
stated in the manual of directions. All directions should be 
given slowly and distinctly in a clear, natural, pleasant voice. 
In giving the tests, the examiner should stand so that all the 
pupils can see her and so that she can see each pupil as he 
works. 
?. This is a group test designed to be given by the classroom 
teacher. Children should be tested in groups of fifteen unless 
a teacher-helper assists. In such case, the entire class can 
be tested together. The teacher-helper should study the direc-
tions manual and the test in detail before helping to administer 
the tests. 
8. The test does not provide an adequate prediction of success for 
children who are repeating the first grade. 
9. For best results the test should be given in the morning of a 
Tuesday, Wednesday or Thursday. The most satisfactory outcome 
has been secured when the tests are given in two sittings. 
SPECIFIC DIRECTIONS FOR ADHINISTRATION 
The directions for the administrator will be in regular type. Spe-
cific directions !or the children will be in capital letters. All dir-
ections that appear in capital letters are to be read aloud. 
Before the administrator distributes the test booklets she should 
teach the class to read the story that is connected with the Reading 
Test: Test 6. 
TEST 6: RE@ING 
Begin by pinning up the story chart so that all of the children can 
see it well. 
WILL ENJOY. 
I .A1·1 GOING TO TEACH YOU SOI-~THING THAT I THINK THAT YOU 
I AE GOING TO TEACH YOU HOW TO READ THIS STORY. HANY OF 
YOU ARE ( OR l·lERE ) ANXIOUS TO START THE FIRST GRADE AS YOU KNEW THAT 
YOU 'wOULD LEARN TO READ. READING IS WORK BUT 1,-JE 'diLL HAVE FUN WHILE 
WE ARE WORKING. (Point to the chart.) THIS IS A STORY ABOUT A LITTLE 
GIRL N.ANED SUSAN. 
IS JUHPING ROPE. 
(Point to the picture of Susan on the chart.) SUSAN 
LET IIE READ THE STORY FOR YOU. (As you read each 
word of the story frame it with your hands.) SUSAN Jill1~S OVER THE ROPE • 
WOULD ONE OF YOU BOYS OR GIRLS LIKE TO READ THE STORY FOR HEr (Let 
three of the children read the story. If they make a rnistake help them 
so that the story is read correctly. Leave the story chart so that all 
of the children can see it and begin to present the five words in isola-
tion. Hang up the flash card with the picture of Susan.) THIS IS A 
PICTURE OF SUSAN. (Point to the word that says Susan below the picture.) 
AND THIS IS THE ',·iQHD THAT SAYS ~. CAN SOI-'iEONE FIND SUSAN'S NA¥iE IN 
THE STORY? (Let one of the children find the word Susan in the story.) 
YES, THIS 'i/OiiD SAYS §!!§!!'!. (Frame the word with your hands. Hang up 
the picture of the rope.) THIS IS A ROPE. (Hang up the word ~ 
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below the picture.) THIS WORD SAYS fi.Qfi.. CAN S011EONE FIND THE WORD 
~ IN THE STOR!l (Let one child find the word rope in the story.) 
YES, THIS WORD SAYS ROPE. (Frame the. word rope with your hands. Go 
back to the flash card that says Susan.) DO YOU ~1BER WHAT THIS 
WORD SAYST (Let the children answer in unison throughout the story 
presentation, Frame the word ~with your hand.) AND CAN YOU TELL 
ME WHAT THIS WORD SAYS! (Let the children answer in unison. Hang up 
the picture for the word WI.•) THE PICTURE SHOWS SUSAN JU11PING OVER 
THE ROPE. WE WILL USE THIS PICTURE TO HELP US REHEMBER THE WORD QYm1. 
{Hang the word over below the picture.) THIS WORD SAYS OVER. CAN 
SQMJ!:ONE FIND !HE WORD QYlm IN THE STORY? (Let one child .find the word 
~· Frame the word with your hands.) YES, THIS WORD SAYS QYJE. 
(GO back to the flash card that says ~.) WHAT DOES THIS WORD SAYT. 
(Frame the flash card that says over.) AND, "WHAT DOES THIS WORD SAY? 
(Hang up the picture .for jumps.) TIIIS PICTURE WILL HELP US RElflEMBER 
THE WORD JUMPS.. (Hang the word jm§. below the picture.) THIS WORD 
SAYS ~· CAN SOl-lEONE FIND THE WORD JUMPS IN THE STORY? (Let one 
child :find the word ~. Frame it with your hands.) YES, THIS WORD 
SAYS ~· (Go back to the .flash card that says Su§an. Frame the 
word ~·) DO YOU REMEMBER WHAT THIS WORD SAYS? (Frame the word 
~.) WHAT DOES THIS WORD SAY? (Frame the word over.) WHAT DOES 
THIS WORD SAn (Frame the word iu.mps) AND, WHAT DOES THIS WORD SAYT 
NOW LET ME SHOW YOU THE LAST WORD. WE DON'T HAVE A PICTURE TO GO WITH 
THIS WORD SO WE WILL HAVE TO REl'lEl-ffiER IT WITHOUT A PICTURE. (Hang up 
the word the, Frame the word the.) THIS WORD SAYS !Hl· CAN SOMEONE 
FIND 'mE WORD IHi IN THE STORY? (Let one child find the word the, Frame 
the word with your hands.) YES, THIS WOIID SAYS Ilil· (Go back to the 
?. 
first flash card. Frame the word Susan.) WHAT DOES THIS 'iiOHD SAY? 
(Frame the word ~.) WHAT DOES THIS WORD SAYt (Frame the word jumps.) 
WHAT DOES THIS WORD SAY? (Frame the word the.) AND, 'WHAT DOES THIS 
WORD SAY7 ( Remove the pictures for all of the words.) NOW, LET'S 
SEE IF WE CAN STILL REHEHBER THE WORDS .. (Frame the word ~.) WHAT 
DOES THIS WO.RD SAY? (Frame the word rope.) WHAT DOES THIS WORD SAY? 
(Frame the word over.) WHAT DOES THIS WORD SAY? (Frame the word iumps.) 
WHAT DOES THIS WORD SAY7 (Frame the word the.) AND, WHAT DOES THIS 
WORD SAY? (Take the five word flash cards down and put them in the fall-. . 
owing order: ~. ~. ~. .jumps, ~. Hold up the flash cards 
so that all of the children can see.) I AJ:1 GOING TO SHOW YOU THE WORDS 
AND I 'dANT YOU TO TELL l.IJE WHAT THEY SAY. (Let the children answer in 
unison.) Present: jumps, ~, Susan, ~. ~· I AH GOING TO SHOW 
YOU THE WORDS AGAIN AND I WANT YOU TO TELL HE WHAT THEY SAY. (Let the 
children answer in unison.) Present: 
Nmv, LETS READ THE STORY. (Frame the words as the children read the 
story in unison. Remove the chart and all of the flash cards from the 
children's sight. 
TEST 1 WRITING HY NAHE TEST 
(This test is on the cover of the test booklet. The children will 
need a pencil and an eraser for this test.) SOl·iE . OF YOU KNOW Hm-.J TO 
WRITE YOUR NAJ:-'JE AND SOI1E OF YOU DO NOT. WE WILL TEACH YOU HOW TO WRITE 
YOUR NAI'JE IN THE FIRST GRADE. BUT, IF YOU DO KNOW HOW TO WRITE YOUR 
NAHE, TAKE YOUR PENCIL AND WRITE YOUR NANE IN THE BOX BELOW THE UTTLE 
BOY THAT IS PLAYING WITH THE BLOCKS. (Demonstrate >nth your test book-
'let by pointing to the box for their name.) 
8. 
TEST 2: COLORS OF THE SPECTRUl1 
(This test is on the cover of the test booklet. The children need 
a box of at least eight color crayons for the test.) WE ARE GOING TO 
COLOR THE BLOCKS THAT THE UTTLE BOY IS PLAYING WITH. WE SHALL START 
COLORING THE LAST BLOCK AND WILL WORK UP UNTIL WE FINISH COLORING THE 
LAST BLOCK ON THE TOP. FIRST, WE SHALL COLOR THE BLOCK THAT IS CLOSEST 
TO THE FLOOR AND THAT IS RIGHT NEAR THE UTTLE BOY'S SHOES. 
l. COLOR THE BOTTOl1 BLOCK BY THE LITTLE BOY'S SHOES BLACK. 
2. AF'IER THE BLACK BLOCK, COLOR THE NEXT BLOCK BLUE. 
J. AF'IER THE BLUE BLOCK, COLOR THE NEXT BLOCK BROWN. 
4. AFTER THE BROWN BLOCK, COLOR THE NEXT BLOCK YELLOW. 
5. AFTER THE YELLOW BLOCK~ COLOR THE NEXT BLOCK PURPLE. 
6. AF'IER THE PURPLE BLOCK, COLOR THE NEXT BLOCK GREEN. 
7. AFTER THE GREEN BLOCK, COLOR THE NEXT BLOCK ORANGE. 
8. AF'IER THE ORANGE BLOCK, COLOR THE TOP BOX RED. 
TEST 3 : SCIENCE, HEALTH AND SOCIAL STUDIES 
(Page 2 of the test booklet. Have the children use a dark colored 
crayon for marking.) 
Sample: LOOK AT THE ROW OF PICTURES AT THE TOP OF THE PAGE. THERE 
IS A DOG, A FISH, A RABBIT AND A HORN. PUT A NARK ON THE RABBIT. 
(Demonstrate at the chalkboard by making a large X.) 
1. IN THE NEXT ROW, HARK THE DINOSAUR. 
2. IN THE NEXT ROW, MAHK THE ONE THAT YOU WOULD USE TO GO TO THE 
MOON .. 
). IN THE NEXT ROW, MARK THE ONE THAT A DOCTOR WOULD USE TO HEAR 
YOUR HEART BEAT .. 
4. IN THE NEXT ROW, MARK THE ONE FROH WHICH WE GET ELECTRICITY. 
9. 
5. IN THE NEXT ROW, MARK THE ONE FROM WHICH WE GET WOOL FOR SWEAT-
ERS. 
6 • IN THE NEXT ROW, MARK THE ONE FROM WHICH WE CAN HAKE FLOUR FOR 
BREAD. 
7. IN THE NEXT ROW, MARK THE ONE THAT COULD TURN INTO A BUTTERFLY. 
(Have the children turn to page ).) 
8. IN THE NEXT ROW, MARK THE ONE THAT COULD ROTATE AROUND THE 
WORLD. 
9. IN THE NEXT ROW, MARK THE SIGN THAT TELLS ME A RAILROAD CROSS-
ING IS NEAR. 
lO. IN THE NEXT ROW, MARK THE ONE THAT YOU WOULD USE TO l1EASURE 
HEAT. 
ll. IN THE NEXT ROW, HARK THE VEGETABLE .. 
l2. IN THE NEXT ROW, HARK THE AMERICAN FLAG. 
lJ. IN THE NEXT ROW, MARK THE ROOT. 
14. IN THE NEXT ROW, HARK THE ONE THAT HATCHES FROM AN EGG. 
15. IN THE LAST ROW, HARK THE ONE THAT l1IGRATES DURING THE WINTER. 
(Since pre-school children have a short attention span, it is 
suggested that time be taken out for a relief drill.) 
RELIEF DRILL 
REACH UP HIGH TO TOUCH THE SKY, 
CLAP, CLAP, CLAP. 
TOUCH YOUR NOSE AND THEN YOUR TOES, 
CLAP, CLAP, CLAP. 
SHAKE YOUR HANDS, WHILE YOU STAND, 
CLAP, CLAP, CLAP. 
TURN _AROUND AND THEN SIT DOWN, 
CLAP • CLAP, CLAP. 
10. 
TEST 4: NUl1BERS 
(Page 4 of the test booklet. Have the children use a dark colored 
crayon for marking.) WE ARE GOING TO DO SOHETHING DIFFERENT IN EACH 
ROW ON THIS PAGE. LISTEN CAREFULLY AND I WILL TELL YOU JUST WHAT TO DO. 
1. IN THE ROW PF PICTURES AT THE TOP OF THE PAGE, HARK THE SECOND 
SQUIRREL. 
2. IN THE NEXT ROW, PUT l'L'\RKS ON TWELVE BELLS. 
3 • IN THE NEXT ROW, MARK THE BASKET '•fiTH THE GREATEH NU~1BEH OF 
BANANAS. 
4. IN THE NEXT ROW, 1'1AI\K THE DINE. 
5. IN THE NEXT ROW, HARK THE PIECE OF PIE THAT IS ONE HALF OF A 
PIE. 
6. IN THE NEXT HOW. LOOK AT THE BUTTONS. I WILL TELL YOU A STOHY 
ABOUT THEM. TOH WAS PLAYING A GAl'lE WITH BUTTONS. HE FOUND 
THREE BUTTONS UNDER THE CHAIR AND TV/0 BUTTONS ON THE TABLE. 
HARK THE NUHBER OF BUTTONS THAT TOM FOUND ALTOGETHER. (Repeat 
the item.) 
7. IN THE NEXT ROW, LOOK AT THE BOATS. I WILL TELL YOU A STORY 
ABOUT THEH. JOHN HECEI\TED FOUH BOATS FOR HIS BIRTHDAY. JOHN 
BROKE TWO OF THE BOATS. MARK THE NlJ}ffiER OF BOATS THAT JOHN 
HAD LEFT. (Repeat the item.) 
8, 9 & 10. IN THE ROW AT THE BOTTOH OF THE PAGE WE HAVE HOST OF 
TEE NUMBEHS FROH ONE TO TEN. PUT IN THE NUHBERS THAT ARE HISS-
ING. 
(Turn to page 5.) 
Sample: LOOK AT THE ROvl OF PICTUHES AT THE TOP OF THE PAGE. THERE 
IS A BOX OF RABBITS, SOliE APPLES. SOI:E TEPEES AND SOHE BELLS. 
11. 
WE WANT TO FIND THE TWO BOXES THAT HAVE THE SANE NUMBER OF PICTURESQ 
COULD SONEONE TELL HE WHICH 'TivO BOXES HAVE THE SANE NUMBER OF PICTURES? 
(Let a child give the answer.) SINCE THERE ARE THE SANE NUMBER OF 
RABBITS AS THERE ARE TEPEES WE SHALL POT A NARK ON THE BOX OF RABBITS 
AND ON THE BOX OF TEPEES. (Demonstrate with your booklet.) 
11. IN THE NEXT ROW BEGINNING WITH THE BALLS, FIND THE TWO BOXES 
THAT HAVE THE SAME NUMBER OF PICTURES AND PUT MARKS ON THEM. 
12. IN THE NEXT ROW BEGINNING WITH THE ICE CREA.l1 CONES • FIND THE 
'lWO BOXES THAT HAVE THE SAME NUMBER OF PICTURES AND PUT MARKS 
ON THID'l .. 
13. IN THE NEXT ROW BEGINNING itliTH THE FLOWERS • FIND THE 'IWO BOXES 
THAT HAVE THE SAME NUMBER OF PICTURES AND PUT HARKS ON THEH .. 
14. IN THE NEXT ROW BEGINNING WITH THE SUCKERS, FIND THE TWO BOXES 
THAT HAVE THE SAME NUMBER OF PICTURES AND POT HARKS ON THEM. 
15. IN THE NEXT ROW BEGINNING 'WITH THE BOATS, FIND THE TWO BOXES 
THAT HAVE THE SAME NUl1BER OF PICTURES AND PUT NARKS ON THEM .. 
(Let the children use their pencils for marking the last part of 
the test.) AT THE BOTTOH OF THE PAGE THERE ARE SOHE LITTLE BOXES WITH 
PICTURES IN THEM. WE ARE GOING TO COUNT THE NUJ:1BER OF PICTURES AND 
PUT THE NUMBER THAT TELLS HOW ~UUiY RIGHT BESIDE THE PICTURES. 
16. IN THE FIRST BOX THERE ARE SOME TOPS. COUNT THE TOPS AND PUT 
THE NUMBER THAT TELLS HO\'l HANY TOPS BESIDE THE TOPS. 
17 .' IN THE NEXT BOX THERE ARE S011E CAR...l:{OTS. COUNT THE CARROTS 
AND PUT THE NUMBER THAT TELLS HOW hANY CARROTS BESIDE THE 
CARROTS. 
18. IN THE NEXT BOX THERE ARE SOI-lE BIRD HOUSES. COUNT THE NUMBER 
OF BIRD HOUSES AND PUT THE NUMBER THAT TELLS HOW MANY BIRD 
HOUSES BESIDE THE BIRD HOUSES~ 
19. IN THE NEXT BOX COUNT THE UMBRELLA.S. PUT THE NU11BER THAT 
TELLS HOW MANY UMBRELLAS BESIDE THE UMBRELLAS. 
20. IN THE NEXT BOX COUNT THE WAGONS. PUT THE NUNBER THAT TELLS 
HOW l1ANY WAGONS BESIDE THE WAGONS. 
21. IN THE LAST BOX COUNT THE BALLS. PUT THE NUl1BER THAT TELLS 
HOW YlANY BALLS BESIDE THE BALLS. 
TEST 5: HANDWRITING 
(Page 6 of the test booklet. Have the children use a pencil for 
the test.) 
LOOK AT THE LINES OF WRITING AT THE TOP OF THIS PAGE. TAKE YOUR 
PENCIL AND COPY THE LETTERS AND WORDS RIGHT UNDERNEATH ON THE SPACES IN 
YOUR BOOKLET. TRY TO 11AKE THEt1 LOOK JUST LIKE THE LETTERS AND WORDS IN 
YOUR BOOKLET. (As you read the above directions, demonstrate with your 
booklet.) 
TEST 6: READING 
(Page 6 of the test booklet. This part of the test is given indi-
vidually. Approximately one hour after the children have been taught 
to read the story for the reading test each child should be checked 
individually on their memory of the story words in context and the words 
in isolation. For the individual check the children should be out of 
hearing range of the other members of the class. Firstt the child 
should be asked, "DO YOU REHEHBER HOW TO READ THIS STORY? PLEASE READ 
IT FOR 1-lE." The teacher should guide the reading with her hand. Then 
the child should be checked on the words in isolation. Present the 
five word flash cards. in the following order: ~. Susan, thet ropet 
.jumps. Ask the child, "TELL NE 'NHAT THESE WORDS SAY," For all correct 
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responses the child should.be given a check in the appropriate space in 
his test booklet on page 6. 
While the child is being checked on Test 6, the other members of 
the class can color the little boy on the test booklet cover. 
(It is suggested that the remaining tests be given at another . 
sitting.) 
TEST 7: VISUAL DISCRIMINATION 
(Page 7 of the test booklet. Have the children use a dark colored 
crayon for marking.) 
Sample: LOOK AT THE ROW OF PICTURES AT THE TOP OF THE PAGE. THERE 
IS A DUCK, A DUCK, A CAT AND A DUCK.. CAN SOMEONE TELL ME WHICH 
PICTURE IS NOT LIKE THE RESTt (Let one of the children give 
the answer.) THE CAT IS NOT THE SAME AS THE OTHER PICTURES SO 
WE WILL PUT A MARK ON THE CAT. (Demonstrate on the chalkboard 
by making a large X.) 
·.w.B ARE GOING TO MARK THE PICTURE IN EACH ROW THAT IS NOT THE 
SAME AS THE OTHER PICTURES. DO ALL OF THE ROWS ON THIS PAGE 
AND ON THE NEXT PAGE. STOP WHEN YOU FINISH THE SECOND PAGE. 
I CANNOT HELP YOU. DO NOT SKIP ANY. DO AS WELL AS YOU CAN. 
YOU MAY BEGIN. 
(The administrator should watch closely to see that each child 
completes the two pages.) 
1JST 8: AUDITORY DISCRIMINATION 
(Page 9 of the test booklet. Have the children use a dark colored 
crayon for marking.) 
THIS WILL BE A LISTENING GAME. I AM GOING TO SAY SOivlE WORDS AND 
I WANT YOU TO LISTEN VERY CLOSELY. (Say) TAUGHT, BOUGHT • CAUGHT. WE 
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SAY THAT THESE WORDS RHYME BECAUSE THEY ALL END WITH THE SAME SOUND. I 
WILL SAY SOME MORE WORDS THAT RHYNE. RAT., CAT., MAT. (Wait a second.) 
CALL, FALL, TALL. LISTEN CAREFULLY AS THIS TD1E I WILL SAY ONE WORD ' 
THAT DOES NOT RHYNE WITH THE REST~ (Say) TELL, BELL. BAT, WELL. CAN 
SOMEONE TELL HE WHICH WORD DOES NOT RHYME WITH THE REST~ (Let a child 
give the answer.) YES, BAT DOES NOT RH"DlE WITH TELL. BELL AND WELL 
BECAUSE IT DOES NOT END WITH THE SAME SOUND. NOW, LET US LOOK AT THE 
PICTURES AT THE TOP OF OUR BOOKLET.. IN THE TOP ROW THERE IS A BLOCK, 
A CLOCK • A BED AND A SOCK o CAN SOMEONE TELL ME WHICH WORD DOES NOT 
RHYME WITH THE REST? (Let a child give the answer.) BED DOES NOT 
RHYME WITH THE REST OF THE PICTURES SO WE WILL PUT A l1ARK ON THE BED. 
(Demonstrate by putting a large X on the chalkboard.) 
1. IN THE NEXT ROW. THEBE IS A CAP, A FROGt A DOG AND A LOG. MARK 
THE PICTURE THAT DOES NOT RHYME WITH THE REST. 
2. IN THE NEXT ROW THERE IS HAT, PIG, RAT AND CAT, MARK THE PIC-
TURE THAT DOES NOT RHYME WITH THE REST. 
3. IN THE NEXT ROW THERE IS GUN, ONE, SUN AND BOOK. MARK THE 
PICTURE THAT DOES NOT RHYME WITH THE REST. 
4. IN THE NEXT ROW THERE IS RING, PLANE~ KING AND SWING. MARK 
THE PICTURE THAT DOES NOT RHYl-lE WITH THE REST. 
5. IN THE NEXT ROW THERE IS CANE, RAIN, BELL AND PLANE. 11A.RK 
THE PICTURE THAT DOES NOT RHYME WITH THE RESTo 
6. IN THE NEXT ROW THERE IS CAP, CAKE, SNAKE AND RAKE o HARK THE 
PICTURE THAT DOES NOT RHYHE WITH THE REST. 
7. IN THE LAST ROW THERE IS PEN, HEN • TEN AND LAHB o HARK THE 
PICTURE THAT DOES NOT RHYME WITH THE RESTo 




HY N.A}1E IS BROHN BUNNY, 
AND I CAN HOP, HOP. HOP. 
(Hope three times.) 
HY EARS ARE LONG, 
AND ARE WAY ON TOP. 
(Make ears with hands. 
I CAN HOP AROUND, 
AND I CAN WIGGLE HY NOSE. 
(Do as the words indicate.) 
AND BEST OF ALL, 
I CAN 'I'HU}lP HY TOES. 
TEST 9: LISTENING C011PREHENSION 
(Page 10 of the test booklet. Have the children use a dark colored 
crayon for marking.) 
I AH GOING TO READ YOU SOl'iE STORIES. LISTEN AS CAREFULLY AS YOU 
CAN AS I WILL ASK YOU SO~m QUESTIONS AFTER I FINISH READING THE 
STORY. 
Sample: CURLYTAIL WAS A FAT LITTLE PIG. HIS HOTHEB. CALLED Hll1 CURLY 
FOR SHORT. 
Sample: IN THE ROW OF PICTURES AT THE TOP OF THE PAGE YOU SEE A COW, 
A PIG, A HOUSE, AND A RABBIT. 1'1ARK THE ONE THAT SHOWS WHO THE 
STORY WAS ABOUT. (Check to make sure that all of the children 
have the right answer marked.) 
LOOK UP WHILE I READ YOU THE NEXT STOHY. 
I. SALLY PLAYED WITH PRETTY BIRD, HER CANARY, EVERY DAY. ONE DAY 
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SALLY FORGOT TO SHUT THE CAGE DOOR. THAT NIGHT PRETTY BIRD FLEW 
OUT OF HIS CAGE. HE FLE1v OUT OF THE HOUSE TO A TREE IN THE YARD. 
IN THE HORNING SALLY SA~v TilE EHPTY CAGE. SALLY LOOKED ALL OVER 
THE HOUSE FOR HER CANARY. THEN SALLY WENT OUTSIDE TO lOOK FOR "' 
PRETTY BIRD. SHE LOOKED IN THE BUSHES. SHE HUNTED IN A TREE AND 
THEN SHE SAY PRETTY BIFID SITTING ON A BRANCH. PRETTY BIHD SAW 
SALLY AND FLEW TO HER. SHE SEEHED TO BE GLAD TO SEE SALLY AGAIN. 
FIND THE RO\'l OF PICTURES UNDER THE BOATS. (Demonstrate with book-
let.) 
l. IN THE ROW UNDER THE BOATS l'IJ.A.RK THE PICTURE THAT SHOWS WHAT 
KIND OF PET SALLY HAD. 
2. IN THE NEXT ROH, HARK THE PICTURE THAT SHOWS 1.-JHERE SALLY'S 
PET \-lENT. 
LOOK UP AT ME WHILE I REJJ) YOU THE NEXT STORY. 
II. ONE DAY RICKY WAS COlliNG HOHE FROH SCHOOL. HE NOTICED SHOKE 
COHING OUT OF A WINDOYJ OF A HOUSE. THERE HUST BE A FIRE, 
SAID RICKY TO HINSELF. FIRST, RICKY WENT UP TO THE HOUSE AND 
RANG THE DOOR BELL. NO ONE ANSWERED SO RICKY RAN NEXT DOOR AND 
ASKED THE NEIGHBOR TO CALL THE FIRE DEPAHTI-'IENT. IN JUST A FEW 
HINUTES THE FI:::lE ENGINES WErt.E THERE AND THE FIRE WAS UNDER CONTROL. 
THE FIRE CHIEF TOLD RICKY THAT HE WAS A GOOD JUNIOR FIRE lfl.ARSHALL. 
FIND THE ROW OF PICTURES UNDER THE DRUHS. (Demonstrate with book-
let.) 
J. IN THE ROT.-J OF PICTUHES UNDER THE Dri.ULS HA~JC THE PICTURE THAT 
SHOWS THE SURPRISING THING THAT RICKY SA'w ON HIS WAY HOME 
FRO.tiJ. SCHOOL. 
L~. IN THE NEXT ROW, HARK THE PICTUP,E THAT SHOvlS WHO RICKY HAD THE 
NEIGHBOR CALL. 
LOOK UP AT l•JE WHlLE I READ YOU THE NEXT STORY. 
III. ONCE THERE WERE T"W'O LITTLE RABBITS THAT LIVED IN A FIELD. ONE 
DAY THE TilO RABBITS 'tlERE SH01diNG OFF. "I CAN JUliJ' HIGHER THAN YOU 
CAN, 11 SAID RONNIE RABBIT o 11 OH, NO, YOU CAN 1 T, 11 SAID RICKY RABBIT. 
11 I CAN JUl1P NUCH HIGHER. 11 "LET 1 S HAVE A HIGH Jtn1P CONTEST, 11 
RON!JIE SAID. "WE CAN ASK TOHHY TURTLE AND SAlJ!hY SQUIRREL TO COl~'".lE. " 
AFTER GETTING TOH1YIY TURTLE AND SAMHY SQUIRFtEL THE CONTEST BEGAN. 
FIRST, RICKY RABBIT JUHPED. HE JUhPED VERY HIGH. RONNIK110VED 
BACK TO GET READY FOR A BIG JUHP AND HE BUHPED RIGET INTO A STICKER 
BUSH. RONNIE JUHPED VERY HIGH. HE JUir.PED HUCH HIGHER THAN RICKY 
RABBIT. 
FIND THE ROW OF PICTUH.ES UNDER THE SNO'wHEN o (Demonstrate with 
your booklet.) 
5. IN THE RO'io/ OF PICTURES UNDE:i"\ THE SNOW!iEN HAHK THE PICTURE THAT 
SHO\fS THE ANIMALS '\•JHC HANTED !1 JULP CONTEST o 
6. IN THE NEXT HO'vl, FiA11K THE PICTURE THAT SHOWS ',-JHAT RONNIE RABBIT 
BUHPED INTO. 
7. IN THE NEXT ROW, HARK THE PICTUHE THAT SHO\ITS WHO CAl1E TO JUDGE 
THE CONTEST. 
LOOK UP AT HE IVHILE I Rlli\D YOU THE NEXT STOHY, 
IV. THEHE WAS ONCE A TURTLE NABED TINY TURTLE 'dHO LIVED IN A LAKE. 
HE WAS SO LITTLE THAT HJ,:IT PEOPLE COUU NOT SEE Hil·L ONE DAY 
A LITTLE BOY SAY TINY TURTLE WALKING NEAJt THE EDGE OF THE LAKE. 
THE LITTLE BOY PICKED Hll1 UP. HE PUT TilrY TURTLE INTO A CUP AND 
TOOK HD1 HO:lvlE HITH Hllvl. THE NEXT DAY THE LITTLE BOY TOOK TINY 
TURTLE TO SCHOOL SO THE 'vVHOLE CLASS COULD ENJOY THE LITTLE TURTLE. 
TINY WAS VERY HAPPY IN HIS NE<l HOME AT SCHOOL. HE THOUGHT THAT HE 
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WAS A VERY WCKY LITTLE TURTLE. (Have the children open 
their booklets to page 11.) 
8. IN THE ROW OF PICTURES AT THE TOP OF THE PAGE HARK THE 
PICTURE THAT SHOWS WHAT THE LITTLE BOY FOUNDo 
9. IN THE NEXT ROW, MARK THE PICTURE THAT SHOWS WHERE THE 
LITTLE BOY FOUND TINY, 
10. IN THE NEXT ROW, HARK THE PICTURE THA. T SHOWS WHA. T THE 
LITTLE BOY PUT TINY IN TO TAKE HD1 HOl·iE. 
11. IN THE NEXT ROW, HARK THE PICTURE THAT SHOWS WHERE THE 
LITTLE BOY TOOK TINY TO LIVE, 
LOOK UP AT 1:-'iE WHILE I READ YOU THE LAST STORY. 
V. ONE NICE DAY FRANK HAD NO ONE WITH WHOH TO PLAY. HE TOOK HIS 
KITE OUTDOORS. HIS KITE WAS RED, WHITE AND BLUE. IT HAD A 
LONG TAIL THAT HAD PIECES OF CLOTH KNOTTED DOWN THE STRING. 
FRANK PULLED HIS KITE DOWN THE STREET AND INTO THE PARK. THE 
OTHER CHILDREN SAW FRANK AND HIS PRETTY KITE. THEY FOLLOWED 
FRANK AND THE KITE TO THE PARK. WHEN FRANK REACHED THE PARK 
HE TURNED AROUND AND HE SAW MANY CHILDREN FOLLOWING HJl1, THE 
KITE HAD FOUND PLA.TI'IA TES FOR THE BOY. 
FIND THE ROW OF PICTURES UNDER THE STARS. 
12. IN THE ROH OF PICTURES UNDER THE STARS HARK THE PICTURE 
THAT SHOWS WHO THE STORY WAS ABOUT. 
13. IN THE NEXT ROW, NARK THE PICTURE THAT SHOWS FRANK 1 S 
PLAYTHING. 
14. IN THE NEXT ROl-l, HARK THE PICTURE TH.A T SHOWS WHERE FRANK 
WENT TO PLAY. 
15. IN THE LAST ROW, i<[ARK THE PICTURE THAT SHOWS WHO FOLLOWED 
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FRANK. 
TO SCO~\E THE TESTS 
Each of the eleven pages of the test booklet is scored by counting 
the number of correct responses, Scoring the test pages requires the 
use of the scoring frame, the last page of the pupil's test booklet, 
and the test pages themselves. The total possible score of the entire 
test booklet is 100 points. 
TEST 1: WRITING HY NAl1E TEST 
Possible sccre = 2 
If the first name has been written in a readable manner the child 
receives one point. If both the first name and the last name have 
been written in a reudable manner the child receives two points. 
TEST 2: COLORS OF THE SPECTRUH 
Possible score - 2 
If at least five of the blocks on the test cover have been colored 
correctly, the child receives one point. If all eight blocks are cor~ 
rectly colored the child receives bw points. 
TEST 3 : SCIENCE, HEALTH. AND SOCIAL STUDIES 
Possible score - 15 
Do not count the sample. Use the correcting frame to check this 
test. If the child has marked more than one picture in a row h~ re-
ceives no credit for the item. 
TEST 4: NUMBERS 
Possible score - 21 
Do not count the sample. Use the correcting frame to check this 
test. The answers for the Number Test appear down the side of the 
correcting frame. Items 16, 17, 18, 19, 20 and 21 can be counted cor-
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rect even if the numbers are written backwards. The test items are 
to check the child's concept of the numbers and their relations to the 
numeral. 
TEST 5 : HANDWRITING 
Possible score - 8 
The child receives a point for each letter reproduced on the top 
line and a point for each word reproduced on the bottom line. The 
letters and words must be reproduced in a reasonably legible manner. 
TEST 6: READING 
Possible score - 15 
The child receives one point for each word he can remember in con-
text and two points for each of the words he can remember in isolation. 
This test must be checked individually. Each child should be taken by 
the administrator or teacher-helper out of hearing range of the other 
children. Ask the child to read the story in context first saying, "Do 
you remember how to read this story?" 11 Please read it as well as you 
can for me." The administrator should guide his hand under the words 
as they are being read. Then, the child should read the words from 
the flash cards. The administrator should say, "See if you can remem~ 
ber these words. What does this word say?" Present each of the five 
words in the order designated in the test booklet on page 6 column 2. 
Mark the correct answers in the child's booklet. It will take about 
two minutes to check each child. The rest of the children could finish 
coloring the cover of their test booklet. 
TEST 7 : VISUAL DISCRIJYliNATION 
Possible score - 15 
Do not count the sample. Use the correcting frrune to check the 
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test. If the child has marked more than one item in a row he receives 
no credit for the item. 
TEST 8: AUDITORY DISCRDHNATION 
Possible score - 7 
Do not count the srunple. Use the correcting frame to check the 
test. If the child has marked more than one item in a row he receives 
no credit for the item. 
TEST 9: LISTENING CONPREHENSION 
Possible score - 15 
Do not count the sample. Use the correcting frame to check the 
test. If the child has marked more than one item in a row, he receives 
no credit for the item. 
VALIDATION OF THE TESTS 
To be effective, any diagnostic measure must possess both a high 
degree of validity and a high degree of reliability. Over 2,000 tests 
were given over a period of four years to obtain the following results. 
Work on the Contemporary School Readiness Test was begun in 1961. 
During September, 1961, 311 first graders were given the initial form 
of the test which contained fifteen sub-tests and over 300 items. The 
median raw score on the test results was 159, while the range of the 
raw scores was from 201 to 62. Following correction of the tests and 
the computation of item analysis good items were retained and poor items 
discarded. The items were then paired for d:i.i'ficulty in terms of the 
per cent passing each item as a result of the item analysis. Five en-
tire sub-tests, which did not contribute materially to knowledge of 
children's readiness for school, were eliminated. 
The revised forms of the test were administered during the second 
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week of September, 1963. The author personally adrn.inistered Forms A 
and B to more than 300 first graders in the Great Falls, Montana, area. 
Each of the 305 pupils was given both Form A and Form B of the test. 
The rotation technique was used in the administration of the tests. 
The item analysis was repeated on all of the items. As a result of 
this computation, the items were again paired for difficulty in terms 
of the per cent passing each item. 
Five-, six-, and seven-yearOolds were given the revised Form A and 
Form B of the Contemporary School Readiness Test in January of 1964. 
A sampling of over 100 children was used. Each child was given both 
Form A and Form B of the test. The rotation teclmique again being 
used. In April, 1964, seven months after the administration of the 
Contemporary School Readiness Test, the classroom teachers administered 
the Metropolitan Achievement Test, to 119 of the 305 children who took 
the readiness tests in September. Raw scores obtained on the two tests 
were were correlated to obtain validity scores. Following the January, 
1964 administration of the tests the item analysis for each item was 
again computed. The items were again paired for difficulty. 
During January of 1965, the tests were again administered to over 
100 five-, six-, and seven-year-olds. The scores that the children 
received on Form A were correlated with those received on Form B for the 
purpose of obtaining a reliability score. At the beginning of May, 1965, 
sixty five of the 100 children were given the Netropolitan Achievement 
Test. The raw scores obtained on the two tests were correlated to secure 
validity scores. 
During the second week of September, 1965, 265 first graders took 
the final form of the Contemporary School Readiness Test. The children 
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attended schools in Hontana, Idaho and Washington. The tests were ad= 
ministered with the purpose of using the scores to set up norms for the 
Contemporary School Readiness Test. 
The reliability of the Contemporary School Readiness Test, was 
determined for 100 entering first grade pupils in January, 1964. The 
scores received on Form A of the test were correlated with the scores 
received on Form B. The correlation of these two sets of scores was 
+.96. The Person Product-Homent Correlation technique was used. The 
reliability of the QQntemporary School Readiness Test, was again computed 
following administration of the tests to another 100 five-, six-, and 
seven-year-olds in January, 1965. The same technique was used. The 
correlation of these two sets of scores was +.97. 
The predictive value of the test was determined by correlating the 
raw scores made on the Contemporary School Readiness Test, with the 
children's scores on the Metropolitan Achievement Test, given at the end 
of the year. The correlation coefficients are given below for 102 pupils 
attending four first grade classes in January, 1964. 
Correlations of the sub-tests with the total 
Visual Discrimination .457 
Auditory Discrimination .634 
Listening Comprehension .671 
Reading .602 
Total Reading Score .925 
Science, Health and Social Studies .812 
Numbers • 699 
Handwriting .702 
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Correlation of the Contemporary School Readiness Test with, 
the Netropolitan Achievement Test 
Predictive validity .886 
The correlation coefficients are given below for 100 pupils attend-
ing four first grade classes in Januar,y, 1965. 
Correlation of the Contemporary School Readiness Test with 
the Metropolitan Achievement Test (Total raw scores) .903 
Correlation of the Contemporary School Readiness Test with 
the Metropolitan Achievement Test (Total reading score) .826 
Correlation of the Contemporary School Readiness Test with 
the 11etropolitan Achievement Tes,i (Total Number Score) .596 
~ 
The Contemporary School Readiness Test was standardized on the test 
results of 265 first grade children. The total sample was about evenly 
divided between boys and girls. The tests were given in.the states of 
Montana, Washington and Idaho. The children came from varied socio-
economic backgrounds. There is no evidence to be found in this study 
that regional origin of children of the ages involved characterizes them 
in so far as readiness for school is concerned. 
together with the per centiles are given below: 
The range of the scores 
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Gentile Norms 
Raw Score Centile Raw Score Centile Raw Score Centi1e 
100 99+ 67 37 34 ·5 
99 99+ 66 )6 JJ ;5 
98 99+ 65 JJ )2 5 
97 99 64 32 Jl 4 
96 98 6) )O )0 4 
95 98 62 28 29 4 
94 96 61 27 28 J 
93 95 60 25 27 J 
92 91 59 25 26 J 
91 89 58 24 25 J 
90 87 57 23 24 J 
89 84 56 23 23 J 
88 8) 55 22 22 2 
87 78 54 21 21 2 
86 76 53 20 20 2 
85 75 52 19 19 2 
84 73 51 18 18 2 
8) 70 50 17 17 2 
82 67 49 15 16 2 
81 64 48 14 15 2 
80 63 47 13 14 1 
79 60 46 12 13 1 
78 59 45 12 12 1 
77 56 44 11 11 1 
76 53 43 10 10 
75 51 42 9 9 
74 50 41 9 8 
73 47 40 8 7 
72 45 39 8 6 
71 42 38 7 5 
70 41. 37 6 4 
69 40 36 6 3 










LEVEL OF SCHOOL READINESS 
Centile 
Limits 
98 - 100 
83 96 
68 - 78 
33 67 
17 - 32 
4 - 16 
1 - 3 
Status 
Superior - Should begin to read 
right away. Should produce 
excellent work. 
Very Good - Should be able to 
master first grade material with 
considerable ease and speed. 
High Average - Should be able to 
produce satisfactory work. 
Average - Like~ to succeed in 
first grade work. 
Low Average - Learning can be accom-
plished but the child should not 
be pushed. 
Below Average - Like~ to have diffi-
culty in mastering first grade mat-
erial. 
Failure - The child is not ready 
for school. Further kindergarten 
work is essential. 
THE PRELDHNAHY FOR A 
of 
THE S T S TOTAL 
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63 36 63 63 
9 
128 128 128 126 
10 
tab tab tap tab 
11 
bog dog dog dog 
12 
Treat Treat Truck Treat 
13 
White Where White White 
14 
Nathanael Nathanael Nathanael Nathaneal 
15 
Quabrulet Quadruplet Quadruplet Quadruplet 





















Pupil's Name _________________ Date of Testing _______ _ 
Day Month Year 
Boy __ Girl __ School ____________ Date of Birth ________ _ 
Day Month Year 
City _________ ,State _________ Pupil's Age---------
Years Months 
Teacher _____________ Number of Months in Kindergarten ______ _ 
Test Results Possible Score Child's Score 
1. Writing My Name 2 
2. Colors of the Spectrum 2 
3. Science, Health, and 
Social Studies 23 
4. Numbers 21 
5. Handwriting 12 
6. Auditory Discrimination 10 
7. Visual Discrimination 15 
8. Listening Comprehension 15 
Total Reading Score 
(Tests 6, 7, and 8) 40 
TOTAL SCHOOL READINESS 100 
SCHOLASTIC TESTING SERVICE • BENSENVILLE, ILLINOIS 
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